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Pace Community Suport,
Sexual Assault,
& Trauma Centre

Forty-five percent of adult Albertans have experienced
some type of sexual abuse in their lifetime. (aasas, 2020)

Adult Sexual Assault
Child Sexual Abuse

41% of females 18 % of males
had experienced sexual assault
over the age of 18

44%of girls and 24%of boys
experienced an unwanted sexual
act while
under the age of 18.
•
•
•
•

Abuse was most likely committed by one male
individual
The survivor knew the abuser (friend, relative,
acquaintance)
The abuser did not live in the survivor’s home
Strangers were least likely to commit child sexual
abuse but when they did, the type of abuse they
committed was exposing their sexual organs
and/or touching themselves in front of the child

One in 4 Woman
(24%)
One in 6 Men
(16%) who have
been in an
intimate partner
relationship
have
experienced
intimate partner
violence.

Of all survivors surveyed, 75% were first
abused as children.
Of those, 50% also experienced sexual
assault as an adult

Women

Men

Forced to have sex

10%

2%

Slapped

11%

11%

Forced to preform
sex
Acts they did not
want to perform

8%

1%

Physical violence

23%

17%

Sexual violence

12%

2%

Locked in a space

3%

.5%

Strangled

7%

1%

Threat harm pets

4%

.8%

Experienced 4 t0 9
Abusive behaviors

33%

17%

Experienced 10 or
more abusive
behaviors

33%

17%

Experienced 1 to 3
abusive behaviors

33%

66%

Fear

55%

14%

One in 4 Woman (24%)
One in 6 Men (16%)
who have been in an
intimate partner
relationship have
experienced intimate
partner violence.

Percent of
woman and
men
experiencing
violence

 Police-reported violence in Canada: In 2019, there
were 399,846 victims of police-reported violence; 26%
were victimized by a family member. 67% of family
violence victims were female: most often perpetrated
by a current spouse (31%) or a parent (20%) followed
by a former spouse (13%), a sibling (11%) or a child
(11%)

Policereported
violence 2019

 The rate of family violence was 2.0 times higher in rural
areas than urban areas (469 versus 234 per 100,000
population)
 Family-related sexual violence more than five times
higher for women and girls than men and boys
 Seven in ten (71%) victims of family violence were
assaulted using physical force; An additional 17% of
victims were assaulted with a weapon present, such as
a knife, club or firearm. Nearly half (46%) of victims of
family violence suffered a physical injury. Shana Conroy
2021

Trauma unfolding
Rape Trauma
Syndrome
(Burgess &
Holstrom,1974)

Battered Woman's
Syndrome
(Walker,1980)

Rapid onset burnout &
Gradual Burnout
(Mitchell, 1975)

Burnout
(Freudenberger, 1974)

PTSD

Post Traumatic Stress
Disorder(D.S.M.,1980)

Complex Trauma

PTSG
Vicarious
Traumatization
(Pearlman,1990)

STSD
Secondary Traumatic
Stress Disorder
(Figley,1982)
Adverse Childhood

Compassion Fatigue
(Joinson, 1992)

Experience ACE
(Felitti, May 1998)

Depression(D.S.M.)

Toxic Stress
Bruce S. McEwen

Growth through Crisis
Post Traumatic Growth
Victim
The idea that human beings can be

changed by their life experiences
and challenges is not new. The
theme is present in ancient spiritual
and religious teachings.


In the developing literature on
posttraumatic growth, we have found
that reports of growth experiences in the
aftermath of traumatic events far
outnumber reports of psychiatric
disorders. (Quarantelli, 1985; Tedeschi,
1999)



Research suggests that between 3070% of individuals who experienced
trauma also report positive change and
growth (Joseph and Butler, 2010).

Survivor

Living

Post traumatic growth is
defined as the “experience
of individuals whose
development, at least in
some areas has surpassed
what was present before the
struggle with crises
occurred. The individual has
not only survived, but has
experienced changes that
are viewed as important,
and that go beyond the
status quo” (Tedeschi and Calhoun, 2004).

Childhood
experiences in
the home are
associated with
an increased risk
of violent
victimization
A Cotter, 2018

•

Women
abused

Women Not
abused

Men abused

Men not
abused

Childhood
physicalsexual abuse

67% IPV

35% IPV

53% IPV

30% IPV

Harsh
parenting

54% IPV

25% IPV

45% IPV

21% IPV

Exposed IPV

64% IPV

41% IPV

58% IPV

33% IPV

Exposed to
emotional
abuse
between
parents

59% IPV

33% IPV

53%IPV

25%IPV

33% 0f Women 9% Men have been sexually
abused after the age of 15
Intimate partner 12% women 2% men
Non Int. partner 30% women 8% men
A Cotter , 2018

41% of females 18 % of males had
experienced sexual assault over the age of 18
(AASAS 2020)

Significant associations were found between child sexual abuse and higher rates
of major depression, various anxiety disorders, conduct disorder, substance
use and abuse, and suicidal behavior (Fergusson et al., 1996). higher reports
of domestic violence, rape, sexual problems (dysfunctions), various mental
health issues (Fleming et al.,1999);

•

Significant associations were found between child sexual abuse and increased
rates of personality disorders during early adulthood (Johnson et al., 1999);
between child sexual abuse and higher levels of psychopathology, along with
higher rates of substance abuse and suicidal behavior (Mullen et al.,
1993)higher rates of adult sexual victimization (Basile et al., 2011; Walsh et
al., 2007); and between sexual abuse and high risk for substance abuse and
prostitution (Foss 1999).
In addition, there has been more research over the last 20 years on the physical
effects and consequences associated with the trauma of childhood sexual
abuse which include arthritis, asthma, brain change/neurotransmitters, chronic
pain/fibromyalgia/ pelvic pain, cardiovascular disease and inflammation,
interstitial cystitis/painful bladder syndrome, irritable bowel
syndrome/gastrointestinal disorders, migraine and headache, obesity and
eating disorders, and psychogenic non-epileptic seizures (AASAS Literature
Review – Annotated Bibliography, 2012).
Adverse Childhood Experience ACE (Felitti, May 1998)

Adverse Childhood Experience ACE

Early childhood trauma is linked to chronic
health problems
Source: Centers for Disease Control and Prevention
Credit: Robert Wood Johnson Foundation

A graded dose-response means that
as the dose of the stressor increases
the intensity of the outcome also
increases.
•

As the number
of ACEs
increases so
does the risk
for the
following

Alcoholism and alcohol abuse X
8 (>5)



Early childhood trauma is linked to chronic
health problems, mental illness, substance
misuse/abuse, poor educational outcomes,
involvement in the child protection and
criminal justice systems, earlier mortality
rates, and other social issues (National
Center for Injury Prevention and Control;
https://vimeo.com/139998006

•

Risk for intimate partner violence

•

Multiple sexual partners

•

Sexually transmitted diseases

•

Smoking

•

Suicide attempts

•

Unintended pregnancies

•

Early initiation of smoking

•

Early initiation of sexual activity

•

Chronic obstructive pulmonary
disease

•

Depression

•

Health-related quality of life

•

Illicit drug use X 10 (>5)

•

Adolescent pregnancy

•

2 X risk heart disease 2 X Risk of
Cancer (>4)

•

Risk for sexual violence

•

Poor academic achievement

•

Liver disease

•

Died 20 years earlier (>6)

•

Poor work performance

•

Financial stress

Continuum of Aggression and Abuse
Continuum
of Aggression & Abuse

Gender
Proportions

Male
Dominant

High
Terrorism/Stalking

Risk

Battering
(pattern of coercive, controlling, intimidating
that causes fear for victim safety)

Situational Aggression
(Hostile and Instrumental aggression)

Egalitarian

Lower

(Johnson et al., 2002; LaVioilette, 2005; Martin et al., 2006)

Maslow’s Hierarchy of Needs
Selfactualisation
Need for Esteem
Need for Love and
Belonging
Need for Safety & Security
Physiological Needs

Bad
Relationship

Battering
Relationship

...taken from the book
“The Gift of Fear” by Gavin DeBecker
The majority of husbands who kill their wives
stalk them first, and far from the “crime of
passion” that its so often called, killing a wife is
usually a decision, not a loss of control. Those
men who are the moist violent are not at all
carried away by fury. In fact, their heart rates
actually drop and they become more
physiologically calmer as they become more
violent.

Psychopathology


Focuses on individual personality traits of identified
batterers



Antisocial and borderline personalities are over
represented in batterers



Research Dutton et al. (1994), Else et al (1993) found
37% and 33% respectively met the criteria for
borderline personality disorders vs. 1% - 2% of the
general population



Antisocial or psychopathic personalities over
represented in batterers. The individuals become
calmer and more focused while they batter...they fail
to experience any psychological discomfort either
during or following their assaultive behaviour.

The Theory of Positive Disintegration
by Kazimierz Dabrowski
Level 5: Secondary Integration
Level 4: Organized Multi-Level Disintegration
Level 3: Spontaneous Multi-Level Disintegration
Level 2: Uni-level Disintegration
Level 1: Primary Integration

Battering
Incident

Chapter 3
The Battered
Woman(Walker 1980)

Battering
Relationship
Tension
Building

Contrite
loving
behavior

Battering
Incident

Chapter 3
The Battered
Woman(Walker 1980)

Battering
Relationship
Contrite
loving
behavior

Tension
Building

Offender
needs
treatment

Inter- generational healing:
Trauma informed parenting
group
Self-Care / The Healing Journey
Communication & Boundaries
Understanding Trauma
Working Through Grief and Loss
Family of Origin Patterns.
Choice
Addictions and Mental Health
Domestic Violence
Child Development
Attachment
Communicating with Children
Children Learn Through Play
Discipline (needs model) versus
Punishment (behavioral mode)

Reality



40-60% of men who abuse their wives also abuse their children (Elton, 1997).



The co-occurrence of child abuse and spousal abuse is high.



between 30 – 60% of children whose mothers had been abused, were themselves
likely to be abused (Jaffe, 2002).



"Custody litigation frequently becomes a vehicle whereby batterers attempt to
extend or maintain their control and authority over the abused parents after
separation... (Goelman, D. M., Lehrman, F. L., & Valente, R. L. (Eds.). (1996).



Abusive partners are twice as likely to apply for custody as non- abusive partners
(Zorza, 1995). (Bowermaster and Johnson, 1998), Many abused partners face years of
litigation in which they find little intervention by the courts to protect them from the ongoing
legal harassment (Sinclair, 2009).

Victims of battering need timely,
accurate & knowledgeable
intervention


When a client presents with issues that point to elements of being
controlled by a partner, such as, their fear of the partner, partner’s, jealousy,
checking for approval for all decisions, needing to check in, etc. it is
essential for the attending professional to indicate to the client what they/
you are picking up on, and to offer to share the definition of battering with
the client to determine if they are in a Battering Relationship.



an adult in an abusive relationship, may not even understand that they
are in a Battering relationship. Factors:



Relationship often builds slowly,



Victims may have learned to dissociate so that they can cope.



Victims are often isolated therefore do not have friends or family letting
them know that their partner’s behavior is not acceptable.



Relationships are complicated when children are involved.

Other teachings



He may say “you are the only one who can help me”. Reality;
He needs a good therapist that understands Battering. He needs
to change.



Other may say “he loves you so Much”. Reality: then he needs
to get Help.



If the offender is not assessed & does not get treatment (that
may take time and commitment) there is very little chance to
make the relationship work.

Caring Dads: Helping Fathers value their children:
is an evidence based, 17-week, closed psycho-educational group for fathers who have been abusive to their children’s other parent and/or their
children. The service helps fathers improve their relationships with their
children and replace controlling, abusive, and neglectful parenting, with
child centred parenting.
Pace has provided this program in Grande Prairie and the region for
over 11 years. In 2019, 33 intakes were completed with father parenting
64 children. 16 men completed group

control
•0

10

responsibility
•0

10

If you take responsibility for something you
have no control over it will drive you nuts.
William F.
Nelson, MSW

Reaction to Trauma
Trauma History

Ability to Cope
and Reaction to
Trauma

Understanding of
trauma
Reactions of the
people he/she comes
into contact with
Commitment to care
for self

Level of emotional
development

Support system of the
individual

Crisis Intervention Model
applied to DV

Feelings
.

(how do I feel about what has Happened)

When cues to battering are presented the intervener needs to
complete the battering definition

cues/control/abuse

GOOD Understanding

Functioning &
Safety Plan

Rules for role plays(CLIENT)


1. do not change sex.



2. do not be someone who is suicidal.



3. Pick a scenario that you can get into the feelings about; do
not have it be an issue you have or have had.



4. Pick a name other than your name for the client.



5. If the intervenor stops to consult, stay in role. You will give
feedback at the end from the client role.



6. At the completion of intervention, take a moment and get
let go of the role you were in. i.e. say “I am (your real name)
and I let go of the role. Of …..” ask a presenter for help is role
and feeling are difficult to let go of.

Rules (Intervenor)



This is a time to learn. Relax and Breath. At any point
in the intervention if you get stuck “summarize” or
STOP & ask a college for help.



Think about where you are in the model and what
your tasks at that point are.



If you hear the client say “Yes But” go back to
gather a better understanding of events and
feelings.



Be good to you: this is a learning opportunity.

Tasks (Recorder)



1. write down everything the intervenor utters, word
for word to the best of your ability. i.e. “Hi my name
is…….”



2. if the intervenor stops and asks for assistance give
feedback or a suggestion, or clarify tasks at that
point in the intervention.



3. go through what the intervenor said in the
intervention identifying skills used i.e



4. give feedback to the intervention regarding skills
observed, tone, things done well and things they
may want to try.

TRAUMATIZED

HEALTHY

Defended or little self
awareness

Defended negative self
esteem

Negative self esteem
Need for approval &
recognition

Low self esteem

Self acceptance

Self absorbed

Self harm behaviour
Dissociation

Self harm behaviour

Lack of self nurturing

Self nurturing

Unexplained anxiety
Shame

Depression
Sadness at loss

Ability to express
appropriate feelings

Avoidance of discussing
trauma/abuse
Believe people are not
trustworthy

Fear of being touched

Lack of trust
Hyper vigilant

Beginning trust of
trustworthy individual

Ability to trust/judge who is
trustworthy
Ability to trust self

Memory blocks

Nightmares
Flashbacks

Nightmares
Flashbacks

Beginning to acknowledge
of reality of abuse

Knows the abuse and
knows abuse is wrong

Denial of offence or
impact of abuse

Fear of offender

Fear of repetition

Inability to say NO

Would report re-offences

Insensitive
Shut down of feeling

Blamer

Sensitive/insensitive
Victim/rescuer

Sensitive/inconsistent

Empathetic
Sensitive/strong

Aggressive

Passive
Aggressive

Passive
Aggressive

Passive

Assertive

Agitation at discussion of
abuse

Unexplained rage

Awareness, but fear and
anger

Express rage at being hurt

Ability to express anger
appropriately

Destructive behaviour
aimed at others
Takes no responsibility for
behaviour

Behavioural/ emotional
defences

Eating Disorders, Substance
abuse, Relationship
problems, Impulsive, self
destructive behaviours

Beginning integration of
feeling behaviour

Awareness of appropriate
behaviours

Perfection/blames self

Realistic
blame/responsibility
Minimal guilt

Denial of the impact of the
abuse/trauma
Does not find fault with self

Justice defined by social
approval

Realistic sense of justice

Intimate Partner Violence
Intervention Referral Assessment Matrix
Victim with complex
needs
Perpetrator
with
complex
Issues

Perpetrator
Treatable

~mutually abusive
~treatment contra-indicated
~ children at high risk of exposure and
direct abuse: in need of protective
services
~complex case
Mandatory treatment for the offender,
Specialized treatment for victim
~ children at high risk of exposure and direct
abuse: in need of protective services
~ Couple's counseling and family therapy
based on individual therapy success Issue:
as the offender becomes healthier victim
may undermine change

Healthy victim
~ FV awareness, emotional support, safety
planning and supports for victim and children
~ treatment for perpetrator may be contraindicated
~ Protection order may be needed
~ Safe visitation services may be needed

~FV awareness, emotional support, safety
planning, and supports for victim & children
~ Mandatory treatment for perpetrator
~ Couple's counseling and family therapy
based on individual therapy success

Isolated or situational abuse:
no established pattern of abusive behavior
Teaching and support approach,Crisis Intervention
Life skills,Anger management
Stress management
Conflict resolution
Abuse awareness
Communications

CLIMBING MOUNTAINS

PAST

PRESENT
Trigger:
Smell, Sound, Sight,
Taste, Touch,
Reminder,
Anniversary date

traumatic event:
event or events that involved actual or
threatened death or severe injury, or a
threat to the physical integrity of self
or others.
response involved intense fear,
helplessness, or horror.

Flashbacks
Distressing recollections
Nightmares,

REACTIONS
The traumatic event
is persistently
re-experienced

Blocked memories
Thinking "I'm Different"

LONG-TERM
CONSEQUENCES

Blocked
Emotional
Pain
Emotional
Health
issues/
Addictions
depression

Fear of being rejected
of being blamed
of "being"
of reliving the abuse
And
Anxiety,
panic….

-

Step 2. Ask what has
just happened?
What was the Trigger?

Step 1. Ground self in the
Present. Am I safe?
Talk self-Down

Isolation

Physical
Health
issues

healing

Reality confirmation
Expressing thought and
feelings
Sharing the burden Placing
blame where it belongs
Dealing with
powerlessness/helplessnesss

Awareness allows choice

And
…….

***

Dealing with the
Trauma

Developing Strengths
Examine the issues
(BASK)

POWER GIVEN TO THE TRAUMA/ABUSE
CONTROLLED BY THE TRAUMA

SELF CONTROL/
SELF DETERMINATION

POWER TAKEN FROM THE TRAUMA
The trauma becomes a part of one’s history

The Spiral Model of
Development: Understanding
the GT/2e Developmental
Trajectory

Dr. Karen B. Arnstein
July 18th, 2022
2022 Dabrowski Congress
Denver, Colorado

Birth of the Spiral Model

1960’s – New Frontiers in Thinking
• Kazimierz Dąbrowski (1964) – Theory of Positive Disintegration
• Erik Erikson (1968) – Theory of Psychosocial Development

This Photo by Unknown Author is licensed under CC BY-NC

This Photo by Unknown Author is licensed under CC BY-SA

This Photo by Unknown Author is licensed under CC BY

Our Roadmap…
• Theoretical Frameworks
• Context Matters (Bronfenbrenner)
• The world as we know it…
• Greenland (basic cartography)
• Dąbrowski’s OEs and the Spiral – Pt 1
• Dąbrowski and the Spiral – Pt 2
• Pluto to Earth for Q&A

Theoretical
Framework
What do these have in common?
• Erikson’s (1964) Theory of Psychosocial Development
• Dąbrowski’s (1964) Theory of Positive Disintegration
(TPD)
• Bronfenbrenner’s (2005) Bioecological Systems Theory
• Maslow’s (1943) Hierarchy of Needs
• all addressed human development from a 2-dimensional
perspective
• consider changes over time, (i.e., Bronfenbrenner’s
Chronosystem and Erikson’s stages)
• time - referenced as a benchmark delineating end of one
stage and beginning of another

https://www.thephotoargus.com/tips-for-creating-excellent-forced-perspective-photographs/

Context Matters Bronfenbrenner
• Child development – characterized by complex system of relationships
where the child both influences and is influenced by his or her environment

Macrosystem
• Attitudes and ideologies of the culture in which we live
• Distortion has shaped our thinking about the world
• Macrosystem insults people for being “woke”

https://www.simplypsychology.org/Bronfenbrenner.html

https://www.vox.com/2020/6/12/21285244/black-lives-matter-global-protests-george-floyd-uk-belgium

https://www.huffpost.com/entry/15-men-on-why-they-joined-the-womens-march-on-washington_n_588
0ee4be4b070d8cad0f70f

The world as we know
it…
What is wrong with this map?
• Cylindrical projection created by 16th century
Flemish cartographer, Gerardus Mercator
• Navigational tool – keeps parallels (latitude) and
meridians (longitude) as straight lines
• Popular - fills in a rectangular wall space with
more “map”
• Remains inaccurate!
Source: Strebe (2011). https://commons.wikimedia.org/wiki/File:Mercator_projection_Square.JPG

… or is

Problematic
Greenland
Distortion makes Greenland appear 14x larger than its
actual size.
Distortion and need for correction is apparent in
cartography, educational psychology, psychology, and
education.
Closer to the equator, the smaller Greenland appears
due to increased precision of measurement.
Further from the equator, the greater the distortion.

Source: Mapping developed by Karen Arnstein, EdD. Printed with permission (CC). https://thetruesize.com.

Greenland’s Size in Mercator Projection vs. Actual Size by Land Mass

Normal Distribution and Central Limit Theory
• Perfect distribution represents self-regulated
responses within 1st σ.
• We expect self-regulated responses, but distortions
appear at the 2nd, 3rd, and 4th σ’s
• Responses appear distorted due to:
• intersectionality of OE’s
• contextual change
• internal needs of the 2e/PG individual

A Different Perspective on Distortion
Aligning the mean on a normal distribution
with the known distortion of a Mercator map,
the isotropic scaling respects topological
relationships ensuring face validity.
1) The rotation is a transform that
preserves the area under the curve.
2) Every transformation was isotropic.
3) The distance in terms of standard
deviations between 0o and 30o latitude and
60o and 90o demonstrates the distortional
effect as we move further from the mean
even though it appears to be the same
distance under the curve.

What if the bell curve was also in 3D?
Source: World Graticule and Distribution Curve with Distortion created by Courtney Banks. Reprinted with permission.

Dąbrowski’s OEs and the Spiral - Part 1
Momentary OEs

(1)

1)

ON (+)

OFF (-)
This Photo by Unknown Author is licensed under CC BY-NC

(2)

2)

3)

People are not binary – so the OEs appear as a dimmer
switch.
OEs are low (off):
- student appears competent
- can learn (what the teacher wants/curriculum)
OEs are high (on):
- student does not appear competent
- may have difficulty focusing or learning

(3)

This Photo by Unknown Author is licensed under CC
BY-SA-NC
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n
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f

Process-Person-Context-Time
(PPCT)
(Bronfenbrenner, 2005)
Process
• Progressively more complex reciprocal interactions between child
and persons, objects, and symbols.

Person
• Biological and genetic aspects
• Demand (age, gender, race, physical appearance)
• Resource (mental & emotional resources – past experiences,
skills, intelligence, food, housing, caring parents, and
educational opportunities)
• Force (temperament, motivation, and persistence)

Context

Language
IQ

Culture

OEs

Health

Race

• Microsystem, Mesosystem, Exosystem, and Macrosystem

Time
• Developmental processes can be influenced by historical events

SES

School
Gender

https://gfycat.com/absoluteunfortunateguillemot

By WillowW - Own work, CC BY-SA 3.0, https://commons.wikimedia.org/w/index.php?curid=4598098

2e is Pluto

• Pluto (2e) - their orbit defines the 2e students’ 3D trajectory for
growth and development
• Sun – the statistical mean for measurable development
• Orbit - 3D trajectory for growth and developmental experiences

Appearance of Competency
Defining the dependent variable
• Domain specific: (academic, social, emotional, or physical)
• Teachers (macrosystem): determine whether student is “on track” or ”age appropriate”

Within a particular domain:
• academic, social, emotional, or physical where
child may appear “on track” or “age-appropriate”

Assessments and referrals from
teachers/ counselors (macrosystem)
https://en.wikipedia.org/wiki/Elliptic_orbit#/media/File:Animation_of_Orbital_eccentricity.gif

• OEs or strengths are unrecognized, and child fails
to progress towards his or her potential, possibly
falling into underachievement and despair

2D versus 3D
The Hypothesis of the Spiral Model of Development:
Using the appearance of competency as a dependent variable within a
multivariate analysis of variance (MANOVA), we would expect to see large
variations of competency based on daily fluctuations.

Neurotypical

Twice-Exceptional
Source: Image taken by Karen Arnstein (2017). Printed with permission.

Note: The red bead on the regression line in the center
of the spiral is the neurotypical student. The blue bead
represents the 2e or PG student who may be in the 3rd
σor higher (further from the mean for IQ) leading to
higher asynchrony and a greater elliptical orbit around
the mean.

Dąbrowski and the Spiral Model – Part 2
Pressures that activate OEs and TPD:
• Educational system
• Lack of fit in the current macrosystem

Stagnation and Possible Regression
• Sign of inner tension
• may be sign of Level II – Unilevel disintegration

https://tenor.com/users/hassan_rekani

Implications
1.

Context within the macrosystem, TPD, identification and the appearance
of competency need to work together.

2.

We can’t change a planet’s orbit - we need to change our perspective on
what we see in front of us to decrease distortion and increase accuracy
about this population.

3.

The educational system and lack of fit in the macrosystem act as
pressures activating the overexcitabilities (OEs) in a gifted or
twice-exceptional person.

4.

Taking Dąbrowski and applying his work within broader multisystem
perspective can increase awareness of OEs and TPD in education and
counseling.

5.

The Spiral Model of Development can provide the paradigm shift
necessary to understand the developmental trajectory of the
twice-exceptional (2e).

Let’s Discuss
Further
questions?
Contact me:
karen.arnstein@gmail.com
or
karen.arnstein@bridges.edu

Thank you:
Barry Gelston, M.Ed.
Ryan McClintock, Ed.D.
Marisa Soto Harrison, Ed.D.
Photo by Olya Kobruseva from Pexels
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Improving Accuracy
1. As one distortion is accounted for, another is
increased.
2. Applying this same concept to human
development reduces likelihood of
misinterpreting distortion (or masking).
3. Remediating a learning difference or delay
does not serve as differentiation and
curricular needs of the 2e student can be
forgotten.

Goode’s Homolosine Projection
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LEVEL I - THEORETICAL DILEMMAS
Dąbrowski stated in his theory that there is
majority of given society on the ﬁrst level
(around 70%).
This level allows wide spectrum of diagnosis
(average people, small psychopaths,
psychopaths etc.)
Piechowski argues that this level can be
erased from the theory and it will improve it
(Piechowski, 2014).
People should not start on Level I (only
criminals) because there are no developmental
changes at this level.

LEVEL I – THEORETICAL DILEMMAS
Piechowski lists a few mistakes that
researchers make in the ﬁeld of theory (phases
not levels, not proper theory name, contempt
for the second level etc.) (Piechowski, 2014).
Piechowski accuses Dąbrowski of using
deceptive terms. In short he claims that we
should reject Level I because primitive
individuals don’t have inner psychic milieu,
developmental potential and therefore ability
to accelerate their development (Piechowski,
2014).

LEVEL I – THEORETICAL DILEMMAS
Piechowski suggests that in the light of the
new scientiﬁc achievements the whole
theory needs to be reassessed.
Piechowski argues that transition from the
ﬁrst level to the top one is impossible.
People are born as good, sensitive
creatures only after that they can develop
pathological behaviours or attitudes
because of bad environment they live in.

LEVEL I – THEORETICAL DILEMMAS
Mendaglio
and
Tillier
argue
that
Piechowski critique is not well founded and
poor socialization does not make you a
psychopath (Mendaglio & Tillier, 2015).
In their opinion hereditary factors are of
utmost importance and multilevelness and
developmental potential is main concept of
the theory.

LEVEL I – THEORETICAL DILEMMAS
There also exists third way of interpreting of
the I Level of the theory developed by Maria
Grzywak-Kaczyńska - a psychologist and
Dąbrowski friend (Grzywak-Kaczyńska, 1979).
She states that primary integration in its ﬁrst
phase is present in a young child.
This statement is opposite to Piechowski's
position.
In the article of Dąbrowski from 1946 in Mental
Health nr 1 (Zdrowie psychiczne) we can ﬁnd a
similar statement concerning a young child.

LEVEL I – THEORETICAL DILEMMAS
„The ﬁrst phase of primary integration is
characterized by lack of fragmentation of
the innate, integrated psychic structure
manifested
by
global
cognitive-emotional-motor functions. It is
characteristic for a young child. Some
individuals
have
consolidated
their
integration of primary structure and stay on
this level, developing only intelligence as a
tool to satisfy their innate drives”
(Grzywak-Kaczyńska,
1979,
p.
321).
(translation – D.Ch)

THREE WAYS TO READ THE DĄBROWSKI’S
THEORY
First way (Piechowski’s way):
Environment is the most important factor.
Developmental potential is mostly
irrelevant and is not understood as
genetics.
Completely discounts negative
developmental potential.
A child is kind and sensitive in a natural
way.
Puts the emphasis on a good childhood

FIRST WAY (PIECHOWSKI’S WAY)
The theory is about multilevel development
not unilevel one.
The ﬁrst two levels do not describe the
processes of multilevel disintegration, so they
can be removed from the theory.
Most of the people don't advance in
development because of the harsh society we
live in.
Level I is the outcome of the way society is
(primitive integration).
Reducing the gap between those who are and
are not gifted.

FIRST WAY (PIECHOWSKI’S WAY)
Incongruence: Rejecting or extremely reducing the
role of developmental potential as determining the
scope of development of a given person. Putting
too much emphasis on the second factor. On the
one way, this approach tries not to stigmatize
anybody but on the other hand, it rejects the
transformational dimension of Dąbrowski’s theory
and ﬂattens it.
Weakness: Limiting Dąbrowski's theory by
rejecting its inconvenient claims about a part of
society - people that are on lower level of
development and reducing the attention paid to
negative emotions and their role in development.
Simpliﬁcation of Dąbrowski's theory to make it
more mainstream.

SECOND WAY
The heredity is the most important factor.
Understanding of Level I is closer to the
phase - and it occurs naturally in a young
child who did not have time to develop an
extensive mental structure.
The proper name for this level here is
primary integration.

SECOND WAY
Incongruence: It is uncertain how to
understand developmental potential in this
approach. If Level I is really similar to the
biological phase, then we must assume that
some individuals are stopped at this level of
development without awakening its potential.
This way most of society is limited to this
level?
Weakness: It is rather pessimistic way of
understanding
theory
(from
certain
perspective) and introduces confusion as to
whether primary integration is a level or a
phase.

PARTIAL CONCLUSIONS
Piechowski makes step into good direction
namely he proposes in his later published
paper that three ﬁrst levels can be
uderstood as types of development
(Piechowski, 2017).
Third type of development is continued on
the two highest levels.
That is a temporary measure and does not
solve the dilemmas related to Dąbrowski's
theory

PARTIAL CONCLUSIONS
Piechowski avoids problem of mental
awakening of the inner psychic milieu.
Great individualities sometimes commit
suicide because of inner struggle and
tensions they experience.
Each modiﬁcation of the theory which
erases Level I is based on assumption that
it does not describe development applying
positive disintegration but is simply zero
point.

THIRD WAY (MY INTERPRETATION OF THE
THEORY)
I argue that we can named two different types
of
development
and
third
type
of
adevelopmental, prodestructive „change”.
Which very strictly can be compared to
development.
First type of development concerns
exceptional and vulnerable individuals
analyzed by Dąbrowski. It is development
through inner pattern on which the theory of
positive disintegration is concentrated around.

THIRD WAY (MY INTERPRETATION OF THE
THEORY)
First type of development proceeds
according to the processes described by
Dąbrowski.
Second type of development proceeds
according to an external pattern, i.e. social
inﬂuence, and concerns the vast majority
of society.
The developmental potential present in
second type of development can be
described as average in the statistical
sense.

THIRD WAY (MY INTERPRETATION OF THE
THEORY)
Development is treated more as a process
of internal transformation than
self-improvement in the theory of positive
disintegration.
I propose to introduce a distinction
between the cumulative development
method and the transformational
development method into the theory of
positive disintegration.

THIRD WAY (MY INTERPRETATION OF THE
THEORY)
First type of development is characteristic
for transformative individuals who can
under favorable conditions, lead the entire
society on the path of accelerated
development. Dąbrowski called this
mechanism
a
positive
infection
(Dąbrowski, „itd” 1979 nr 42).
Second type of development is
characteristic for average individuals who
are susceptible to the inﬂuence of social
environment.

THIRD WAY (MY INTERPRETATION OF THE
THEORY)
Third type of adevelopmental, prodestructive
„change” is characteristic for prodestructive
individuals (psychopats, emotionally inferior).
It is special form of mutilated „development”
based only on a simple proﬁt and loss
calculation.
They are very efﬁcient, resourceful and
entrepreneurial.
They inﬂuence on the rest of society and
appear to be attractive thanks to their high
intelligence and self-conﬁdence and personal
charm.

THIRD WAY (MY INTERPRETATION OF THE
THEORY)
Cumulative development method is slower
and relies on gradual cumulation of knowledge
and learning and disintegrative periods if any
are rather weak.
Environmental factors are here of utmost
importance.
Advantage: Such an interpretation allows to
solve the "problem" of excessive elitism of the
theory and allows not to stigmatize average
individuals.

CONSEQUENCES FOR DĄBROWSKI’S
THEORY
Some scope of development on the ﬁrst level
is possible.
They are different types of development: one
described by Dąbrowski: transformative and
second: cumulative – my proposal.
We have to make a distinction within the ﬁrst
level between two mental structures.
The result is that they are two groups of
people: prodestructive individuals who cannot
develop themselves and average individuals
who can.

TWO KINDS OF UNDERSTANDING
DEVELOPMENTAL POTENTIAL
The ﬁrst one - Piechowski’s understanding: almost
everybody
can
develop.
Second
factor
(environment)
is
deciding.
Even
limited
developmental potential is sufﬁcient to develop.
No inner transformation is required (rejecting two
levels)
The second one (contributors Mendaglio, Tillier,
Grzywak-Kaczyńska): moderate developmental
potential can be present but it doesn’t mean it is
automatically realized.
Strong developmental potential must be realized or
the person goes crazy or commits suicide.
It can be suppressed and some individuals can

UPDATING THE CONCEPT OF
DEVELOPMENTAL POTENTIAL
In
Piechowski’s
interpretation,
the
developmental potential is less important than
social environment and upbringing. For me,
environment is important, especially in cases
in which developmental potential is weak but
not the other way around.
I propose that I Level may exemplify an
alternative development pathways.
I assume that average individual in population
is endowed with enough developmental
potential to be a valuable member of its
community.

UPDATING THE CONCEPT OF
DEVELOPMENTAL POTENTIAL
My second hypothesis is that gifted individuals
have surplus of developmental potential which
gives them possibility to accelerate their
development.
This surplus is manifested in mental disorders such
as neuroses and psychoneuroses.
Developmental potential don’t consist only from
overexcitabilities but also interests and abilities of
given individual.
Dynamisms are manifestations of developmental
potential. Such dynamisms as the feeling of
inferiority towards yourself are even more
important than overexcitabilities.

UPDATING THE CONCEPT OF
DEVELOPMENTAL POTENTIAL
To make it short - they have
overabundance of psychic energy which is
the „fuel” which makes accelerated
development possible but not determined
(one-sided development).
They must gain access to this psychic
energy or/and learn how to use it.
The amount of owned developmental
potential is of course hereditary.

UPDATING THE CONCEPT OF
DEVELOPMENTAL POTENTIAL
This interpretation is „dogmatic” because
some individuals are able to develop
themselves through all levels.
It is also more inclusive because allows
more people to achieve higher level of
development and acknowledge differences
between gifted and non gifted individuals.

THE PLACE OF PSYCHIC ENERGY IN
DĄBROWSKI’S THEORY
Dąbrowski often used notion of psychic
energy in his dissertation in psychology
(promoted 1931, published 1934).
He also used this notion in his later works.
He used this notion in not operationalized way.
„It may be assumed that the mechanism of
these processes is similar to that of
compulsions. The mental restlessness,
increased by autosuggestion, when seeking
release, takes the road indicated by the
intention and in this way releases the
accumulated psychic energy” (translation
corrected, and changed – D.Ch. (1934, p. 17).

EXEMPLARY QUOTES
„I have already indicated how important for
pedagogy is the principle that in the
development of an individual, the activities
of stimulating and strengthening the
energy on one level must go hand in hand
with inhibiting, weakening, denial of
stimulations at a lower level. The theory of
compensation and sublimation ﬁnds its ally
in the theory of positive disintegration”
(Dąbrowski, 1964, p. 236).

EXEMPLARY QUOTES
„The third factor strives, relying on the
disposing and directing center on higher
level and the personality ideal, to weaken
the lower levels of the inner environment
and to transform energy obtained from
the inhibitions of many lower dynamisms
into sublime energy” (Dąbrowski 1958, p.
117).

EXEMPLARY QUOTES
„In conclusion: the personality ideal
determines the dynamic assessment of the
values towards which the individual directs
his various psychic energies. The
disposing and directing center on a higher
level is the center of structure and
dynamisms of the developing personality”
(Dąbrowski, 1979. pp. 48-49).

THE PLACE OF PSYCHIC ENERGY IN
DĄBROWSKI’S THEORY
In his bibliography to dissertation (1931)
Dąbrowski
mentioned
Psychological
Types (1923) by Carl Gustaw Jung. He
doesn’t refer to previous work of Jung Psychology of the Unconscious (1916)
republished and revised as Symbols of
Transformation (1956) where he included
his modiﬁed concept of libido as psychic
energy.

THE PLACE OF PSYCHIC ENERGY IN
DĄBROWSKI’S THEORY
I claim that notion of psychic energy is
inherent in the Dąbrowski’s theory of
positive disintegration and can be applied
to
better
understand
of
inner
transformation
with
connection
to
construct of dynamism.
It may be also interesting to think about
developmental potential as certain amount
of energy that is assigned to each person
from birth to death.
Dangers: It can make theory oversimpliﬁed.

THE PLACE OF PSYCHIC ENERGY IN
DĄBROWSKI’S THEORY
It is interesting to add those mental illnesses,
in this interpretation of the theory are
manifestations of surplus psychic energy.
Some of them can be gradually transformed
and make a human self-updating and
self-realizing person. Some of them can be
distorted and make a human really unhappy
and excluded person.
Of course an approach putting energy in the
center
of
theory
concerns
certain
interpretation of dynamisms.

A PLACE OF EMOTIONS IN DĄBROWSKI’S
THEORY
„Out of these three [emotional, imaginative
and intellectual - D.Ch.], I put enhanced
emotional excitability in the ﬁrst place
due to its fundamental role in the visionary
and also intuitive conjugated cognition
(objective-subjective), due to its essential
participation in higher forms of thinking
conjugated with higher feelings, due to its
role in the emergence and development of
empathy and in the overall psychological
development of the human being”
(Dąbrowski, 1981, pp. 104-105).

WHY UNILEVEL DISINTEGRATION IS
CENTRAL FOR UNDERSTANDING
DĄBROWSKI’S THEORY
Making energy a central notion shows why
unilevel disintegration is the most
important level in the theory.
On this level, enormous amounts of
psychic energy are activated and used for
inner psychic transformation.
I claim that this is exactly activation of the
developmental potential by an individual
that happens on this level.

WHY UNILEVEL DISINTEGRATION IS
CENTRAL FOR UNDERSTANDING
DĄBROWSKI’S THEORY

Without activation of psychic inner milieu it is
not possible to achieve higher level of
development.
This is exactly why Dąbrowski claim that
stressful environment with hard conditions can
stimulate growth.
It is true that they are rare examples of
individuals who begin their development from
a high starting level but these are the
exceptions that prove the rule.

WHY UNILEVEL DISINTEGRATION IS
CENTRAL FOR UNDERSTANDING
DĄBROWSKI’S THEORY
The tension plays here a double role:
disintegrative one and developmental one
– it is stimulus in shaping a new self-image.
„The transition from level 2 to level 3
involves a fundamental shift that requires a
phenomenal amount of energy. This period
is the crossroads of development: from
here one must either progress or regress”
(Tillier 2002, p.7).

PARTIAL CONCLUSIONS – LEVEL II
Dąbrowski’s theory is not only about multilevel
development and eminent personalities it is
about process that leads to achieving higher
level.
Developmental potential requires activation,
awakening and it takes place on the second
Level of positive disintegration.
The amount and strength of disintegrations
experienced by individual is not always the
same but inner struggle is always present
because without it psychic energy is not
generated and new dynamisms are not
developed.

GENERAL CONCLUSIONS
Theory of positive disintegration allows
large scope of interpretation. In this way it
is still unﬁnished project.
Much depends on which fragments of
Polish and English Dąbrowski texts we
focus on.
Emphasizing some hyphotheses and less
focusing on the other aspects of the theory
result in different interpretations.

GENERAL CONCLUSIONS
It is a long-awaited moment for each
intellectual creator of the theory when his
successors achieve intellectual maturity and
are able to propose their interpretation of
certain concepts.
In my speech I cover only part of my research. I
try to preserve original character of the theory
as much as possible and propose some
modiﬁcations which I hope shed some light on
important constructs from which they consist
of.

NEOLIBERAL EDUCATION VS DĄBROWSKI
EDUCATION
Tragedy of today’s education: it favors
primitive drives
Race to the top, weak are not needed, ﬁght for
success, survival of the ﬁttest: neoliberal
ideology.
Dąbrowski propose alternative education
related to humanistic values, and aimed at
supporting the growth of developmental
potential present in students (Dąbrowski,
Wprowadzenie do higieny psychicznej, 1979,
1991)

NEOLIBERAL EDUCATION VS DĄBROWSKI
EDUCATION
Dąbrowski concept of education is aimed to
shift center of gravity towards developing in
students their higher emotion nucleus,
teaching them empathy and sensitivity
directed against primitive tendencies of
neoliberal societies.
It is in opposition to neoliberal ideology in
education which concerns only measurable,
intellectual capabilities which lost the human
factor.
It’s psychoterapeutic education (Dąbrowski
1964a, 1964b).
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Why are we here?

Rationale
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Gifted students often struggle to understand the social-emotional needs that make
them unique
Learning to embrace their unique needs and potential overexcitabilities will help
students develop self-conﬁdence and self-awareness
Beginning to understand how others see their overexcitabilities will help children
overcome any challenges they face as a gifted student with age-level peers
Information gained by students can help drive their aﬀective goals on Learning Plans

Kazimierz Dąbrowski
●
●
●
●
●
●
●

●

Polish Psychologist, studied Personality Development
Created a theory called Positive Disintegration
Theoretical framework views psychological tension and anxiety as
necessary for growth
The "disintegrative" processes are seen as positive
TPD is not a theory of stages - levels do not correlate with age
People who fail to go through positive disintegration may remain in
a state of primary integration - lacking true individuality.
Advancing into disintegration and into higher levels of development
is predicated on having developmental potential, including
overexcitabilities, above-average reactions to stimuli.
5 Overexcitabilities
○
Psychomotor
○
Emotional
○
Sensual (sensory)
○
Imaginative
○
Intellectual

Research says:

Do gifted
readers
really
struggle?

● A moral obligation exists to provide rich learning opportunities that
challenge all students (Reis, et.al, 2004).
● Gifted and advanced readers gain very little, if anything at all, from the
reading curriculum in schools today (Caruana, 2020).
● Not providing gifted readers with appropriate resources may obstruct
their progress in reading and it denies them the invaluable opportunity to
interact with appropriately complex texts (Reis et al., 2004).
● Highly gifted children are often precocious readers, but schools often
disregarded this and subject them to the normal level of instruction
presented to all children, which does not align with best practices for
gifted readers (Lamb, P., & Feldhusen, 1992).

Do gifted
readers
really
struggle?

●

At the elementary level, teachers are solely focused on the ﬁve components of
literacy instruction (phonemic awareness, phonics, ﬂuency, vocabulary, and
comprehension), which are skills that gifted students have already mastered
Caruana (2020).

●

The ability to express feelings, set realistic goals, make appropriate choices,
handle competing pressures (peer, school, family), improve social relationships,
be persistent, improve problem solving skills, and cope with change can be
learned from supportive literature for gifted students (Ford, 2000).

●

There is a lack of researchers acknowledging that gifted children have any
problems (Hebert, 1991). This remains true today.

●

By sharing in the experiences of characters they read about, children often are
able to articulate their feelings (Schlichter and Burke, 1994).

●

Gifted students, especially gifted black students, need reading supports that
help them focus their learning on aﬀective characteristics (Ford, 2000).

Supporting Affective Development of Gifted
Readers
●

●

In my research, elementary gifted readers experience:
○ Intellectual Overexcitability
○ Emotional Overexcitability
○ Imaginational Overexcitability
Parents and Teachers shared:
○ Aﬀective Supports: quality literature, reading logs, Million Word Club, BOB,
journaling, books on aﬀective needs, books in other formats (graphic novels)
○ Aﬀective Barriers: tutors, introversion, lack of service options for 2e students

Supporting Affective Development of Gifted
Readers
Judith Halsted believes that gifted readers potentially struggle in 4 areas of their
aﬀective development:

Developing Identity

Balancing Introversion with Social Expectation

Parents and teachers view gifted readers as
being positive, morally and socially aware

Parents and teachers saw gifted readers as unique
individuals - some are introverted, some use books
as barriers, some are extroverted, some prefer to be
with other kids rather than reading

Parents and Teachers saw signs of
perfectionism in varying degrees from
minimal to crippling
Perfectionism

Parents and teachers view gifted readers as
well-adjusted, outgoing, and see a range of
popular with peers to having a preference for
adults, need academic peers
Relationships

Supporting Affective Development of Gifted
Readers
Other research ﬁndings:

Curricular Dimension
Perseverance and grit
Questioning
Broaden your Worldview

Pedagogical Dimension
Bibliotherapy
Sanctuary
Seeing Oneself in Literature is key
Diﬀerentiation is important for gifted readers

Books Open Doors to New Places
Censorship for parents - not an issue
Intentional Dimension

Dabrowski’s Overexcitabilities were present with
gifted readers
Gifted kids make deep connections with books
Moral Compass
Invisible struggle of parents dealing with
overexcitabilities in gifted readers is real
Dabrowski

The affective development of gifted readers
MATTERS…
“Teachers who are working on social– emotional skills are doing important work that
supports later growth in the social–emotional domain as well as the academic area”
(Doyle & Bromwell, 2006, p. 559)
“Emphasizing the overlapping areas between emergent literacy and social–emotional
learning honors children’s development and creates a more powerful learning experience
in both domains” (Doyle & Bromwell, 2006, p. 562)

Practical
Application

Suggested Lesson Sequence Timeline
Lesson #1 - 5 (could condense
into fewer lessons)
●

●

Possible suggestion:
Give OEQ to students
before they study
overexcitabilities to
reduce conﬁrmation
bias
Introduction to
Overexcitabilities and
picture books

Lesson #6 - 7
●
●
●
●

OEQ Inventory and
Results
Short answer OEQ for
additional discussion
Positive and Negative
Aspects of
overexcitabilities
Personal Reﬂection
Sheet

Lesson #8 - 9
●
●

Create Aﬀective Goals
for ALPs
Extensions
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Lessons #1-5
Ideas for Introducing Overexcitabilities to
Students
Presentation to describe overexcitabilities to students:
https://drive.google.com/ﬁle/d/1HZ0HoZ_XwdAwmiv20W4xVcQd0o0Gna0S/view
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Presentation on OEs with a book list:
https://docs.google.com/document/d/1aaD09EOfAAMDZorOIvbAH0g
-S9TgcpPEmIt_lXCruWA/copy?usp=sharing

Bob Seney
What’s new in young adult
literature?

Overexcitabilities

Overexcitabilities = Supersensitivities

Can have more than one, but one usually dominant

18

Intellectual
Overexcitability

Intellectual – activities of the mind

Curious

Love
knowledge
and
learning

Love
solving
problems

Always
reading

Always
thinking
and asking
questions

Focused

Picture books demonstrating this overexcitability:

Intellectual OE

Helping to nurture constructive expressions of the
overexcitabilities, children need to hear:
●
●
●
●
●

Strategies to encourage modulation of intellectual
OE:

Your curiosity fuels your intelligence
You have wide and/or deep interests
You have great potential to learn new things
and to make changes
You really stick to projects that interest you
You defend your ideas and are open to
learning diﬀerent information

●
●
●
●
●
●
●
●
●

●

Living with Intensity by Susan Daniels and Michael Piechowski

Discuss the positive aspects of intellectual OE
Honor the need to seek understanding and truth,
regardless of the child’s age
Accept and provide for sustained eﬀort; alter sleep
patterns as necessary
Help children ﬁnd answers to their own questions
Remember that this child is not a small adult; the
gifted label does not apply to all of the child’s parts!
Teach inquiry methods and communication skills
Allow children to develop their own projects based
upon individual interests
Help children develop goals and engage in
self-reﬂection based on steps toward these goals
Seek opportunities to provide interaction with
intellectual peers, not necessarily age peers (chess
club, multi-grade extracurricular oﬀerings, or
enrichment classes)
Incorporate multi-modal explorations and mind-body
integration of experience whenever possible

Sensual
Overexcitability

Sensory - heightened 5 senses

Loves beauty in nature, music, and
art

Sensitivity to smells, tastes, touch,
and textures

Loves comfort

Picture books demonstrating this overexcitability:

Sensual (sensory) OE

Helping to nurture constructive expressions of the
overexcitabilities, children need to hear:
●
●
●
●

You take such delight in beautiful sights,
sounds and feelings
You like _________ sounds/textures, etc. but I
notice that _________ noises/textures, etc.
bother you
I think you know what you like and what feels
good to you
Sometimes, it’s good to try new things. Would
you like to try _______?

Strategies to encourage modulation of sensual OE:
●
●
●
●
●

●
●

Living with Intensity by Susan Daniels and Michael Piechowski

Discuss the positive aspects of sensual OE
Provide environments that limit oﬀensive stimuli
and maximize comforting stimuli
Provide opportunities to dwell in delight. Take time
to smell the roses or watch the sunset
Co-create a pleasing and comfortable aesthetic
environment
As much as possible, foster control of the child’s
own living space and work setting (e.g., the child’s
room is his own room, unless mold is growing on the
leftover pizza or there are other health hazards)
Help the child ﬁnd comfortable and appropriate
clothing
Understand that attachments to stuﬀed animals
and favorite blankets may run a tad longer than with
other, less sensually sensitive children

Imaginational
Overexcitability

Imaginational – free play of the imagination

Clear dreams Good sense of
humor

Magical and
Fantasy
thinking

Love of
Visualization Daydreaming
poetry, music
and drama

Picture books demonstrating this overexcitability:

Imaginational OE

Helping to nurture constructive expressions of the
overexcitabilities, children need to hear:
●
●
●
●

You have a rich imagination
You view the world in a diﬀerent way
You think of and tell great stories
You make the mundane extraordinary!

Strategies to encourage modulation of imaginational
OE:
●
●
●

●

●
●
●
●
●
Living with Intensity by Susan Daniels and Michael Piechowski

●
●

Discuss the positive aspects of imaginational OE
Cherish creative and imaginative expression
Encourage children to share imaginings - tell stories or draw
images of imagined friends, pets, buildings, creatures, and
worlds. How would this story be diﬀerent if it took place in
another country or time period or world? Would you like to make
a picture book about an imaginary peer?
Provide opportunities for design and invention. What do you
think cars may look like and be able to do in 2030? What are
some possible interesting uses for recycled cardboard?
Provide opportunities for relaxation and channeling imagination
with stories and guided imagery
Help children to distinguish between the imaginary and the real
worlds
Provide outlets for creative pursuits - writing, drawing, acting,
dancing, designing, building, etc.
Include opportunities for both individual and group involvement
to validate and honor imaginational activities
Help children use imagination to solve problems and cope with
challenges
Over open-ended activities
Record imaginative content and ideas in a journal

Psychomotor
Overexcitability

Psychomotor – Lots of energy

Action

Talks fast,
Uncontrollable

Like to win

Trouble Sleeping

Impulsive

Compulsive
Organization

Picture books demonstrating this overexcitability:

Psychomotor OE

Helping to nurture constructive expressions of the
overexcitabilities, children need to hear:
●
●
●
●
●
●

You have wonderful enthusiasm and energy
Your intensity can help you do many things
I wish I had your energy!
You put your whole body into learning
You like to be able to move and don’t really
like to sit still
Sometimes our bodies need to relax

Strategies to encourage modulation of psychomotor
OE:
●
●
●
●
●
●
●
●
●
●

Living with Intensity by Susan Daniels and Michael Piechowski

Discuss the positive aspects of psychomotor OE
Avoid activities that require sitting for long periods
of time
Plan for movement opportunities before and after a
long period of stillness
Provide for reasonable movement in a variety of
settings
Involve the child in a physical task - send her on an
errand
Help your child notice signs of exhaustion or need
for quiet time
Provide for and model activities that soothe and
calm
Teach that time-out can be a choice, not a
punishment
Teach relaxation techniques
Consider physical or occupational therapy as needed

Emotional
Overexcitability

Emotional – extremes of emotion

Anxiety Guilt or Sense Shyness
of
Responsibility

Concern for
Others

Physical
Strong sense
Feel like
of right and response to you’re not
emotions good enough
wrong

Picture books demonstrating this overexcitability:

Emotional OE

Helping to nurture constructive expressions of the
overexcitabilities, children need to hear:
●
●
●
●

You are sensitive to others’ feelings
You care very deeply and have deep feelings
You are very loyal to those you care about
You are very aware of joy, frustration, sadness,
love, anger, and whole world of feelings

Strategies to encourage modulation of emotional
OE:
●
●
●
●
●

●
●

●
●
●
●

●

Living with Intensity by Susan Daniels and Michael Piechowski

Discuss the positive aspects of emotional OE
Accept feelings and their intensity
Teach the child to share his emotions and feelings with others in positive and
productive ways - verbally, through movement, art, journaling or music
Teach children to be respectful of others’ feelings or seeming lack thereof
Develop a feeling vocabulary - include a continuum of feeling words. How
many ways can we describe feeling “bad”? (e.g., annoyed, irritated, frustrated,
aggravated, uneasy, anxious, uncomfortable, bored, concerned, etc.)
How many ways can we describe being “happy”? (e.g., content, glad, joyful,
blessed, ecstatic, buoyant, and so on)
Learn listening and responding skills. Much attention is devoted to the
importance of listening and responding in “Mellow Out,” They Say by Michael
Piechowski (2006)
Teach children to anticipate physical and emotional experiences, and rehearse
responses and strategies
Teach, model, and share relaxation techniques, including deep breathing,
stretching, and two minutes of quiet (a personal time-out)
Use journaling to express feelings
Model “temperature taking.” - How do I feel right now? What’s my emotional
temperature? Am I feeling warm? Cool? What might this mean? What are my
feelings telling me?
Find and choose activities that provide meaningful opportunities for empathy
and social concern. Volunteer at a pet shelter, participate in a community
service project, or ﬁnd some other humanitarian outreach activity to give deep
caring some active expression

Keep in mind...
Overexcitabilities may show up in diﬀerent parts of the
text and one text may describe multiple overexcitabilities:
●

Through characteristics of the main character or
another character

●

Things that happen to a character

●

Illustrations

●

Title of the text

●

In a theme of the story

●

Feeling the text gives the reader

**There is no right or wrong if a child can justify their
named overexcitability response and what it meant to
them

Link to Worksheet:
https://docs.google.com/document/d/1sqDj-Ph_o_PltPYHQwn3M
MUVhDWPXpCNDQr7WWEKdMM/copy?usp=sharing

Lessons #6-7
OEQ-II Questionnaire and Interpreting Results
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OEQ-II
●
●
●
●

●
●
●

Overexcitability Questionnaire Two
OEQ-II Questionnaire came out of
Dabrowski’s research about overexcitabilities
50 Questions - multiple choice
Not intended to provide diagnostic
information
○ **NOT A DIAGNOSTIC TOOL!
Gives procedures for scoring
Used as personality inventory
Written at 8th grade reading level
https://drive.google.com/ﬁle/d/1Y6MivwMzz0Ht26
Ky-Mfnk709disy33v3/view?usp=sharing

Living with Intensity
●
●
●

●
●

This book has some practical strategies to help nurture potential
for gifted children
Gifted children experience pressure from two main sources:
themselves and the environment
In order to help nurture constructive expressions of the various
overexcitabilities, gives suggestions of sentences that children
need to hear
Gives strategies to encourage modulation of the various OEs
Provides Overexcitability Questionnaires - (OEQ Short Form and
OEQ-Revised)
○
12 questions and 24 questions revised to restore the
items tapping experience through all ﬁve senses
○
Questions require at least a short answer
○
**NOT A DIAGNOSTIC TOOL!

Google Form
Original:

We created a google form with the OEQ-II
questions for our students to ﬁll out and that
we can score.

https://docs.google.com/forms/d/1gDlTXJkSC
sSt_n3QYQq5hEH_etii8b2dKjZmGPnRsTE/cop
y?usp=sharing
Simpliﬁed wording of questions for young
elementary students:

https://docs.google.com/forms/d/1Yw7x_VYD
cbh4_6G54-RVS7FQYqouboumfLeB5lvMGPI/c
opy

Each form is linked to a Google Sheet that will collect responses.
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Results

In Google Forms, you can see trends
for your class:

In Google Sheets, you can
color-code individual results:
https://docs.google.com/spread
sheets/d/1D2tZxQEV1MPIvpN77a
pwuBWeLOC8Ph3Cnb-xFITqD_s/
copy?usp=sharing

Overexcitabilities Spreadsheet Results

**You must cut and paste
student responses into a new
column for each student
(from the linked google
spreadsheet from the last
slide) and then it will
automatically calculate the
colors - green means you
might have that
overexcitability

Sharing results with students
With your group...
1.
2.
3.

4.

What overexcitability do you share?
What are the characteristics of your overexcitability?
Which characteristics to you feel like are positive? Which
do you feel like are negative?
What do you wish your teachers knew about your
overexcitability?

Link to this Worksheet:
https://docs.google.com/document/d/10G
L98-sQ4H-sAb5WzWJGAmeVzQuyHw2
J9QLc6ko8Bks/copy?usp=sharing

Lessons #8-9
Creating Affective Goal for Learning Plans and
Extension Activities
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Student considers their
overexcitabilities and
which one they want to
address for the year can be for a positive
reason

Student reﬂects on their
progress toward goal and
how goal has helped
manage their
overexcitability

Writing an
Affective Learning
Plan Goal

Student, along with
Learning Plan committee,
creates a personal
competence or social
competence SMART goal
around their targeted
overexcitability

Student progress
monitors their goal every
12 weeks to see if growth
is made

Affective Goal Choices
NAGC Standard 4: Learning Environments
Personal Goals
●
●
●
●
●
●
●
●

Conﬁdence
Self-eﬃcacy
Motivation
Resilience
Independence
Risk-taking
Perfectionism
Stress

Social Goals
●
●
●
●
●
●

Stress
Talking to classmates
Friendship with classmates
Talking to adults
Asking to be alone
Working in groups

https://www.nagc.org/resources-publications/resources/national-standards-gifted-and-talented-education/pre-k-grade-12;
https://www.cde.state.co.us/gt/aﬀective
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https://drive.google.com/file/d/1
krOvUHwgDxq-ZQayF02d2z0H
5WIdOYbd/view?usp=sharing

biglifejournal.com

Affective Goal Examples

Aﬀective Rubric:

Personal Goal:

Social Goal:

Given practice and
support in real world
situations to
demonstrate resilience,
student will grow from
___ (baseline) to ___
(target) as measured by
the Aﬀective Rubric.

Given practice and
support in real world
situations to
demonstrate
appropriate working in
groups behavior,
student will grow from
___ (baseline) to ___
(target) as measured by
the Aﬀective Rubric.

1 = Emerging Skill: Limited responses
2 = Emerging Skill: After
modeling/rehearsal, student can repeat
skill
3 = Emerging Skill: In structured group
setting, independently practices skill

0 = Unable to demonstrate skill

4 = Partially Proﬁcient: In familiar
situations initiates skill with adult prompt
5 = Partially Proﬁcient: In familiar
situation initiates skill with minimal
prompts
6 = Proﬁcient: In novel situations uses skill
some of the time
7 = Proﬁcient: Consistently uses skills
across all learning environments
independent of adult help
Note: 2-3 point growth is typical for most
gifted students for the year. Please keep in
mind realistic expectations for the target goal

Suggested Lesson Sequence Timeline
Lesson #1 - 5 (could condense
into fewer lessons)
●
●

Introduction to
Overexcitabilities and
picture books
Possible suggestion:
Give OEQ to students
before they study
overexcitabilities to
reduce conﬁrmation
bias

Lesson #6 - 7
●
●
●
●

OEQ Inventory and
Results
Short answer OEQ for
additional discussion
Positive and Negative
Aspects of
overexcitabilities
Personal Reﬂection
Sheet

Lesson #8 - 9
●
●

Create Aﬀective Goals
for ALPs
Extensions
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Extensions
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Ian Byrd and Lisa Van Gemert

Extensions
Reading Response:
●
●
●
●

Do those intensities make the characters
more or less likeable?
Does one character have intensities that
are stronger or weaker than the other?
Do the intensities manifest themselves
more in public or private?
Would the characters ﬁnd it easy or
diﬃcult to rid themselves of the
intensities?

https://www.mensaforkids.org/teach/lesson-plans/intensities-in-the-classroom/
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Extensions
Written Response:
●

Include the extent to which the intensities
aﬀect the character’s ability to interact
and function within his/her family,
society, with other characters, or
him/herself.

●

Compare and contrast the level and
manifestation of the intensities.

https://www.mensaforkids.org/teach/lesson-plans/intensities-in-the-classroom/
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Questions?

Contact Information
Dr. Katie Coggin
emilykcoggin@gmail.com

Dr. Kim Freed
kfreed6393@gmail.com

Check out our article:
https://www.sengifted.org/post/voices-fro
m-the-village-a-teaching-community-dev
eloping-identity-for-gifted-readers
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Thank You!

Kazimierz Dąbrowski−The Existential Therapist
By R. Frank Falk
Existentialism is a form of philosophical inquiry that explores the problem of human
existence and centers on the experience of thinking, feeling, and acting. In the view
of the existentialist, the individual’s starting point has been called “the existential
angst,” a sense of dread, disorientation, confusion, or anxiety in the face of an
apparently meaningless or absurd world. Existentialist thinkers frequently explore
issues related to the meaning, purpose, and value of human existence (Wikipedia).

Existentialism was a dominant Weltanschauung from the 1850’s through the
1980’s in philosophy, literature, theater, psychiatry, and cartoons. Famous names
include: Søren Kierkegaard, Jean-Paul Sartre, Simone de Beauvoir, Fyodor
Dostoevsk, Woody Allen, Ingmar Bergman, Karl Jaspers, Rollo May, Calvin and
Hobbes, and Doug Savage. The highest values in existentialism are freedom and
authenticity. To achieve these values, anxiety and disintegration are necessary.
These are major concepts in the work of Dąbrowski. But Dąbrowski goes beyond
the philosophical question to explain how neurological nervousness creates tension
in the individual that leads to self-awareness and authenticity in the personality
ideal through angst and disintegration. He explores the use of the advisor role in
leading a person through this process, as a therapist.
The five areas of nervousness were named over a period of years as Dąbrowski
matured in his clinical practice. By 1938/2019, Dąbrowski called these psychic
excitabilities (OEs) and named them based on the type of response to external and
internal stimuli. The responses were further divided between narrow and global
forms. The narrow forms had distinctly negative effects, while the global forms
have the potential for existential angst initiating positive personal development.

Nervousness became over-excitability to emphasize that the responses to stimuli
had a lower threshold and stronger expression than normal. The general population
is protected from existential anxiety by the acceptance of social roles and social
norms. These processes are well established in social psychology and microsociology (symbolic interaction). (See Wells & Falk, 2021, on the origins and
evolution of overexcitabilities).
The negative narrow forms of OE produce one-sided development and have a poor
prognosis. An example of such a poor prognosis, due to one-sided development,
occurs when an OE brings about psychopathy or paranoia. This may occur where
“mental processes and structures are strongly ‘integrated’ and resistant to
environmental influence” (Dąbrowski, 1970, p. 30, and discussed in Wells & Falk,
2021).
In such cases, psychomotor OE may result in hyperactive disorder and the
possibility of violent physical behavior, such as fighting (Dąbrowski , 1977), and
individuals may engage in self-torment and self-mutilation (Dąbrowski, n.d.).
Imaginational OE may bring about inattentive disorder and the possibility of life in
a fantasy reality at the exclusion of social reality, and eventually drug addiction
(e.g. see Campbell, 1993). Sensual OE is on the borderline between psychopathy
and nervousness and stops the ability for psychic transformation (Dąbrowski, n.d.,
p. 285). It may lead to pornography and sexual abuse. Emotional OE may result in
“outbursts, states of anxiety, phobias, and affective importunities” (Dąbrowski,
n.d., p. 283). Strong emotional OE can cause schizophrenia because of the double
reaction of the emotional need for others and the fear of relations with others and
paranoia. Finally, narrow intellectual OE may, when ‘predominate,’ e.g. [lead to]
superiority, aggression, etc.” (Dąbrowski, n.d., p. 287) and eventually to
psychopathy with its total egocentricity.
In the beginning of his career, Dąbrowski was concerned with suicide, selfmutilation, and the lives of eminent individuals. As he understood these lives, he
saw the existence of psychic overexcitabilities, and in particular, the strong effect
of imaginational, intellectual, and emotional OEs acting in combination. This
combination, Dąbrowski asserted, results in the processes of retrospection and
prospection. These processes, in turn, makes possible the dynamisms of selfawareness and authentism.
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Into the Weeds

Down the Rabbit Hole

For the Longest Time…
Are gifted students, on average, higher in the Big Three (MTE) and perhaps other OEs?

Psychomotor
(P)

2.0

Sensual
(S)

4.0

Imaginational
(M)

Intellectual
(T)

Emotional
(E)

3.5

3.3

4.0

A New Kid in Town: The Big Five

The Big Five
Factors

Conscientiousness
Competence
Order
Dutifulness
AchievementStriving
Self-Discipline
Deliberation

Agreeableness
Trust
Altruism
Compliance
Straightforward
Modesty
Tender-Mindedness

Neuroticism
Anxiety
Angry Hostility
Depression
Self-Consciousness
Impulsiveness
Vulnerability

Openness to
Experience
Ideas
Actions
Fantasy
Aesthetics
Feelings
Values

Extraversion
Warmth
Gregariousness
Assertiveness
Excitement-Seeking
Activity
Positive Emotions

Facets

Openness to Experience

Ideas
Actions
Fantasy
Aesthetics
Feelings
Values

Openness to Experience

Moral Reasoning
Intelligence

Emotional
Awareness

Creativity
Awe
Absorption

Intelligence

Openness to
Experience

Creativity

“High creative potential is not possible with a low-level IQ; but once the intelligence threshold
is met, openness may explain to some extent whether the required cognitive disposition is
actually turned into high creative potential….” (Jauk et al., 2013, p. 221).

“Intelligence can predict creative thinking only when the openness to experience score is
medium or high; conversely, when the openness to experience level is low,
intelligence exerts a very limited influence on creative thinking.” Shi, Dai, and Lu (2016)

Adult Expertise/Genius

“The case studies we have reviewed are
consistent with the idea that Openness to
Experience is a key feature of the
psychology of genius…
Perhaps genius is a quality of the
mind...an approach that takes in much of
life experience, processes it deeply and
discovers new possibilities.”
(McCrea & Greenberg, 2014, p. 237)

Openness is real,
and desirable

P OE

??????

OPENNESS TO EXPERIENCE defined:

Individuals who are high in openness to M OE
experience tend to have an active imagination,
S OE
The reality of the external and of the
aesthetic sensitivity, attentiveness to inner T OE
inner world is conceived in multiple
feelings, preference for variety, intellectual
E OE
aspects (1977)
curiosity, and independence of judgment.
Openness is a
Open individuals are curious about both inner
Familiar Thing
and outer worlds, and their lives are
experientially richer than those of closed
Enhanced excitability, especially in its
individuals. They are willing to entertain novel
higher forms, allows for a broader,
ideas and unconventional values, and they
richer, multilevel, and
multidimensional perception of reality. experience both positive and negative
emotions more keenly....Open individuals are
willing to question authority and are prepared to
Here we observe above average
abilities in many areas, emotional
entertain new ethical, social and political ideas.
richness and depth,

Twin Studies/Genomic Studies

Psychomotor

Large Samples

Developmental Potential

International Samples

Openness

Advanced Ability
Creativity
Moral Reasoning
Intensity
Emotional Awareness

Adapted from Gallagher, 2013.

Psycho-social
consequences

OEs

Independent
Validation
!!!!

Psychomotor?
Neuroticism?

Initial support for Some Similarity
…and then…

Ov Ab
er an
ex d
cit on
ab
ilit
y!!

How can you
distinguish between
the construct
and
the measure??

Adopt Openness to Experience!!

Contemplation, Regrounding,
and Transformation

Contemplation

How are OE and OtE different?

Closed

Open

Extraversion

Something

Not Everything

Overexcitability
Richer Forms
Big Three

Different Paradigms in Psychology
Openness:
Personality Psychology

Overexcitability:
Clinical & Developmental Psychology

Observable Behaviors

Openness

“[t]he five-factor model is purely descriptive, it
does not explain the origins of personality nor
the mechanisms that account for individual
differences” (McCrae & Costa, 1989, p. 34).”

Core Attributes

Psychic overexcitability …forces one to cut
paths leading to multilevel positive
disintegration. (Dąbrowski, 1972, p. 125)

Overexcitability

Contemplation

How are OE and OtE different?
Range
Some Structural Differences,
Theoretical Basis,
Implications
How can we ensure we are
measuring an extreme?
Are averages the best method to
assess an extreme?

It’s An Extreme: Each form of overexcitability points to
a higher than average sensitivity of its receptors.
(Dąbrowski, 1972)

“Increased psychic excitability, or
superexcitability, to differentiate it
from manifestations of ‘normal’
excitability, is a phenomenon
difficult to delineate precisely.”
Dąbrowski, 1938

Imaginational OE

Imaginational OE

Emotional OE

Patty = 5
Shelagh = 2
Michael = 4
Dan = 3
Chris = 4

Patty = 5
Shelagh = 2
Michael = 4
Dan = 5
Chris = 2

Patty = 5
Shelagh = 2
Michael = 4
Dan = 5
Chris = 2

Average is 3.6

Average is 3.6

Average is 3.6

Closed

Averages represent the bottom as
well as the top of a distribution.
Averages hide impact of multiple OEs
in an individual’s experience
Averages lead to overgeneralization

Open

High Cutoff Score
• Consistent with Dąbrowski’s Original
Methods

“Multiple
and
Strong
Manifestations”

“Accelerated development is …above average
abilities in many areas, emotional richness and depth,
and multiple and strong manifestations of psychic
overexcitability.”

“The interaction between different forms of
overexcitability leads to important
developmental consequences.”

One could say that one who manifests a given form of
overexcitability, and especially one who manifests
several forms of overexcitability, sees reality in a different,
stronger and more multisided manner. (Dąbrowski, 1972,
p. 6-7).

An Analysis of
Multiple, Strong
Manifestations of
Overexcitabilities
= Frequencies,
not Averages

Contemplation

How can we ensure we are measuring an
extreme?
• Use a High Cutoff Score,
• Get Rid of the Lower Tail

Are averages the best method to assessan
extreme?
• Frequencies closer to Dabrowski’s intent

Does the number of OEs matter?

Does Openness to Experience vary with number of OVERexcitabilities?
https://positivedisintegration.substack.com/p/overexcitability-and-openness-to

Creating A Metric of OVERexcitability
Step 1: Code

Step 2: Sum

Step 3: Collapse
into Categories

OE score under 3.5 = 0
OE score 3.5 and up = 1 (Above average on a 5-point scale)

Number of OEs over 3.5 (The number of 1s)

0 = 0 OEs 3.5+
1 = 1 OE 3.5+
2 = 2 OEs 3.5+
3+ = 3 or More OEs 3.5+

Couldn’t you do the same thing by creating a

Total OE score

5 OEs

Probably

4 OEs

and looking at correlation and regression?

But that’s not the way the OEQ-II is scored

3 OEs

This approach DISCARDS lower scores
And STACKS high scores across OEs

2 OEs

Frequencies and ANOVA
compares two paradigms
ensures extreme values of OE

1 OE

To get a HIGH score on Openness, You must Score HIGH ACROSS FACETS

Absorption/Openness
High

+

Feelings

+

Openness

+

Fantasy Aesthetics

Intellect

+

Ideas

Values

+

=

Actions

Openness

A HIGH Openness score
represents
MULTIPLE, STRONG FACETS

Among 110 Highly Gifted Middle School Students
Neuroticism

Extraversion

n

Mean

sd

Mean

sd

Mean

0 OE

10

25.30

4.52

30.70

3.27

1 OE

29

26.03

7.35

29.24

2 OE

32

27.83

7.60

3+ OE

39

28.46

7.67

Number of
OEs

Openness

Agreeableness

Conscientiousness

sd

Mean

sd

Mean

sd

24.30

3.40

30.10

4.91

27.80

4.71

8.88

24.24

5.36

29.21

5.75

27.28

9.68

29.73

9.49

28.07

6.36

29.10

7.57

26.23

8.54

33.15

6.75

34.46

5.56

32.97

6.84

28.72

8.98

NEO FFI Norms Openness to Experience
12-13 Year Olds

Mean
27.10

sd
6.00

Contemplation
Does the number of OEs matter?
• For Highly Gifted Students, probably
• Systematic increase in Openness with number
OEs
• Students with 3 or more OEs have much higher
Openness scores that a randomly selected
group of students (norm)

What about the other factors?
What are the practical implications of
multiple OEs?

The Big Five: What About the Other
Factors?

Conscientiousness
Competence
Order
Dutifulness
AchievementStriving
Self-Discipline
Deliberation

Agreeableness
Trust
Altruism
Compliance
Straightforward
Modesty
Tender-Mindedness

Neuroticism
Anxiety
Angry Hostility
Depression
Self-Consciousness
Impulsiveness
Vulnerability

Openness to
Experience
Ideas
Actions
Fantasy
Aesthetics
Feelings
Values

Extraversion
Warmth
Gregariousness
Assertiveness
Excitement-Seeking
Activity
Positive Emotions

Contentiousness

Competence
Order
Dutifulness
AchievementStriving
Self-Discipline
Deliberation

+ School Achievement (GPA)
-gf
-gc

+ Creative Productivity
+gc
+gf

Noftle & Robins, 2007

Achievement
GPA

Intelligence
Creativity

Conscientiousness

Openness to Experience

Does OE Have a Relationship with Deep Learning?
• Surface Learning
•
•
•
•

Necessary learning
Minimal effort
Memorization
Externally motivated
(outlines and assessments)

• Deep Learning
•
•
•
•
•

Understanding
Intrinsic Interest
Ancillary Learning
Questioning
Conceptual

Surface
Learning

Deep
Learning
Conscientiousness

Openness to Experience

Neuroticism

Anxiety
Angry Hostility
Depression
Self-Consciousness
Impulsiveness
Vulnerability

New Study
• Replicate Previous Findings; Improve on Methods
•
•
•
•
•

Different Big Five Measure (Big Five Inventory-2, Soto & John, 2017)
More nuanced cutoffs for OEs
Facet-level analysis
Investigate the relationship of number of OEs and Conscientiousness
More depth on E OE

• Practical Relevance of having Multiple OEs
• Learning preferences
• Emotional adjustment

New Data
• 330 students, grades 6-12 (US) attending a charter school for gifted students
• OEQ-II (n= 299)
• Study Process Questionnaire (Biggs, 2001) (n=299)
• Deep v. Surface Learning Preference
• Big Five-2 (Soto & John, 2017) (subsample n = 162)
• Open-Minded (Openness)
(FACETS: Aesthetic Sensitivity, Intellectual Curiosity, Creative Imagination)
• Conscientiousness
(FACETS: Productivity, Responsibility, Organization)
• Negative Emotionality (Neuroticism)
(FACETS: Anxiety, Emotional Volatility)
• Agreeableness
• (FACET: Compassion)

Refined Cutoff based on Grand Harmonic Mean
Psychomotor

Sensual

Imaginational

Intellectual

Emotional

Manual

3.35

3.28

2.86

3.5

3.72

Grand Harmonic Mean

3.05

3.06

2.82

3.11

3.20

Cut Score =
GMH + .4

3.5

3.5

3.2

3.5

3.6

Falk & Miller, 2008

How Many Overexcitabilities?
0 59 20%

54 (18%) MTE

1 82 27%

An additional 67 (22%)
Have MT, TE, or ME

2 46 15%
3 46 15%
4 44 15%

112 (37%) 3 or more OEs

5 22 7%

Preliminary results. Do not quote without permisstion

Finding #1:
Openness increases significantly with
Number of OEs, with large effect size
Conscientiousness does not

Big Five Openness and Conscientiousness Factors n = 162
Openness

Conscientiousness

29

3.17 (0.61)

3.09 (0.65)

1

41

3.33 (0.55)

3.13 (0.77)

2

35

3.60 (0.45)

3.31 (0.71)

3

21

3.79 (0.72)*

2.80 (0.55)

4

28

3.93 (0.55)** +

3.03 (0.82)

5

12

4.21 (0.50)** +

3.16 (0.45)

Norm (College)

459

3.66(0.64)

3.44(0.64)

OEs

N

0

* p <0.05 significantly higher than 0
** p <0.01 significantly higher than 0
+ p <0.01 significantly higher than 1

Preliminary results. Do not quote without permission

Finding #2:
Number of OEs is related to each facet within
Openness, with large effect sizes
Number of OEs is Related to Anxiety and
Emotional Volatility, with large effect sizes
But
Number of OEs is not related to Compassion

Social-Emotional

Big Five Facets
Openness

Negative Emotions

Agreeableness

OEs

N

Intellectual
Curiosity

0

27

3.29

3.28

2.96

3.04

2.48

3.19

1

41

3.45

3.48

3.08

3.43

2.87

3.34

2

35

3.66

3.69

3.48

3.51*

2.79

3.43

3

19

3.96

3.84

3.95* #

3.70**

3.47*

3.30

4

28

4.06** #

3.86

3.65

3.60*

3.52**

3.38

5

12

4.38** ##

4.42** ## ^

4.08*#

3.88**

3.94** # ^

3.81

3.89

3.57

3.58

3.37

2.73

3.79

Norm
(College)

*p<0.05 significantly higher than 0
** p<0.01 significantly higher than 0
# <0.05 significantly higher than 1
## p<0.01 significantly higher than 1
^ <0.05 significantly higher than 2

Creative
Imagination

Aesthetic
Sensitivity

Anxiety

Volatility

Compassion

Preliminary results. Do not quote without permission

Finding #3:
Preference for Deep Learning
increases with Number of OEs
But Preference for Surface
Learning Does Not

Observed Means of Deep and Surface Learning Approaches by Number of Overexcitabilities
n = 299 Scale 0-50

OEs

N

Deep

OEs

N

Surface

0

59

21.92 (7.27)

0

59

27.53 (6.22)

1

82

24.99 (7.86)

1

82

28.40 (6.69)

2

46

27.49 (7.94)*

2

46

28.48 6.46)

3

46

30.35 (7.78)** #

3

46

30.61 (6.29)

4

44

30.68 (8.46)** #

4

44

30.91 (7.15)

5

22

34.82 (7.47)** + ^

5

22

31.18 (7.35)

* p <0.05 significantly higher than 0
** p <0.01 significantly higher than 0
# p <0.05 significantly higher than 1
+ p <0.01 significantly higher than 1
^ p <0.05 significantly higher than 2

Preliminary results. Do not quote without permission

Finding #4:
No Relationship between
Any Study Variable and…
Race
Grade level
Identification as Gifted

WHAT?????
Multiple Pathways to
Identification:
Ability or Achievement
Unidentified gifted students

Contemplation

What About about the other factors?
•
•

Conscientiousness does not increase with number
of OEs
Anxiety and Emotional Volatility DO

What are the practical implications of
multiple, strong OEs?
• Social-Emotional
• Education: Preference for Deep Learning

The Shape of
the Landscape

Conclusions: Overexcitability
and Openness
Overexcitability and Openness share similar terrain.
If Openness is real and desirable, then having
multiple, strong OEs must be real and desirable,
too.
Intellectual, Imaginational, and Emotional are
particularly personality oriented,
• But all five OEs are significantly correlated.
Crosswalk between the two makes each more
powerful
• Breadth of Openness research
• Depth and specificity of Dąbrowski’s
interpretation
• The challenges as well as the benefits

Maybe Openness is contained within
Overexcitabilities

Conclusions: Frequencies and
Average
Consistent with Dąbrowski’s original intent.
Cleaner, clearer, more robust results; greater
precision.
New opportunities for different types of
research.
Combine frequencies with continuous score
analyses.

Conclusions: Practical
Implications, Social-Emotional
Multiple, Strong OEs may help identify students who
need helping supports
•

Dąbrowski speaks of the importance of an
“adviser”

•

Statistics are not life! The “cut point” in life
may be different from the cut point used for
research.

•

One strong OE can dominate the
psychological landscape

•

Two strong OEs in conflict can cause psychic
tension

If we examine the forms of overexcitability, we can see
that they are a conflict–generating substrate.
(Dąbrowski, 1977, p. 64)

Conclusions: Practical
Implications, Educational
Preference for Deep Learning increases with
number of strong OEs
• Deep learning is associated with
complex, higher order, creative, expert
thinking so…multiple, strong OEs must
be desirable!
• Raises questions about implications of
multiple identification pathways.
• Raises questions about curriculum and
instruction.

Conclusions: So Much to
Learn!
• What Do Our Measures Measure?
• More measures!
• DeBondt: layered
• Cut off, reverse items, higher ceiling, balanced scores

• Do OEs represent a Personality Model: No!
• Then what is it?, especially with…

• Psychomotor Overexcitability (and Sensual?)
• ADHD?
• Athletes, Dancers, Rangers, Landscape Architects,
etc.?
• What is the nature of the relationship with the other four
OEs? And why?

• What are the relationships among OEs
• Especially, why doesn’t Emotional OE predict more
reliably?

Relationships Among OEs

Psychomotor

Sensual

Imaginational

Intellectual

Emotional

Relationships Among
OEs

Psychomotor

Sensual
Emotional

Catalyst:
Emotional
Tension

Imaginational

Intellectual

Conclusions:
So Much to Learn!
• What Do Our Measures Measure?
• More measures!
• DeBondt: layered
• Cut off, reverse items, higher ceiling, balanced scores

• Are OEs a Personality Model: No!
• Then what is it?, especially with…

• Psychomotor Overexcitability (and Sensual?)
• ADHD?
• Athletes, Dancers, etc.?

• What are the relationships among OEs
• Especially, why doesn’t Emotional OE predict more
reliably?

• If strong OE/OtE is good, can it be increased?

https://www.psychologytoday.com/us/blog/uniqueeverybody-else/201209/psilocybin-and-personality

Getting Back in the
Game
• New narrative relative to Openness
• New measures
• New scoring (averages and frequencies)
• Correct Misconceptions
OEs are intrinsic to most, but not all, gifted
students.
OEs are not an excuse for bad behavior.
• More research
• More presentations
• More publications
• More involvement: teach Introduction to Gifted
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SURVEY RESULTS
400 gifted students grades 5th-12th
Two school Districts/Two states
“What are you most worried about?”
“What do you need help with right now?”

Survey Results
• Number 1: Their mental health; unstable/unhinged
• Number 2: State of the world/nation/community/family:
pandemic, Black Lives Matter, rise of violent hate crimes,
unethical national/state leadership, family hardships, e.g.,
illness, loss of jobs, parental stress, etc.

Survey Results
Number 3: Uncertainty of the future—what state will the
world be in when I am an adult? Uncertainty of what is
expected and what is; unpredictability; insecurity; catastrophic
thinking; How can I make a difference?

Number 4: Climate change and environmental damage.

GROUP PROCESS PRIZED
• Validated worries and concerns—unprecedented times
• “I’m not crazy—others think/feel like I do.”
• What can I control/not control? What am I holding onto?
Past/future/NOW
• Choices matter—everyday, each moment

You have a wondrous mind, but you are more
than your mind…

OUR WHOLE SELF—FIVE DOMAINS
Mind
Heart
Body
Essence/Spirit/Ethics/Morals/Golden core
Social/In Relationship

Domino/Catastrophic thinking
Worry/Fret/Anxiety
Amygdala/Sympathetic nervous system > >
Breathe

“I’ve had many problems in my life—
most of which never happened.”
Mark Twain

What the mind creates, the mind can change!

MASKS/ROLES
STRESSES/FEARS

HISTORY/IMPRINT

GOLDEN CORE

Similar…Different...Unique

What brings me the greatest joy?
What makes my heart sing?
What do I really care about?
What is truly essential?
What does the world really need?
Who needs me?
How may I be of service?

What is special
about me?
What do I have
to offer?

BELIEVE in ME
(See ME, Hear ME,
Know ME!)

TODAY CHOOSE HEALTH

1)”CHECK IN”
Recognize, listen to and respect
ALL FIVE DOMAINS
~MIND, HEART, BODY, SPIRIT AND SOCIAL SELF~

TODAY CHOOSE HEALTH

2) Get enough sleep and healthy food
each day.

TODAY CHOOSE HEALTH

3) Get outside at least 30 minutes per day,
connecting with a natural order beyond
you. (experience the synchronicity of life)

TODAY CHOOSE HEALTH

4) Play. Laugh. Do what brings you joy.
“Lace” your day—work and pleasure
T.A.G. (Be thankful, appreciative, grateful)

TODAY CHOOSE HEALTH

4) You are a magnet!
Fear/stress/anxiety = closed position
Love/joy/hope
= open position
What do you hold onto?

TODAY CHOOSE HEALTH

6) Give yourself a gift each week;
acknowledge your hard work.

Ą

Y
W

resentation for ifteenth nternational
ongress – enver (2022)
ichele ane

Workshops
onferences
ongresses

here have been two series of conferences and congresses; the first starting in 1970 was
named the nternational onference on the heory of ositive isintegration. his was held
at the behest of azimierz ąbrowski for the promulgation and discussion of the theory of
positive disintegration.

n informal series of workshops have been offered over the years. dditionally, several
conferences have been held in oland.
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ilverman(slide 11) personal communication
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⚀ irst (“ ąbrowski etreat”)– eystone, olorado (1994)

⚀ econd – anff ( ananaskis) lberta, (1996)

rom ill illier: "When we met in eystone,
,
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years, ideally alternating between a anadian
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•The 1st International Scientific Symposium - Kazimierz
Dąbrowski and His Work in Modern Psychology. On the
tenth anniversary of the death of Fr. Professor Franciszek
Leśniak Lublin, 18-19 October 2013
•The 2nd International Scientific Symposium Kazimierz
Dąbrowski and His Work in Contemporary Psychology.
Lublin - Poland, April 20-21, 2018.
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WHY NOT LEVEL FIVE?
15th International Dabrowski
Congress,
Denver, CO 2022
Dr. Michele Kane
Professor Emerita
Northeastern Illinois University
Chicago, IL
July 19, 2022

KANE & DANIELS 2012 FRAMEWORK:

BASED ON EARLIER CASE STUDY WORK
•Brennan, T. P., & Piechowski, MM. (1991). A
developmental framework for self-actualization.
Journal of Humanistic Psychology, (31) 3, p. 43-64
•Four case studies of individuals at levels 3 to 4 of
positive disintegration (Dabrowski) and with indicators
of self-actualization (Maslow).
•Ten themes identiﬁed as well as evidence of Level Four
dynamisms.

Brennan and Dabrowski – Ten Themes
◆Beneﬁt to humankind

◆Relationships

◆Philosophy of life

◆Solitude

◆Personal growth

◆Responsibility

◆Self-acceptance

◆Physical well-being

◆Decisions for self

◆Energy

Kane and Daniels 2012
•Two participants: Patrick and Jennie
•Volunteers in response to community
requests; using snowball method.
•Administered Deﬁnition Response Instrument
to determine level of development.
•Focus on Level Four dynamisms:
•Education of oneself and self-perfection
•Autopsychotherapy

Dabrowski – Level Four Dynamisms
•Subject–object in oneself: observation, critical
evaluation, and reﬂection on oneself and others.
•Third factor: choice and decision in setting and
following internal standards.
•Inner psychic transformation: inner restructuring:
transcending age-related changes and one’s
psychological type.
•Self awareness: knowledge of one’s uniqueness,
developmental needs, and existential responsibility.

Dabrowski – Level Four Dynamisms
•Education-of-oneself and self-perfection:
programs and methods of systematic
development – reaching for development
of the best in oneself.

Dabrowski – Level Four Dynamisms
•Autopsychotherapy: self-designed or
chosen psychotherapy methods and
preventative measures – working on
problems; resolving issues; toward
increased peace and calm.
“Psychotherapy, preventative measures,
or changes in living conditions applied to
oneself in order to control mental
disequilibrium.” (Dabrowski, 1996, p.40)

Dabrowski – Level Five Dynamisms
•Responsibility – for self and others
•Pervasive authentism – you behave in a manner
consistent with your beliefs and values
•Autonomy – independence from genetic and
societal inﬂuences
•Personality ideal – your highest self is achieved
Dabrowski 101
Ackerman & Kane, 2012

Secondary Integration
(Level 5: Multilevel and integrated)
•“What is” equals “what ought to be”
for the individual
•Lack of internal conﬂict
•No regression
•Service to humanity
•Altruistic
Dabrowski 101
Ackerman & Kane, 2012

Secondary Integration #1.
• Secondary Integration (Level V): “the integration of all mental functions into a
harmonious structure controlled by higher emotions such as the dynamisms
of personality ideal, autonomy and authenticity” (1972, p. 304).
• “The embryonic organization of secondary integration manifests itself during the
entire process of disintegration and takes part in it, preparing the way
for the formation of higher structures integrated at a higher level” (1964, pp. 20-21).
• Secondary integration is not the endpoint of mental development – it continues
throughout life via the personality ideal and the instinct for self-perfection.

Source: W.Tillier, Dabrowski 201, positivedisintegration.com

DRI
THE DRI CONSISTS OF SIX
DESCRIPTIVE STATEMENTS DESIGNED
TO FOCUS RESPONDENTS'
ATTENTION ON THE
FOLLOWING THEMES:
(A) SUSCEPTIBILITY TO
THE INFLUENCE OF OTHERS,
(B) INTERNAL CONFLICT,
(C) INFERIORITY,
(D) DISSATISFACTION,
(E) SELF-OBSERVATION, AND
(F) PERSONALITY IDEAL.
MILLER, 1987

JENNIE
2012

From
Disintegration
to
Peaceful
Heart

•Early thirties
•Family of teachers; initially
followed family script
•Inner drive to be whole; sense
of purpose; entelechy
•Entrepreneur; Created a
healing modality to assist
others in personal growth
•Now clinical director/trainer of
her own practice of energy
healers

Life Interview and Case Study Methods
Sample Questions
•What gifts (tangible or intangible) are most important
to you?
• What were critical decisions in your life?
•How did these decisions enable your development as
an adult?
•What relationships have been the most signiﬁcant?
•Has there been a special person who has changed your
life?
•Closure: Is there anything else I should have asked or
that you want to include?

Jennie-The Beginning of Being Whole
In 2006, I went through an extreme breakdown I suppose. It was
really the pinnacle point of my life opening up and I had gotten
divorced and I had left a very successful business and I walked
away from everything. I was by myself, I had a mortgage by
myself, I had no job, all of these sorts of things and I think in about
three months’ time, this might cover more than one question,
too, I suppose, but in about three months’ time, my whole life as I
knew it had crumbled.
And the gift in all of that was that all of my identities fell away.
In one fell swoop I was left to uncover, I suppose, who I was
beneath all of the identities and that’s really what marked--it
was really, bar none, one of the most diﬃcult times in my life.

The Gift of Positive Disintegration
For probably eight or nine months I couldn’t be in
public, I couldn’t, I could barely go outside, I was just
incredibly fragile and I was a big mess but it was
through that it…it was the only time in my entire life I
would go back and do again and again and again and
again.

Not Even a Twig….
I endured pain in that period like I had never even
dreamed was possible because everything was just
fragmenting and becoming disabled and there
absolutely wasn’t even a twig to hold on to. It was just
an obliteration of everything I knew to be true beyond
that point.

Finding a Way to Wholeness
•Jennie begins the integrative process and initiates
asking for guidance from a higher power/God/energy

I really was in a million pieces and I think my ego was shed aside for the
ﬁrst time. I had always been somebody who knew and always could see
the future and all of that sort of stuﬀ and I became so desperate that,
for me, I started developing a relationship with God, which before then
had been sort of lip service.

Finding a Way to Wholeness
I just started to ask for help and that really paved the way for my next six
years of healing and up to current and it was just the learning of
surrendering up my small self and really getting connected up to truth
and divinity and yeah. That’s really, it was step by step, and it was
breath by breath and it was really moment by moment having the
courage to implement some of the guidance I was receiving.

The Other Side of Disintegration
The only reason that we are going through
these disintegration processes ourselves is so
that we can actually become the energy that we
are speaking about, and that we’re, you know,
so that’s the purpose of all of it for everybody.
It’s that realization aspect of who we really are
and not who we think we are.

JENNIE
2022

From
Peaceful
Heart
To
Embodied
Heart & Soul

•Early forties
•Inner drive to be whole absolutely
essential; integration; softening; all
remaining illusions shattered;
“create the beautiful daily despite
tremendous adversity”
•Works in concert with spouse, Ben,
to co-parent two children Nathaniel
(9) and Violet (6)
•Nathaniel is primarily non-verbal and
requires 24/7 care (extended family
is dedicated and involved); always
creating space for him to be released
from suﬀering
•Continued daily work as clinical
director/trainer of her own practice
of energy healers-all work is remote

Life Interview and Case Study Methods
Revisited and Updated Questions
•Is the way you see yourself now significantly different than it
was in the past?
•Any new learning or growth?
•What is your experience of life that gives it unity, meaning,
and purpose?
•How do you imagine the power of connection?
•In what ways are you changing now?
•What emotions make you feel most alive?
•Closure: What guidance might you have for us?

Signiﬁcant Events and the Personality
•Does becoming a parent and weathering a pandemic
significantly shift the multilevel process of the inner
world?
•In what ways might there be shifts within your
partnership and/or significant relationships?

Expanding the Family-New Pathways
When Nathaniel was born it was as if a portal was opened that has never
closed. At first there was, in that moment, I felt so much terror that I was
split open in a nanosecond. I think it has to do with making my space big
enough to hold space for the greatest that he is.
•The bigness and greatness of his soul is coming into embodiment. My
question is about how do I stay connected to the inner knowing that all of
this will be OK? He suffers so much and because of that, we all suffer so
much. So, I hold that place of just beyond the suffering where we honor
the present moment and be here, right here, right now all the while being
connected to the knowingness that one day somehow, on God’s time, that
he will be able to explain and advocate for himself.
•Since he has come, I have always known that someday he will be OK but
right now he is not OK. And that is OK.

Expanding the Family-Suﬀering
Nathaniel is filled with complexity—he has Celiac disease, he has
PANS/PANDA, he is mostly nonverbal but working on spelling and
communication. He is highly sensitive in all ways (sound, touch,
taste). We spoon feed him three times a day.
PANDAS Symptoms Checklist
•

Sudden onset of OCD-like symptoms.

•

Irritability or aggression.

•

Depression or extreme moodiness.

•

Poor motor coordination.

•

Tics or unusual movements.

•

Sensitivity to light, sound or touch.

•

Visual hallucinations.

•

Sleep disturbances or fatigue (pandasnetwork)

Nathaniel loves being outdoors in nature and being with animals,
especially at the zoo.
He is a magical child. The love that he brings is as big as the fury
that he brings is as big as the frustration that he brings. It is
reflective of his grandness but there are tasks that still need to be
gone through each day. Every day is different. We want to bring
him out of his suffering.

Expanding the Family-New Pathways
•

•

•
•

95% of my life is centered around Nathaniel in terms of growth,
challenges, and happiness. Our lives have centered on the
integration of who he is and a steady pathway of healing him
and bringing him out of suffering.
Capacity for everything has been blown open—all illusions were
shattered. Mourn every last piece of what I thought my life
would be, what it would look like. We had to learn to make
beautiful what we have even though the adversity is enormous.
Always perceived him in wholeness, always hold him in his
highest self. Meeting him where he is in his highest self.
We are blessed to have supportive family on both sides.

Responsibility with the Family
• The only true contribution that I can give Nathaniel is the peace that
resides within me. I am committed to that deep work until I am truly as
peaceful as I can be because that is what will allow his nervous system
to relax at all because of his extraordinary sensitivities. This is an
incredible place of responsibility.
• Ben and I are blessed to be in a place of union. In our hardest
moments, Ben always says, “I’m so grateful he came to us. I don’t
know who else could have managed.” We interact In a conscious and
open way so Nathaniel can come to his wholeness.
• (With humor) I thought I was a good person but now I think I’m a
really good person (personality ideal)

Authentism and Autonomy
• I needed to work on myself and on any of my beliefs that make me
feel unsafe. When you surrender into the place of unknowingness there
is a beautiful thing that happens, which is to connect with the
knowingness.
• Early on in this journey, piece by piece we learned that our family just
didn’t fit in many places. There was some mourning about this.
• Intricacies are his beauty. In our family, we aren’t about labeling and
because of that there are others who are in agencies or the outside
world who think our family is in denial about his autism.
• There is so much opportunity for all of us to grow. It has made me go
deeper in my work. If anything, it has expanded my work at all levels. At
times, I have had to surrender so much more.

Authentism and Autonomy
• Nothing on the outside can ever define us. I am trying to get
closer and closer to the place within myself that I am the same
no matter what the situation or the individuals.
• Everyday I know myself better and when I can integrate the
fullness of my everyday then I am in a better place. I have so
much gratitude for the opportunities that this life brings.
• What you start to learn is that you realize what you are capable
of—when you come out on the other side.

Service to Humanity/Altruism
• Our life is spent on our knees. We are in a state of prayer
ALL.DAY.LONG! We have to be that channel to move the greatest power
through us.
• I have become far more adept at being in the difficult spaces with my
clients. My parameters have expanded. I am far more comfort with the
uncomfortable.
• Trust that at some level this is the work aligned to divine and perfect
order and how can I serve? How can we best serve? As we bring more
light and clarity to our situation then Ben and I want to bring more to
others in similar situations around the world. For the most part, we are
able to balance each other and that is of tremendous help to each of us.

Service to Humanity-Healing Practice
•Coming into my twentieth year of practice. My saving grace is
because I can never be present for another unless I am in
alignment and present for myself. I haven’t even taken a day off in
seven years. We work from home. Everyday I meditate, every day
I come into clarity, every day I center, every day I align, and I and
put my whole Self aside. I don’t leave the house but I really do.
It’s amazing.
•Trust between me and the people I work with. It’s not a healing
session that we try to fix anyone but walking hand-in-hand.
•In energy work we are awakening to who we are to be. I sit in
meditation the day before a session and ask how can I be of
service for my client.

Service to Humanity-Healing Practice
•The most important word right now is “integrate.” Integrate as we
go in every single moment and leaving no stone unturned.
Sometimes it requires us to slow down so much. When we slow
down then we increase our spaciousness and that spaciousness is
what allows the movement within.
•Sometimes there are feelings of total overwhelm and then all of
that needs to be seen and witnessed. Finding resonance with the
energy is coursing through our bodies and to name it—sometimes
that is enough. Myriad of energy and emotions can be present and
when I feel that then I look at it with neutrality to see if I can
figure out what is needing to be seen, acknowledged, named, and
noticed. When we can do that without judgment, not good or
bad, not right or wrong, then there is just an “isness” to it. In my
capacity in healing situations--that’s what I love to do the most--is
to sit with what they are feeling and be OK with it and be witness
to it.

Personality Ideal
We ask, “How do we create the invitation to bring ourselves back to wholeness?
When hardships come up then how do we bring that unreclaimed part of Self
back to whole?”
• Release to soften energy through curiosity and sincerity. Then I know I am in
my center.
• Be sincere and with humility. Our lives are overwhelming sometimes, so be
reassuring to the Self, “Of course, you are frightened.”
• Sit down in my healing room and have a sense of what is making me feel as I
do and let it go through. Then, when we aren’t rushed, we can really notice.
• Fear makes us feel anxious. We need to slow down and be aware.

You couldn’t throw too much at me that I couldn’t find my way
through. I’m not invincible but I’ve worked so much within the
work of the heart that I feel very capable.

Family and Friends
• The role of friendship has been so important to me. My friend Angela and I
literally share a connection with each other daily. I record a message for her
in the evening and she listens and responds in the morning. We have known
each other for 25 years. We have hand-in-hand been able to consciously raise
our children and raise ourselves. I am able to share every single day my
vulnerability with another person. The willingness to share allows for us to
process every day without sugar-coating and with no judgement, only love.
We hold for each other in the sacred container of friendship.
• Everyone rises to their best in our extended family as Nathaniel compels us all
to do so. His gift is that all of us have been able to dig so deeply and express
our love in an expanded way.
• There is so much opportunity for all of us to grow. It has made me go deeper
in my work. If anything, it has expanded my work at all levels. At times, I have
had to surrender so much more.

WHY NOT LEVEL FIVE?

Overexcitability Magniﬁcation in
Family Dynamics: Parenting With
Intensities On All Sides
Fifteenth International Dabrowski Congress
Unversity of Denver
July 18-19, 2022

Presenter: Nicole Mattingly

NICOLE MATTINGLY

*MOM OF PG/2E CHILDREN
*CURRENT DOCTORAL STUDENT EDUCATIONAL
PSYCHOLOGY
(FOCUS ON GIFTED) AT UNIVERSITY OF NORTH TEXAS
*BACHELORS IN BIOLOGY & LITERATURE UNIVERSITY
OF COLORADO
(MINORS BIOCHEMISTRY & RELIGIOUS STUDIES)
*MASTER ARTS IN LITERATURE AT CU, BOULDER
*SENG MODEL PARENT GROUP FACILITATOR

• Heightened observational skills and
memory—Which means vivid understanding of
injustices
• OE’s as means to greater depth of
self-reﬂexivity and intentionality

Positives and
Negatives of OE’s

But at Dabrowski Congress, you already
know about functionality of OE’s in TPD

And I’m NOT a Dabrowski Scholar!

Setting Context
Ian– Husband of 20 yrs
Ideal IQ
Awesome Partner & Dad

Lliam 17yo
• 4SLDs
• International Baccalaureate
• ALL HEART
• Resilience
• ALL THE OE’s

Toby 14yo
• Brilliant
• Lots of OE’s
• Needs Exercise to sleep
• Ballet Company
• Accelerated- in IB
(Has AP Credits & top 1%
PSAT score @ 13)

Making Intensities work FOR you,
not AGAINST you

• Individual
Development
• External
Recognition

Priority
Setting

Relationship
Dyads
• OE eﬀects
• Relationship
Ampliﬁers
(+ & -)

• Self-Reﬂexivity
• Emotional
Vocabularies

Honesty

Humor
• Modeling
Mechanisms
• Spinning
Intensities

KAROLYI GYMNASTICS RANCH
INVITATION
COMPETITIVE CLIMBING

Parent Prioritization of
Personal Psychological
Development
vs. External Accolades

DANCE
ACADEMIC ACCELLERATION

Decisions Support TPD?
FULFILLMENT THROUGH PERSONAL DEVELOPMENT / JOURNEY

Eﬀect of OE’s on
Dyads
Multiplying or Synergistic Eﬀect

• Recognize Roles the Child’s and
Parent’s Intensities play in
relationship dyad
• Inevitability of down-stream eﬀects
of OE’s as Relationship Ampliﬁers

Coping with
Contentious
Interpersonal
Intensities
Time-Outs must be honored
Acknowledging Bias and Emotionality
Deciding when it’s worth engaging
Discomfort & Environment Factors
“I Was Wrong Dance”

Honesty
SELF-REFLEXIVITY
EMOTIONAL VOCABULARIES

Mixed Blessings
Kids with Emotional Vocabularies

HUMOR
MODELING MECHANISMS
SPINNING INTENSITIES

Octopodidae

• Cephalopod

Kingdom: Animalia
Phylum: Mollusca
Class: Cephalopoda
• Mollusk

I’D LOVE TO CONTINUE THE
CONVERSATION!

Nicole Mattingly
Nicole@pointofexperience.com
303-882-5444

Zoom Session 6 - Emma Nicholson

The ‘Tool of Dabrowski’: What it ‘Ought to Be’
By using my lived experience as a Business Analyst (in data analysis, solution design, and
communications), I provide my perspective on improving the “tool” of positive disintegration, to
take it from where it is, to “what it ought to be”. I use advice I’ve received through my career to
generate ideas on how we might embrace change, and consider the risks of what might be at
stake if we don’t change…

Positive Disintegration Podcast
https://positivedisintegration.substack.com
I still wonder how on earth I ended up cohosting an
awesome podcast with Dr. Chris Wells, where I get to talk
to amazing guests, and learn a lot. It’s nice to make
Dabrowski accessible through casual conversations, and
shared stories.

My Website - Tragic Gift
https://tragicgift.com
I made this website as a starter-kit for people who have
discovered Dabrowski’s framework, and are trying to
find out the basics.

Everything
in one
place

The website has summaries of Dabrowski’s theory,
hacks and tips, my videos, a link to the podcast, and
other resources for further reading. It’s also where I
share my personal stories in a hope that they’ll help
others realise they are not alone.

Key Point Summary
Consider the possibilities if we embrace change:
• How bold we are in collecting data
• Reinforcing the relevance of Dabrowski’s perspective
• Embracing each other’s perspectives as a community
• Positioning the theory to be seen by those who need it
• Improving the tools by testing, learning and iterating
• Simplifying the content, so the theory can be easily
accessed and shared

Where to find me…
Adults With
Overexcitabilities
It started with a YouTube Channel…

https://www.youtube.com/channel/
UCHwuxpBf4GjM29J_SKveBtQ
But the best bit is the Facebook Group
where we can get together…

https://www.facebook.com/AdultsWithOE/
You can also follow me on Twitter

https://twitter.com/oe_with
Or email me….

adultswithoverexcitabilities@gmail.com

G’day! I’m Emma. I don’t pretend to be an expert in the theory
of positive disintegration, but it turns out it has been a big part
of my life, and I’ve got all five overexcitabilities. So I’ve “lived
the theory”, and getting to know Dabrowski’s work has made
a huge difference in my life.
Plus I’ve been fortunate enough to learn from some very cool
and knowledgeable people within the community (which I will
be forever grateful for).
Mostly, I’ve got an un-killable passion for getting Dabrowski’s
theory out there to help people who are struggling like I was. I
want to help people feel supported and understood, and
hopefully a little less vulnerable about their place in the world.
And that’s to count for something, I suppose.

NDSU
NORTH DAKOTA STATE UNIVERSITY

Relationships Between Years of Teaching Prior to No Child Left Behind, Overexcitabilities, and Teachers’ Feelings of Loss and
Grief Following the Implementation of No Child Left Behind
Jackie Owen, M.S., M.Ed.

School of Education, Educational Doctoral Program

Introduction
During the implementation of No Child Left Behind, practices such as
pacing guides, scripted lessons, teaching to the standards and “one
size fits all” direct instruction became the norm. These practices
minimized, and in some cases replaced teacher autonomy. The
study Professional Loss and Grief in Teachers who Taught at Least
Five Years Prior to the Implementation of No Child Left Behind
(Owen, 2016) examined, through a Likert-style survey and openended questions, post-NCLB expectations and practices and
perceptions of professional loss and grief.
Overexcitabilities (Dabrowski, 1967; Daniels & Piechowski, 2009)
can be defined as personality characteristics self-identified by
heightened sensitivity in five specific areas: psychomotor,
intellectual, social, emotional, and imaginational. Overexcitabilities
have been identified in gifted adolescents and adults; a tool for
measuring overexcitabilities in adults is the OEQ-II (Falk, et al, 1999)
and was included in Owen’s survey on professional loss and grief in
teachers.
Results from Owen’s (2016) initial study suggested that teachers
experienced strong feelings of loss and grief during the
implementation No Child Left Behind. Owen presented loss and grief
results only as descriptive data but did include any of the OE-II data
in her original study. Neither the loss and grief data nor OEQ-II data
were subject to statistical analysis in Owen’s initial study. Owen
noted, “while the intent of the study was not to identify correlations
between overexcitabilities and feelings of loss and grief, there could
be possible connections” (p. 22) that could potentially be explored
in a future study.
This statistical analysis is an outgrowth of Owen’s (2016) initial
study. A loss and grief section of the survey included three firstperson statements for each of the six stages of loss and grief
(Kubler-Ross & Kessler, 2005; see also Kubler-Ross, 1969). For this
analysis, data included scaled responses from

the first five stages of grief: anticipatory grief, denial, bargaining,
depression, and anger. Data from the acceptance stage was not
included in this analysis because the acceptance stage is a more
positive stage in which a new normal is represented by returning
feelings of equilibrium.

Purpose
This study sought to determine the relationship between years of
teaching prior to No Child Left Behind, overexcitabilities, and feelings
of loss and grief following the implementation of No Child Left Behind.

Research Questions
Primary research question
Can a teacher’s loss and grief score be predicted from their years of
teaching prior to the implementation of No Child Left Behind and their
overexcitabilities scores?

Secondary research questions
a. What is the unique contribution of number of years of teaching prior
to the implementation of No Child Left Behind to the prediction of
teacher’s loss and grief scores?
b. What is the unique contribution of each of the following
overexcitabilities to the prediction of teacher’s loss and grief scores?
1) psychomotor overexcitability
2) sensual overexcitability
3) imaginational overexcitability
4) intellectual overexcitability
5) emotional overexcitability

Methods
Data was acquired from two sections of a five-section survey on
feelings of loss and grief in K-12 teachers who taught prior to, then
during, the implementation of No Child Left Behind.

Data was from a snowball sample of n = 157, representing teachers
from 30 U.S. states. A multiple regression analysis was conducted to
examine the relationship between the criterion variable, loss and
grief (scale 1-5), and six predictors: years of teaching prior to the
implementation of No Child Left Behind (scale 1-35) and five
overexcitabilities (scale 1-5).

Results
The assumption for linearity appears reasonable, given visual
inspection of the residual plot. The Breusch-Pagan test confirms the
homogeneity of variance assumption (p = .1625). A skewness test
shows residuals to be symmetrically distributed (p = 0.0000). There
was no excessive influence by any individual cases. There was no
excessive collinearity among the predictor variables, as the largest
VIF was 1.73. The multiple regression model with all six predictors
produced
R² = .1404, F(6, 150) = 4.08, p < .001. The model could account for
14% (adjusted to 10%) of the total variance observed in loss and
grief scores. Only one of the predictors—the imaginational
overexcitability—was significantly related to the criterion, b = 0.221,
b* = .304, p = .003 (Table 1). Since imaginational overexcitability was
the only significant predictor, it is clearly the most important.

Table 1: Regression
Source

SS

df

MS

Number of obs

=

157

F(6, 150)

=

4.08

Model

6.82300963

6

1.13716827

Prob > F

=

0.0008

Residual

41.7657458

150

.278438306

R-squared

=

0.1404

Adj R-squared

=

0.1060

Root MSE

=

.52767

Total

48.5887555

lossgrief

Coefficient

156

Std. err.

.311466381

t

P>|t|

[95% conf. interval]

psymtr

-.0373384

.0580282

-0.64

0.521

-.1519966

.0773197

sens

.0104852

.0740576

0.14

0.888

-.1358455

.156816

imag

.2165885

.0708139

3.06

0.003

.0766669

.35651

intel

.0704825

.0740028

0.95

0.342

-.07574

.2167051

emot

.029977

.0837217

0.36

0.721

-.1354491

.1954032

tchbefnclb

-.0038642

.0053192

-0.73

0.469

-.0143744

.006646

_cons

2.918691

.3730655

7.82

0.000

2.181549

3.655833

Discussion
Loss and grief scores could not be predicted from years or
teaching prior to the implementation of No Child Left Behind.
Out of six predictors, only one—imaginational overexcitability—
was correlated with feelings of loss and grief. People who have
high imaginational overexcitability tend to be highly creative, are
often visual and metaphorical, and tend to not tolerate boredom
(Falk, et al). This study suggests that some of the most creative K12 teachers may have been most impacted by feelings of loss
and grief as a result of the implementation of No Child Left
Behind. Possible limitations include biases from the sample, as it
is conceivable that more teachers who were dissatisfied with No
Child Left Behind completed the survey.
Creativity in teachers may be an important precursor to learning;
a 2019 Gallup mixed methods study on creativity in U.S.
classrooms reported that creativity in the classroom results in
“positive critical outcomes” for students (p. 3) and is valued by
teachers and parents.
Since years of teaching does not appear to be a predictor of loss
and grief, future studies might examine relationships between
specific teaching practices, the imaginational overexcitability,
and feelings of loss and grief. A question that will be addressed
in a future study is: Can teachers’ loss and grief scores be
predicted from imaginational overexcitabilities and specific
teaching practices associated with implementation of No Child
Left Behind?
This research also suggests possible overarching systemic
questions important to improvement of teaching and learning:
which practices implemented during No Child Left Behind are
conducive to promoting creativity in teachers and in students?
Which teaching practices stifle creativity, and thus, potentially
stifle positive critical outcomes? How can this information be
helpful to teacher recruitment and retention?
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Agenda
1. Who am I and why am I here?
2. The Five Overexcitabilities
• How might one’s OEs express
themselves at work?
• What are some actions to take to
counterbalance an OE at work?
• What are some work
tasks/jobs/careers where my high OE
would be a strength?
3.

Leading those with High
Overexcitabilities
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• 21 years in Financial Services/10 years as a people leader

Who am I and
why am I here?

• Not enough resources for adults and OEs– especially in
the workplace
• At work, we are building an inclusive culture.
Neurodiversity is another layer of diversity.
• Extraexcitability vs Overexcitability
3

Psychomotor
Surplus of energy
Rapid speech, intense physical activity,
pressure for action (organizing),
competitiveness
Psychomotor expression of emotional
tension
Compulsive talking and chattering,
impulsive actions, nervous habits,
workaholism
From “Mellow Out,” They Say. If Only I
Could by Dr. Michael Piechowski
4

How might one’s
psychomotor OE
express itself at
work? What are
some actions to
counterbalance
it?

Psychomotor OE

Action to Counterbalance

Not being able to sit for
extended periods of time

• Use a standing desk
• Have walking meetings
• Take breaks and walk away from your desk

Getting really excited about a
new idea and talking so
quickly that others can’t
understand you

• Take a deep breath before you start talking
• Have some talking points written down for
reference
• Practice with someone ahead of time

You have workaholic
tendencies

• Be realistic with how much you are working
(Tracking your time might be helpful)
• Set a timer to end your day after the
required number of hours
• Log off your computer/walk away from your
computer

5

What are some work tasks/jobs/careers where my high psychomotor OE
would be a strength? (Who likes to move about or use their hands?)
Organizing/Organizer
Painter/sculpturer
Sales
Auctioneer
Musician – Pianist/Drummer/Guitar
Landscape Architect
Gardener
Public Speaking
6

Sensual
Enhanced sensory and aesthetic
pleasure
Seeing, smelling, tasting, touching,
hearing, delight in beautiful objects,
sounds of words, music, form, color,
balance
Sensual expression of emotional
tension
Overeating, buying sprees, wanting to
be in the limelight
From “Mellow Out,” They Say. If Only
I Could by Dr. Michael Piechowski
7

How might
one’s sensual
OE express
itself at work?
What are some
actions to
counterbalance
it?

Sensual OE

Action to Counterbalance

Sensitivity to light

• If you are working remotely, consider
turning off your lights
• If you are working in an office, talk to
you manager about other lighting
options

Sensitivity to sound

• Use noise cancelling headphones
• Work in a quiet area
• Try not to sit by a door or other high
traffic area

Sensitivity to smells

• Implement kitchen rules for your office
(the only fish that belong in an office is a
Swedish Fish or Goldfish Cracker)

Constantly getting up to
go to the fridge to snack
if you are working
remotely

• Pay attention to the quality of foods you
are eating Are you eating enough
protein?
• Put a sign on your refrigerator as a
reminder not to snack
8

What are some work tasks/jobs/careers where my high sensual OE
would be a strength? (Who is affected by their senses? Who likes to be
in the limelight?)

Artist
Musician
Art Teacher
Seamstress/Fashion Designer
Interior Decorator
Jewelry Designer
Actor
9

Intellectual
Intensified activity of the mind
Thirst for knowledge, curiosity, sustained concentration, avid
reading, keen observation, detailed visual recall, detailed
planning, passion for precision
Penchant for probing questions and problem solving
Search for truth and understanding, tenacity in problem
solving
Reflective thought
Thinking about thinking, love of theory, analysis, and logic;
moral thinking, independence of thought (sometimes very
critical)
From “Mellow Out,” They Say. If Only I Could by Dr. Michael
Piechowski
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How might one’s
intellectual OE
express itself at
work? What are
some actions to
counterbalance it?

Intellectual OE

Action to Counterbalance

You’ve run out of new
learning opportunities

• Work on developing soft skills
(communication, public speaking,
leadership, problem solving)
• Learn new technical skills (data
analytics, programming languages, a new
software program).

Work is no longer
challenging or mentally
stimulating

• Talk to your boss about moving up to
the next level (if that’s on your career
path)
• Research opportunities outside your
department/inside your current
company
• Ask your boss what challenging
problem you could help them solve
11

What are some work tasks/jobs/careers where my high intellectual OE
would be a strength? (Who spends a lot of time asking questions or
putting puzzles together?)
Researcher
Investigator
Auditor/Examiner/Consultant
Journalist
Attorney
Careers that require ongoing training/certifications – there will
opportunities to learn new developments in your field
12

Imaginational
Free play of the imagination
Frequent use of image and metaphor, rich
invention and fantasy
Capacity for living in a world of imagination
predilection for magic and fairy tales, creation
of private worlds, dramatization
Spontaneous imagery as an expression of
emotional tension
catastrophizing, elaborate dreams, phantasms
Low tolerance of boredom
need for novelty
From “Mellow Out,” They Say. If Only I Could
by Dr. Michael Piechowski
13

How might one’s
imaginational OE
express itself at
work? What are
some actions to
counterbalance it?

Imaginational OE

Action to Counterbalance

You have a need for
novelty

• Identify gaps in your current
department’s documentation
(processes, procedures, training
material, desktop guides)
• If the documentation doesn’t exist,
create a helpful document
• If it does exist, update the
information

Your job
responsibilities are
built on a rigid system
that doesn’t allow for
imagination or
creativity

• Figure out creative ways to do your
job or to solve existing problems.

14

What are some work tasks/jobs/careers where my high imaginational OE
would be a strength? (Who uses frequent use of images and metaphors?
Who likes to create private/new worlds?)

Writer/Poets
Artist
Designer/Graphic Designer
Photographer/Videographer
Inventors
Playwrights
Actors/Actresses
15

Emotional
Feelings and emotions intensified
extremes of emotion, complex emotions and feelings, identification
with others’ feelings, awareness of whole range of feelings
Strong affective expressions
inhibition (shyness), enthusiasm, ecstasy, euphoria, pride, strong
affective memory, shame, feeling of unreality, fears and anxieties,
feelings of guilt, concerns with death, depressive and suicidal moods
Capacity for strong attachments, deep relationships
strong emotional ties and attachments to persons, living things,
places; difficulty adjusting to new environments; compassion,
responsiveness to others, sensitivity in relationships; loneliness
Well-differentiated feelings toward self
Inner dialogues and self-judgment
From “Mellow Out,” They Say. If Only I Could by Dr. Michael
Piechowski
16

Emotional OE

Action to Counterbalance

You have inner dialogues
and self-judgment

• Before each of your performance
reviews, write down your
accomplishments for that quarter
in a word document
• If you aren’t having regularly
scheduled performance reviews,
ask your manager to have them

How might one’s
emotional
overexcitability
express itself at
work? What are some
You are shy or reluctant to
actions to
speak up in meetings
counterbalance it?

You have a need to act
upon perceived wrongs or
injustices

• Ask your manager if you can
present at your next team
meeting.
• Challenge yourself to speak up at
the next three meetings you
attend
• Consider starting a group at
work (if one doesn’t already
exist) to address the perceived
wrong or injustice
17

What are some work tasks/jobs/careers where my high emotional OE
would be a strength? (Who fights against social injustice? Which roles
need high levels of empathy?)
DEI/Antiracism work (as a profession or
within your own company)
Counselor
Social Worker
Nonprofit Work
People Leader
18

Leading those with high OEs – remotely or in an office
• Talk to your employee(s) to understand if they would they would like support for their OEs
• Sensual OE: If you are in an office, consider smells/scents, lights, noises
• Psychomotor OE:
• Don’t require remote employees to get on video.
• Workaholics – Does the employee have too much work to do? If so, consider how to redistribute the work (that could
include adding a Full Time Employee to your head count). In quarterly reviews, talk to them about how to disconnect from
work.
• Intellectual OE:
• Assign them work that introduces them to a new area so they have lots of new information to learn
• Give them a challenging problem to solve
• Emotional OE:
• Give them space to work on social justice initiatives
• Exhibit high levels of empathy

19
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An Argument For
Doing Nothing

Nurturing Organized
Multilevel Disintegration

Robert A. Schultz, Ph.D.
The University of Toledo
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“The propensity for changing one’s internal
environment and the ability to influence positively
the external environment indicate the capacity of
the individual to develop.”

–K. Dabrowski, 1964, p. 112

“Given a definition of mental health as the
development of the personality, we can say that all
individuals who present active development in the
direction of a higher level of personality…are
mentally healthy.”
–K. Dabrowski, 1964, p. 112

“The smartphone brought about a planetary
rewiring of human interaction. As smartphones
became common, they transformed peer
relationships, family relationships and the texture
of daily life for everyone....”
–Haidt & Twenge, 2021, para 13

Truth Claim…

Virtual Simulacrum
Online/Virtually….the identical copy for
which no original ever existed.

Philosophical Pillars
of Developmental Growth

The Nature of Knowing
The Nature of Being
The Nature of Values and Valuing

“Being…and Becoming”

Truth Claims…

Reality Pastiche
Virtual/Online…A literary, artistic,
musical, or architectural work that
imitates the style of previous work; also :
potpourri; hodgepodge.

“By 2012, as the world now knows, the major
platforms had created an outrage machine that
made life online far uglier, faster, more polarized
and more likely to incite performative shaming.”

–Haidt & Twenge, 2021, para 6

Addiction…

“…highly stressful circumstances may lead to
negative disintegration, or chronic psychosis.”
–Kazamierz Dabrowski, 1967, p. 140

Dis-Integration

Level III

Inverted Positive Maladjustment

Fight for Principles
Level II
Play By the Rules
Who is….the Weakest Link?

Level I
Self-Serving Motives

One of the tasks of the progressive educator, through a serious,
correct political analysis is to unveil opportunities for hope, no
matter what the obstacles may be. A!er a", without hope there
is little we can do.
—Paulo Freire (1988)

Passionate Hopefulness
–R.A. Schultz, 2002

Bibliotherapy: Clinical
“The Smartphone Trap”
Activity

…and Developmental

Autopsychotherapy
—Dabrowski & Piechowski, 1977

Multilevel

Disintegration

Level III

Positive Maladjustment

Fight for Principles
Level II
Play By the Rules

Level I
Self-Serving Motives
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An Argument For Doing Nothing
Nurturing Organized Multilevel Disintegration

Tillier’s 2022 Denver Presentation.

Part 1: Presentation.

Philosophy of essence
(Developmental philosophy based on
the theory of positive disintegration).
By K. Dąbrowski.

• Thank you for the opportunity to speak to you; I
appreciate the organizers accepting my proposal.
• Amanda Harper obtained the manuscript from the
National Archives in Ottawa.

A different emphasis of Dąbrowski’s
introduction to the theory of positive
disintegration.

• Reading this reminded me of the way Dąbrowski
taught the theory when I learned it from him.

W. Tillier
Calgary, Alberta
15th International Dąbrowski Congress,
July 18-19, 2022, University of Denver,
Colorado, USA.
http://www.positivedisintegration.com/WDT2022.pdf

• This introduction to the theory illustrates our need to
be more comprehensive and nuanced in describing
the theory of positive disintegration.
1

Overview of key takeaways.

2

More key takeaways.

• Psychoneuroses are given a major role in creating
developmental processes (not simply in creating
disintegration).

• Psychic excitability/nervousness creates increased
sensitivity toward the multilevelness of reality.

• Psychoneuroses build the inner psychic milieu,
create subject-object, introduce hierarchization,
internal multilevel conflicts, and develop a multilevel
and multidimensional attitude toward reality.
• Psychoneuroses & overexcitability have equal weight.
• Developmental forces: interests and abilities, a
hierarchical inner psychic milieu, and overexcitability –
allow secondary integration after disintegration.

• Third factor and its sub-dynamisms, moral crises,
subject-object, self-awareness, and self-education are
key aspects of development.
• Subject-object creates self-knowledge, prioritizes
values, and frees us from lower instinct and ego.
• The birth of personality: when self-education, selfdefining and self-cognizing processes rise.
• The numbers in brackets refer to the slide numbers of
the supportive quotations appearing in part two.

3

• [18] Integrated people operate smoothly and
successfully in life: no problem getting jobs, marriage
partners, friends, and responsible positions.

4

• They are sensitive to others, they are brave and
generous, and ready for self-sacrifice.

• But, this sociality is superficial. They display intense
egoism and narrow – often brutal self-interest serving
unilevel values and primitive instincts.

• [20] Sensitive, empathetic, and creative people have
intense inner conflicts, even suicidal tendencies, and
often suffer crises and breakdowns. This shows the
role of disintegrative symptoms.

• [19] Integrated individuals suffer less but cause others
to suffer more. They are only interested in themselves.

• States of disequilibrium, nervousness, neurosis, and
psychoneuroses are the primary forms of positive or
accelerated development.

• Those who undergo disintegration are nervous people
with increased psychic excitabilities, usually gifted or
outstandingly gifted.

• [21] Shocks and stress in those with developmental
potential will accelerate development.

5

W. Tillier, 2022.
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Tillier’s 2022 Denver Presentation.

• Development involves protective forces that guide
individuals through disequilibrium and protect them
from complete dissolutions.
• [22] Developmental and protective forces constitute
the inner psychic milieu and allow the person to
reshape themselves to a higher state of harmony –
secondary integration.
• Developmental potential is the sum of positive and
negative elements that constitute the first factor of
development.
• [23] The main nuclei of developmental potential are
found in interests and abilities, a hierarchical inner
psychic milieu & different forms of increased
7
excitability.

• [25] Psychic excitability/nervousness is increased
sensitivity toward the multilevelness of reality. It is our
excessively stronger than normal reactivity to external
and internal stimuli.
• Excitability creates long-lasting reactions and strong
engrams [memory traces] that quickly undergo
ecphory [retrieving a memory by a cue.]
• The reactions and subsequent energy are specific and
reflect the particular structure and functions of the
excitability.
• [26] The combination of the different types of
excitability, especially at high levels, marks great
psychic richness.

9

• [30] Nervousness/psychic excitability and
psychoneuroses represent potentials to discover new
realities, discover the inner psychic milieu, and
highlight the importance of internal stimuli.
• They are the basis of “developmental jumps.”
• The dynamisms of psychoneurosis awaken and
develop a multidimensional and multilevel attitude
toward reality.
• [31] Reality consists of levels of subjective, objective,
multidimensional, and multilevel elements.

• The different forms of increased psychic excitability
constitute the basis of a multidimensional multilevel
grasp of reality.
• The second factor is the social environment.
• [24] The impact of the second factor depends on the
strength and character of the first factor. If the first
factor is dominantly positive or negative, the second
factor will be negligible.
• The third factor contains many sub-dynamisms that
develop and act at the third level.
• The third factor is the dynamism of continuous choice
in the internal and external environment.
8

• [27] Dąbrowski gives examples of the overexcitabilities
I include in the handout.
• On a high level, it is inconceivable that high intellectual
excitability could exist in isolation from the other
[excitabilities of imagination and emotions].
• [28] At the lowest levels, psychoneuroses build the
inner psychic milieu and create subject-object.
• Psychoneuroses create a feeling of duality and
heterogeneity in the psychic structure.
• [29] On a high level, psychoneuroses introduce
hierarchization and internal multilevel conflicts. They
contribute to introducing autonomous factors and
developing human essence.
10

• [32] Psychology would be humanized if it accepted the
idea of an inner psychic milieu.
• The inner psychic milieu increases awareness and
responsibility toward oneself and the “I” that one ought
to be.
• [33] Psychopaths are moral dwarfs with no idea of
what ought to be.
• [34] On the fourth level, an individual consciously
takes control of their fate and organizes their hierarchy
of dynamisms.

• The higher-level individual has a multilevel experience
of reality.
11

W. Tillier, 2022.
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• [35] Personality ideal consists of two essences:
common essence reflected in our attitude towards
others, empathy, and responsibility.

• [38] The drama of the meaning of life does not exist in
primitive integration. It requires a hierarchy within
oneself and subject-object – the germs of essence.

• Individual essence represents our unique and
unrepeatable traits.
• [36] Subject-object makes you aware of your
imperfections: this allows you to refashion them by
objectively seeing where you must go and subjectively
feeling and understanding pain and fear: This allows
you to help others.
• [37] Your memory of your developmental struggle
allows you to see others as subjects, enabling you to
sacrifice your own needs in favor of the needs of
13
others.

• [39] These germs represent the nuclei of positive and
negative potentials for development and either lead to
mental illness and suicide or the development of
essence – any other possibilities are difficult to
imagine.
• [40] Personality is self-objectified, a term used here for
the first time.
• [41] The third factor must act with self-awareness.
Self-awareness arises from moral crises and with
efforts to transform oneself.
14

• One must subordinate oneself to one’s uniquely
constructed personality ideal and see one’s path
through retrospection and prospection. This involves
being pitted against oneself.

• [44] To educate oneself requires splitting oneself into
subject and object.

• [42] Knowledge of oneself always implies subjectobject and the division of values into a hierarchy. This
frees us from lower instincts and egotism.

• This presentation has not discussed the core of this
book, the philosophical discussion of the TPD.

• The higher one’s development, the more objective is
one’s self-knowledge and thus the greater capacity to
understand others.
• [43] Autonomy involves independence from lower
instinctive dynamisms, which become nonessential
and negative.
15

Part 2: Supportive manuscript material.

• Summary: This manuscript reminds us of the breadth
and complexity of TPD. It highlights that constructs in
the theory work together to create opportunities for
development and that a multifactorial,
multidimensional, and multilevel approach must be
taken to understanding and measuring Dąbrowskian
development.
16

Integrated [unilevel] people.

• Provenance: This 314-page undated manuscript was
obtained by Amanda Harper from the Library and
Archives of Canada, MG30, Series B88 and digitalized
by W. Tillier.
• Dąbrowski makes the case: “there is no place for
authentic philosophizing outside the field of personality
development; and that the elaboration of an
individual’s personality arises simultaneously with the
elaboration of ‘the philosophical attitude’ through one’s
own development, through the ‘human drama’ in one’s
inner psychic milieu and through the process of
positive disintegration” (p. 140).
17

W. Tillier, 2022.

• Self-education marks the birth of the personality.

• “The, so-called, integrated people stimulate in others
feelings of certainty and confidence, gaiety and humor,
and are able to make quick decisions. . . . Well integrated
people have no problems finding employment, marriage
partners, creating a circle of friends and attaining
‘responsible’ positions. This is, more or less, the general
opinion” (p. 2).
• “it becomes apparent that a large majority of integrated
individuals are only superficially socially conscious;
whereas, in fact, they display strong egoism, narrow, rigid
and low-level forms of self-interests and even brutality;
that they do not have deep feelings of compassion and
responsibility; that they represent more verbalism than
authentic content ⎼ that is, content serving unilateral
values and primitive instincts” (p. 2).
18
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Sensitivity and suffering.

Integrated versus disintegrated.
• “It may also be observed that integrated individuals
suffer less themselves while causing more suffering to
others; that they fail to take the interests of others into
consideration, while being mainly concerned with their
own affairs” (p. 3).
• “Individuals who undergo processes of disintegration,
so-called nervous people or those who exhibit
increased psychic excitability, are usually gifted or
even outstandingly gifted, are sensitive to the wrongs
suffered by others, are brave and generous, and ready
for conscious self-sacrifice which is subordinated to
positive development with their accompanying shyness
and subtlety” (p. 3).

• “people who are universally sensitive, empathetic and
creative have strong inner conflicts and frequently
even suicidal tendencies, and often suffer states of
crisis and psychic breakdown. This suggests that
universal abilities and creativity are associated with
disintegrative symptoms, with a certain ‘loosening’ of
the psychic structure and, generally speaking, with
psychic disharmony and disequilibrium” (p. 4).
• “the theory of positive disintegration regards states of
psychic disequilibrium, nervousness, neuroses, and
psychoneuroses as basic forms of potentially positive
or even accelerated development” (p. 5).

19

Development recast.

Positive development potential reshapes.

• “in individuals with the innate rudiments of positive
developmental potential, the experience of shocks and
stress may accelerate the process of development” (p.
6).
• “The capability for mental development in general, and
for an accelerated development in particular, includes
protective forces that ‘guide’ the individual through
periods of psychic disequilibrium, that protect him
against dissolutions that cause remissions and
complete recoveries, sometimes even in cases
bordering on psychosis” (p. 6).
21

Developmental potential.

• “These developmental and protective forces reshape
the individual although the individual can be said to
reshape himself; they constitute his ‘inner psychic
milieu’ and lead, after the process of disintegration, to
a higher state of harmony, that is to say, to secondary
integration” (p. 6).
• “Developmental potential represents a sum of
inherited negative and positive characteristics. (p. 6).
• Developmental potential, positive or negative,
constitutes the basic, first factor in the development”
(p. 7).

22

Second and third factor.

• “the main nuclei of positive development potential are
found, above all, in the nuclei of interests and abilities,
in the nuclei of a hierarchical inner psychic milieu and
in different forms of increased psychic excitability
which constitute the basis for a multidimensional, rich
and multilevel grasp of reality” (p. 6).

• “The second factor represents the influence of the
environment in general, and of the social environment
in particular” (p. 7).
23
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• “The role played in development by the second factor
depends on the strength and dimensions of the first
factor. If the first factor is very strong, be it in a
negative or a positive sense, the influence of
environment will be small or even insignificant” (p. 7).
• “The third factor is a component of many autonomic
factors in development. Its strong ‘sub-dynamisms’
develop and act on the third level of development” (p. 7).
• “The third factor, [which] plays the role of affirmation
and negation in relation to certain inherent
characteristics and to certain influences in the
environment. It is a dynamism of continuous choice in
both inner and external milieus” (p. 7).
24
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Psychic overexcitability.
• “What is increased psychic excitability or so-called
nervousness? We could describe it in general terms
as the increased sensitivity toward the multilevelness
of reality. It is our excessive, stronger than normal,
reactivity to external and internal stimuli, in which the
reactions are long-lasting and create strong engrams
as well as easily undergo ecphory” (p. 8). [ecphory: the
retrieval of a memory by a cue.]

• “The reactions and the psychic energy are specific,
i.e., the reactions to various stimuli take place in a way
elected by the specific structure and functions of
increased excitability” (p. 8).

The hierarchy of overexcitability.

• “The presence of only one type of increased
excitability, which seldom takes place, indicates a
rather poor psychic sensitivity. The combination of
different types of excitability, on the other hand,
indicates a marked or great psychic richness,
especially if all the forms of excitability are present on
a high level” (p. 8).

25

Higher intellectual overexcitability is not isolated.
• Dąbrowski presents examples of each OE and
emphasizes their multilevel character. I will provide
this material in the download (pp. 8-11).
http://www.positivedisintegration.com/WDT2022.pdf
• “On a high level, [intellectual excitability] will express
creative intellectual richness closely joined in
cooperation with the increased excitabilities of
imagination and emotions ⎼ each action will express
its coupling with other functions, i.e., it is inconceivable
that increased intellectual excitability on a high level
could exist in isolation from the other functions” (p.
11).

26

Low level psychoneurosis.

• “even on the lowest levels, psychoneurosis plays an
important role in building an inner psychic milieu, in
awakening resistance and problems ‘within oneself,’
and hence, in creating the nuclei of the dynamism
‘subject-object’ in oneself. It builds up the feeling of
‘duality’ and ‘strangeness’ resulting in heterogeneity
within the psychic structure” (p. 12).

27

High level psychoneurosis.

28

OE and psychoneurosis work together.

• “Psychoneuroses on a higher level play a much more
substantial role in development by introducing
elements of hierarchization and internalized multilevel
conflicts, by constructing a hierarchical inner psychic
milieu with its accompanying dynamisms, by
introducing autonomic factors in development, and by
developing human essences” (p. 12).

• “nervousness or increased psychic excitability and
psychoneuroses . . . constitute the causative factors in
the growing importance of internal stimuli, they are the
basis for developmental ‘jumps’ and they create
conditions under which it is possible to transcend
one’s biological life cycle and one’s psychological
type. Their dynamisms take part in awakening and
developing a multilevel and multidimensional attitude
to reality and activate the processes of meditation and
contemplation” (pp. 12-13).

29
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Reality.
• “Usually ‘reality’ refers to the tangible, external world
common to all. Rarely, if at all, does the term make
reference to levels of subjective and objective reality ⎼
i.e., multidimensional and multilevel realities” (p. 247).
• “It is necessary to underline here that the individual
who is on a higher level, in terms of the development
of distinct functions or groups of functions, possesses
a different approach towards reality than other
individuals, especially those who are at the lower
levels of development. This means that they intuitively
perceive, in a different way, the phenomenon of the
multilevelness of reality” (p. 248).

Inner psychic milieu.
• “If we accept in psychology the concept of an inner
psychic milieu along with the external milieu or
environment, we can hope to accelerate the process
of ‘humanization;’ since, the development of an inner
psychic milieu results in increased awareness and
responsibility toward oneself, a division within oneself
into the ‘I’ which is and the ‘I’ which ought to be” (p.
14).
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The growth of the self.

32

Fourth level.

• “. . . The ‘I’ which ought to be seems to be nonexistent or atrophied in psychopaths who can be
described as moral dwarfs. The growth of the inner
psychic milieu is accompanied by the growth of
reflection, meditation, independence, courage and
often sadness and depression, as well as a decrease
in seeking external justifications and the growth and
development of inner reasons and convictions” (pp.
14-15).

• “On the fourth level, the individual takes his fate into
his own hands in a conscious, brave and systematic
way. He organizes the hierarchy of his main
dynamisms, stabilizes them on a certain level and
feels responsible for them” (pp. 16-17).
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Personality ideal.

34

Self-awareness.

• “Personality ideal is constantly verified through the
activity of the dynamisms and the presence of the two
essences. ‘Common’ essence is represented by the
highest level of one’s attitude toward others in
empathy, autonomy, authenticity and responsibility.
‘Individual’ essence is represented by unique,
exclusive and unrepeatable individual traits (interests,
abilities, talents, strong feelings of love and friendship
and strong identification with oneself and with one’s
history of development)” (p. 17).

• “In order to help others develop toward their ideals,
one must first pass through the painful awareness of
one’s own imperfections and the experiences aimed at
refashioning them. In order to reach this state of selfawareness, one must be able to differentiate what one
‘is’ from what one ‘ought to be.’ To do this, one treats
oneself as an object in that one ‘sees’ where one is
and where one must go developmentally; and as a
subject, in that one feels and understands the pain
and the fears, as well as, the necessity of passing
through this developmental period” (p. 111).
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The meaning of life.

Subject-object.
• “Such experiential states occur not only in the inner
psychic milieu but also in relation to the social milieu
and in identification with others. By having a rich
memory of one’s own developmental experiences, one
may approach with deeper understanding the
experiences of others ⎼ and so, treat them as
subjects. In so doing, one sacrifices thoughts and
needs for oneself, as the needs and interests of the
other person assume a dominant role” (p. 111).

• “The drama of the meaning of life emerges through
the realization of developmental processes; so that,
until we surpass the level of primitive integration, the
problem concerning the meaning of life fails to exist.
This notion and the ideas associated with it appear
through the discovery of a hierarchy in oneself and
‘subject-object’ in oneself ⎼ both representing the
germs of essence. . . . .

37

The meaning of life: A bifurcation.

38

Personality.

• Such germs present the nuclei of both positive and
negative potentials for development ⎼ i.e., such an
awareness could lead to mental illness and suicide, as
well as to the development of essence. Any other
possibilities arising out of the resolution of antinomies
and the great discovery of the meaning of life, are
difficult to imagine.” (p. 135).

• “Personality is a self-aware, self-chosen, selfobjectified, autonomic, authentic, self-affirmed, and
self-educated unity of essential individual and
common traits” (p. 142).

39
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Subject-object frees us.

Subordination in development.
• “‘Third factor’ cannot act without the awakening of selfawareness, which arises in connection with moral
crises and with efforts to transform oneself (birth of
personality)” (p. 148).

• From p. 149: “on the way to secondary integration,
man subordinates himself to his personality ideal; and
through retrospection and prospection perceives the
path of his life more clearly than before. This
awareness of one’s development leads to the feeling
of being pitted against oneself.

• “Knowledge of oneself always implies the division of
oneself into subject and object, the ability to place the
values in oneself into hierarchical or nonhierarchical
differentiation. Through these processes, one’s
understanding of others and the transposing of others’
experiences into one’s own is facilitated; one’s
intelligence is freed from dependence on the instincts,
putting an end to the narrowness of attitudes of rigidity
and egotism in judgment and behavior” (pp. 150-151).
• “The higher one’s level of development the more
objective one’s self-knowledge; and correspondingly,
the greater one’s capacity to understand others” (p.
151).
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Autonomy divides us from the lower.

Self-education.

• “Autonomy implies the possession of a very high level
of independence from one’s own primitive level of
instinctive dynamisms ⎼ which, in themselves, are
treated as non-essential or negative for the
development of personality, of the inner psychic
milieu, or of its relations with the external milieu” (p.
152).

• “To educate oneself, a person should split himself into
a subject and an object; he should be the one who
educates and is educated (the importance of the third
factor can be seen again, here). True self-education
starts when the personality comes to life ⎼ that is, from
the period in which the self-defining and self-cognizing
processes become marked” (p. 154).
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of development , on the gradually emerging autonomy and authenticity of experand much less on envi ronmental influences .

In individuals who develop

universal ly , the thi rd fac t or decides the cour se of thei r development or rather
through this factor t hey decide the course of thefr development .
2.

Psychi c ·overexcitabili ty
What is i ncreased psychic exc itabil ity qr so -call ed

-UtL kMA-(t-dv·tR

describe it in general tenns as the increased sens it ivity t oward

IJ

W
e could
-.,11

•r ..

i s our excessi ve, stronger than normal , r eactivity to external and i nter·nal
stimul i , in

the reactions are l ong-l asti ng and heeeme--strong engrams as

well as eas i ly undergo ecphory. The reactions and the· psychic energy are specific, i .e. , t he react ions t o various stimuli t ake place in a way elected by
the specific st ruct ure and functions of i ncrea sed excitabil i ty , Accordi ng to
the theory of posi t i ve di sintegrati on there are f ive different ki nds of increased psychic excitabil i ty :
i ntel lectual.

emotional , imagi nation al and

Accord ing t o a hi eral..chical approach , the f irst two types of ·in-

creased psych ic excitabili ty are genetical ly and teleol ogicall y on a lower l evel
of devel opment, and t he l ast three are on a higher 1evel .
The presence of only one type of ·increased

which sel dom

takes place$ i ndicates a rat her poor psyc hic sens iti vi ty . The combinat ion of
different types of excitabi lity, on t he othe r hand s i ndi cat es a mfi rked or great
psychic ric hnes s, especially i f all t he fo rm s of exci tab ility are present on a
high l evel .

What does i ncrea sed psychic excitabi l ity introduce into the li fe

and devel opment of a human be ing ?
Le t us start with i ncreased psychomotor exc itab·il ity.

Its i sol ated pre-

valence is usuall y combined wi th psychopathic t raits , and is characterized

by

di squi etude of movements , by t he need to be const antly active, and by a tendency
to constant vag rancy and even aggressi veness.

On a higher level we wil l observe

,

0
'J' br

9.

strong restlessness , hyperkinesis and tics . When combined with the excitability
of emotions and imagination or intellect , on a high level, psychomotor excitability becomes subordinated to the other forms by gaining a "hierarchic causa lization ."

It becomes transformed then into the ability to argue, to organi ze

one's activiti es, etc . When synergistically operating with lower levels of
increased excitability, of emot ions and imagaination, it usually leads to neuroses of a low level in the sense of e;(cessively strong restlessness, phohias s
etc.
Increased sensual exci tability , if not combined with other forms of exci tabili ty$ is expressed in changeable and uncontrolled need for sensual experi ences . Above all, it

is

expressed in sexual excitability, i n superficial soci-

ability , i n lack of independence, in fear of loneliness, etc . When combined
with the increased excitabl ii ty of emotions, imagination or intellect on a high
'

1evel , sensual excitabil ity becomes transformed to deepen and de velop aesthetic
sensitivity , and is associated with the need for lasting emotional ties and
their real ization . When combined with other fo rms of excitability on a l m'l or
medium l evel i t is expressed in states of anxiety about being lonelys in phobiass
sexual neuroses, hypochondrias$ neuroses of organs , and i n strong psychosomatic
tendencies.
Increased emotional excitability is expressed in strong emotional tiess in
strong attachments to othe r individuals, localities and customs, in exclusive
feeli ngs, in the need to control and express oneself thro ugh emotions s in the
devel opment of empathy, sacrifice, respect and humilitys and t he development of
deep attitudes tm'lard 1 and Thou
11

11

11

11

•

Symptoms like dreaming, longing, and

strong experiencing of the meaning of life are usually clearly represented in
such cases.

Being parted from those who are closest is usually experienced in

a dramatic or even

way .

Increased emotional excitability constitutes a

10.

basis for rich emotional experiences and universal development .

It gives a

and human character to the other forms of ·i ncreased excitability.
Increased excitability of imagi nation is expressed in maladjustment to
everyday reality, in

and animistic

in phantasy, in the rich-

ness of dreams , in daydreaming, i n mental ru nning ahead beyond the present , in
creativity and in giving way to the stream of involuntary associations.
Increased intellectual excitability is expressed in the early development
of interests , i n the earl y appearance of problematics, in analytic and synthetic
attitudes , in

need for logical thi nking, and in t endencies to subordinate

other forms of increased excitability and other activities to intel l ectual
activity.
Let us go back, to discuss i n greater detail s t he phenomenon of multilevelness of different increased excitabil ities.

Increased psychomotor excit-

ability on a l ow level wil l be expressed by excessive mo bility, gesticulation
and the ease of activating nonhierarchic dnd unp remeditated reactions . On a
high level the same excitabi li t y , conj oined wi t h t he exc itability of
emotions and intell ect becomes hierarchic, purposeful and subordinated to higher
human emotions and values.
an organized

Jt introduces i into the action of the ind ividual,

incorporated i nto the set of higher functions.

Increased sensual excitability on a low 1eve1 wi ll be expressed by an excessive need to experience pleasure - hence, strong hedonism , increased sexual
excitabilitys lack of hierarchi zation in behaviors gluttony , ease in chang ing
sexual partners and inabili ty to form 1asting emot·ional ties . On a high level,
the same excitability conjoined with the other higher forms of psychic excitu
ability (i . e. ,
intell ectual ) reveal s needs for concrete
substance and for structural distinct nes s; it is characterized by contraabstractive attitudes , by experiential and dramati c atti tudes.

11.

Increased excitability of imagination on a low level will be expressed
Uu. .f.w.it_

/

by confabulation , by obsessive (friiagi nations e f
of imaginational experiences.

and by isolation

;911

On a high level the same type of excitability

will express creative phantasy, prospection and planning.

It will then take

part in creating and developing higher levels of reality , it will make creat i ve
phantasy real in a sense of building a consol idated and organized creative imagination.
Increased emotional exci tabi li ty on a low level will be expressed by a
subordination to _primitive drives, by
of aggression, and by irritable or "touchy

of anxiety or lvenly tinted states
11

,

capri cious and ambivalent attitudes,

On a higher level the same fonn of excitability wt11 constitute an integral part
of all higher "experiences .. and decisions, it will cooperate closely with the
excitabilities of imagination and i ntellect, and it will constitute - from the
emotional side- t he highest factor in control ling behavior.

It will be an in-

dispensable factor in meditationt contemplation and self-perfecti on.

It vli11

form a source of great i nter-ests , exclusi ve fee lings and self-awareness.
Increased intellectua·l excitabil ity on the lowest. level wili be expressed
by cunni ng, shrewdness and an excessively developed ptactical intelligence of
expediency.

It will serve t he lowest dr ives and for example be characterized

by "playing the wise man." On a high l evel it will express creative intell ectual
richness closely joi ned in cooperation with ihe increased excitabilities of
imagi nation and emotions - each action will express its coupling with other
function s,

it is inconceivable that i ncreased intellectual excitability

on a high level could exist in isolation from the other functions .
3.

Neuroses and Psychoneuroses
According to our assumptions and verified hypotheses, neuroses and es-

pecially psychoneuroses play a dec i sive role in the positive development of a

Through the
Eyes of Love
Overexcitabilities in a Gifted
Woman with Alzheimer’s
Alena R. Treat, Ph.D.

Liz
9/28/1952-4/22/2022

Alena & Liz, 2006

Toward the Dark
My love, the night is falling...
On your memories and all that might....
We were to grow old together...
But Alzheimer's dimmed the light
The sun is setting all too soon...
Making it hard to see...
But my love, I will not forsake you...
On this journey I will be...
Towards the dimming, dark, dark night...
Of your mind, of all that was to be...
Though you'll forget that I am your love,
I'll help you ease towards your destiny.

Alena R. Treat 3/1/2022

Self Portrait
● Drawn while she was an
undergraduate student at Purdue
● First attempt at a self portrait
● Every line and shadow comprised
of her own words - from songs
and poems she had written

Pre-Alzheimer’s
OVEREXCITABILITIES
Photovoice Technique

HIGH IN ALL FIVE OVEREXCITABILITIES
PSYCHOMOTOR

3.90/5.00
SENSUAL

4.20/5.00

IMAGINATIONAL

3.50/5.00
EMOTIONAL

4.40/5.00

INTELLECTUAL

3.90/5.00

OEQ II
results

SENSUAL (4.20/5.00)
Liz provided examples of her heightened
olfactory sense.
I love to smell the inside of the ear . . .
especially in back of the ear. There is so much
smell. I can smell the person’s chemicals and I
could never put into words what it is I smell.
It sometimes seems like I smell the person’s
“being.”Sometimes I can smell pheromones.
(Treat, 2010).

SENSUAL

Nice . . . as long as someone doesn’t have
body odor.
There is something comforting laying with my
face in the armpit . . . the comfort of being held
and the smell of baby powder-scented
deodorant.
(Treat, 2010)

IMAGINATIONAL (3.50/5.00)
Rather than being experienced as unique
imaginational events, her imaginational
experiences seem to be colored by her
emotional OE.
I love watching people walking by when
I’m sitting at the airport. I look at their
faces and imagine what is going on for
them. Are they happy? Are they hiding
who they are? Are they running from
something? (Treat, 2010)

IMAGINATIONAL
There is “Hoosier Buddy Bear” who holds “Ouchy
Bear” and they both love each other dearly. They
both have adopted “Woody Bear.” They are a
happy family. When I move them, they all get
moved together. I feel emotional if I think about
any one of them being separated from the others.
Then there is Big Bear Jr. and Little Bear Jr. They
love each other passionately and are always
together. They will always be together. (Treat, 2010)

EMOTIONAL (4.40/5.00)
Much of Liz’s writings were
affected by her highest OE. Her
whole being was affected by this
OE
Sometimes I feel pain so deeply; I
just bury my face in my hands and
rock myself for comfort. It hurts so
much . . .
(Treat, 2010).

EMOTIONAL
I’ll sit on a beach and look out at the sea
and think about how big and expansive it
is.
Sometimes the emptiness inside of me
feels big and expansive. Sometimes when
I see the sea, I see my own emptiness
inside. I want to cry (Treat, 2010).

EMOTIONAL
Shaka was a 6-foot tall beautiful Yucca Cane plant that I had for
eight years. I almost lost her a few times but she always came back
to life. Fortunately, I was able to move her during 3 major
geographical moves. Then the time came when I could not take her
with me. No, I couldn’t throw her away and leave her on the sidewalk
with a “take me” sign.
I searched, then I found a home for her; someone who wanted her. I
spoke to her for many days before I had to take her to her new
home. I told her I loved her, that I was not giving her up lightly nor
would I ever forget her. She was my beautiful Shaka.

EMOTIONAL
Then the day came and with help I placed her lying down on the
passenger’s side of the car. I wept as I drove the 30-minute drive. I
placed my right hand on her rough bark that felt so alive to me. I kept
telling her how much I loved her and that she was going to a home
where she would be cared for and that I would always love her and
never forget her.
As I struggled to move her onto the porch, one of her baby starts fell
off. At first, I thought to toss it into the brush but then it dawned on me
. . . Shaka was giving me one of her babies so I could have a part of
her and it was her way of telling me she understood.

EMOTIONAL
It’s been a little over a year and as I write this, tears are
running down my face. But then I look out on the porch and
see little Shakita who once was a few inches tall and now
stands a foot tall and who one day will stand as beautiful as
her mother.
That reminds me, I need to go out for my occasional story
telling time with her when I tell her of her mother and how
proud she would be if she were to see her now (Treat, 2010).

EMOTIONAL
I was sitting in the middle of the floor like a heap of rags. The blows
kept falling on me like hail falling from high above. The individual
stood above me delivering blow after hurtful blow. I was crying and
pleading for the beating to stop.
“Why are you hurting me?” I cried. “Please stop. Don’t hurt me
anymore,” but the blows continue coming down on me.
“What have I done that is so wrong?” I cried. “Please, please stop
hitting me!”

EMOTIONAL
I looked up at the individual and even though I could not clearly see
the face, I recognized who it was. It was me. I was beating myself up
and I couldn’t understand why.
When had I become so angry with myself? Why and when had I
started abusing myself? Why couldn’t I stop the beating?
I know what the beating was about this time. It was because of
having missed presenting a small section of a class presentation, so
the beating began. I wondered if that was why I became so nervous
before a presentation.

EMOTIONAL
I knew I wasn’t the greatest presenter and I would probably
miss a word or have to restate something. Perhaps I was
nervous because I knew that it would be followed by a
beating. Internal domestic violence.
I had realized that I had missed the section two days after the
presentation. As I was taking a shower, I couldn’t stop the
bombardment of thoughts. The thoughts were flowing and I
could not stop them. “You missed the section.” “How
embarrassing.” “That’s why my team looked at each other in
puzzlement.”

EMOTIONAL
There was no direction. Then I met
her. The love of my life, my soul
mate, my spiritual mate, my rock,
my joy, my everything . . . my
partner.
(Treat, 2010)

PSYCHOMOTOR 3.90/5.00)
Liz did not provide any examples for psychomotor OE.
This was one of her lower scores (Treat, 2010).
However, Liz:
● HAD to move -could not sit for very long.
● Easily beat the school’s best runner, but the coach,
instead of congratulating Liz, consoled the other girl.
● Was later elected as an Olympics alternate and flag
bearer for Panama - until an injury changed that.

INTELLECTUAL (3.90/5.00)
Didn’t provide examples as she thought she wasn’t smart
● Described an intense curiosity and how she voraciously read
Socrates and Plato as a teenager.
● Job required strong analytical abilities
● Airport scene, though infused with emotionality, showed her
observing people; reading body language; both indicative of
intellectual OE (Treat, 2010).
● Wrote computer programs in her head before codifying them.
● Loved working with people to resolve their issues; customdesigned programs. (One doubled United Way contributions).
● I rarely had to explain anything to her or simplify explanations
●

OPENNESS TO EXPERIENCE (Gallagher, 2022)
Individuals high in openness to experience tend to have:
● Active imaginations
● Aesthetic sensitivity
● Attentiveness to inner feelings
● Preference for variety, intellectual curiosity, independent judgment
● Curious about both inner and outer worlds
● Experientially richer lives than those of closed individuals.
● Entertain novel ideas and unconventional values
● Experience both positive and negative emotions more keenly
● Willing to question authority
● Prepared to entertain new ethical, social and political ideas.

OPENNESS TO EXPERIENCE

Always curious, especially with spirituality
● Appreciated Javan, Kahlil Gibran
● Raised with Catholicism and Spiritualism (Panama)
● Was in a cult, but got herself out of it, performed self-rehabilitation
● Good at internal dialog and self-analysis
● Joined LDS (Mormons) but later asked to be ex-communicated due
to incompatibility of sexual orientation
● Still maintained respect for LDS and many religions, but not for cult
due to its control of others and “brainwashing”
● Took eclectic approach to spirituality (relationships/connections to
many religions; celebration/acceptance infused with curiosity)

Analysis of
Repetitive Refrain
RELATIONSHIPS

Pre-Alz Summary
● Descriptions orchestrate a chorus of relationships.
● The antithesis of relationship - aloneness- sometimes wails
(Bears and story of the sea).
● Without the relationship, she is alone.
● To be alone is to be empty.
○ Compares own emptiness to vast emptiness of the sea
○ Expressed what is was like before meeting wife

● Infers aloneness in the crowded airport scene.
● Sense of separation when watching from the outside.
● She questions the inside of each person, wondering if they are:
○ Happy
○ Running from something
○ Hiding who they are
● Hiding of self from the outside world could be the ultimate
loneliness.
● Hiding one’s true self from a heterosexual-dominated world may
be necessary protection from discrimination or harassment.

● Heightened sensitivities, not understood by many, perpetuates
hiding an ultra-sensitive and therefore ultra-vulnerable self and
perpetuates a sense of being alone.
● Emotional “comfort” and its connection to the physical/sensual:
○ Physical scents
○ Buried face in hands and rocked body for comfort
○ Physical proximity of the bears
● Antithesis of comfort:
○ “Internal domestic violence”
○ Melody of desire for a loving, accepting
relationship
with self
Pre-Alz
Summary

● Images and journal entries resonated with heightened sensitivity
and tremendous highs and lows of OEs.
● Specific aromas (body scents, pheromones, baby-powder
scented deodorant) brought a delightful comfort.
● Constructed scenarios about lives and thoughts of strangers for
the delight of her own internal movie.
● Experienced depths of despair and subjected herself to her own
“internal domestic violence.”
● Tried to fight her way out of despair with internal dialogue of
voices of the caregiver and one who needs that care.
● Identified with inanimate objects with Pre-Alz
personalities Summary
and are an
integral part of her family.

● Imagination was closely tied to emotions. Said, “I am emotional.”
● Did not separate the bears because they love each other dearly
and she did not want them to be alone.
● Mourned the loss of her adopted-out yucca plant, Shaka.
● Took tender care of Shakita and told her stories of her mother.
● Relationship with wife brought extreme fulfillment.
● She was not alone. She had a soul mate to travel this emotional
world with her and provide her with comfort, pleasure,
acceptance, and anchor she both wanted and needed.
● Did not have to hide her true highly excitable self in all its rich
Pre-Alz Summary
complexity (Treat, 2010).

Pre-Alz Summary
Emotional OE
● Most often associated with developmental potential
● Critical for highest level of development (Lysy & Piechowski, 1983;
Ogburn-Colangelo, 1979, 1989).

● Made her extremely aware of her own feelings
● Propelled her to carry on inner dialogs and be self-judgmental
(Lind, 2000; Piechowski, 1975, 1991).

● Heightened sensitivity gave her a remarkable capacity for deep
relationships (Navan, 2008) and were essential to her.
(Treat, 2010)

Dabrowski
● Stressed a dual commitment to human relationships and to
moral purpose
● Individuals cannot transcend lower levels of actualization
without keen moral insight and sensitivity in order to notice
and meet the needs of others (Hansen and Hall, 1997) .
Cannot achieve highest level without being committed to lives of:
● altruism and authentic purpose,
● service to others,
● empathy for others, and
● harmonious relationships.
Pre-Alz Summary

Pre-Alzheimer’s
Summary
Developmental
Potential

● Refrain of Liz’s life was:
○ Intensity
○ Intense relationships
○ Sources of comfort
○ All that comes with a life expressed in highly intense
sensitivity and awareness.
● She observed intensely.
● She felt intensely.
● She imagined intensely.
● She had an intense analytical relationship with her internal self.
● Her reality was emotionally rich and multi-faceted.
● She passionately lived la vida intensa!
Pre-Alz Summary

During Alzheimer’s
A Story of Intensity and
Masking Symptoms

Mourning the Light
Humor in life, you noticed all
Your eyes once danced with delight
Now vacant, staring with despair
Tears fall as I mourn the light
Alzheimer’s theft brings on soul's night
Come back, come back, my love!
See me again, let me comfort you!
This wretched state I want no more of...
Despair, it envelops my soul,
Though resigned to the process I must be,
Where is my strength, to help you through?
Hide this momentary weakness, so you don't see...

It's hard, so hard, the price of love!
This disease ravages the very soul,
Takes the love found decades ago,
Destroys that which once made me whole.
Then the memories emerge once more,
Of love, of laughter, of all we shared,
It has to be worth it, to be with you now,
Of greater love, dreamers never dared!
We lived, we loved, we laughed!
Comfort now I gladly provide.
We were ourselves; no roles we played,
So today, I will find the strength inside!

Alena & Liz, 1998

Images of you - of us- emerge
From depths of my soul, tears abate,
Bolstered by memories of love not lost,
A glimpse of YOU, a smile, not too late!
This disease, whose larceny abounds
Surprises suddenly with a gift,
You speak, you smile, you express your love!
My soul soars with a much-needed lift!
These glimpses of what used to be
When it gets so hard, I fear I'll break!
A moment... a respite... the light returns
In your eyes... a connection we make!

Alena & Liz, 2001

Alena & Liz, 2011
Alena R. Treat 3/2/2022

Physical Impact of Alzheimer’s Disease
MRI Scan 3/11/2021 (1 month, 11 days before death)
● MR/MR head/brain wo con 70551 IMPRESSION:
○ Doctor ordering MRI did not expect much change from 2020
MRI but was surprised to see:
■ Multiple small foci of chronic microhemorrhage which is
in the distribution consistent with cerebral amyloid
angiopathy.
■ Moderate diffuse cerebral and cerebellar atrophy.
■ Moderate old small vessel ischemic change.

Physical Impact of Alzheimer’s Disease
MRI Scan 3/11/2022 (1 month, 11 days before death)
● MTA (medial temporal lobe atrophy) score of 3 on the right and 2
on the left
○ Marked widening of the cord fissure and temporal horn of the
lateral ventricles bilaterally which is out of proportion for the
cerebral atrophy.
○ Moderate atrophy of the right hippocampal head and mild
atrophy of the left hippocampal head.
○ Right hippocampal head measures 6 mm. Left hippocampal
head measures 7.6 mm (Tentiger, 2022).

SENSUAL STRATEGIES
Sense of taste diminished, enjoyment of sweets intensified; reactions
to spicy foods intensified; sometimes ate 6 meals plus snacks
●
●
●
●
●
●

Cooked same meal; added more spices to my food
High protein cereal, oatmeal, drinks
Fresh fruit in a pattern; fruit & applesauce cups
Meal attractively displayed
High protein pudding or cheese stick for snacks
Kept crushed PRNs in separate plastic pill bags; hid crushed
PRN medication in applesauce or pudding
● Chocolate chip cookie or “tsunami” (tiramisu) at night
● Super soft clothing

IMAGINATIONAL Impact
Imagination intensified; had both Capgras & Sundowner’s syndromes.
●
●
●
●

Tried to shove me out of home, call police to get “stranger” out
Believed I was there to take financial advantage of her
Called brother but said I brainwashed him to believe I was her wife
Imagined I left her years prior, so she got rid of my papers
○ Found my passport, birth certificate, social security card
between the mattress on my side of the bed
○ Two days before taxes were due, she shredded our tax docs
○ Believed she was in a hotel, hospital, or school; packed to “go
home” and walked out; thought home was in the next building

IMAGINATIONAL Strategies
● Locked important papers and medications (was double dosing)
in file cabinet; key on chain around neck
● Installed confounding lock and door chime (rang when door
was opened) to keep her from “going home” - told her
confounding lock was to keep others from getting into our
home
● Insisted it was cruel to oust me in the middle of the night;
needed to wait until morning (tied with Emotional OE)
● Purchased Murphy bed for me to sleep in “as guest” if needed;
● When she packed to “go home,” would respond, “You don’t
need to pack. We can stay here - isn't that nice?”
● Made video of herself (July 2020) to show to her in emergency

Link to video

EMOTIONAL Strategies
Emotions intensified; more anxiety, depression, stronger reactions,
intense aggression (only with Capgras and Sundowner’s syndromes)
● Used distraction whenever possible
● Told her multiple times everyday that I loved her
● Figured out ways to feel useful (ex: match socks, clean cat
feeder, put away towels, stir ingredients in food, etc.)
● Used “trigger memories” of notable events to prompt memory
● Printed pictures of us, framed them, placed in different spots
● When humiliated (incontinence), I said, “It’s OK. Accidents
happen"

EMOTIONAL Strategies & Manifestations
● Interactions with others gave her a “super power”
● Even when experiencing the latter stages of Alzheimer's,
being with others (usually 1-3 people) tremendously
increased her ability to communicate and activated more
memories
● Some of the memories were influenced by Imaginational
OE
● Medical staff had difficulty believing her stage of
Alzheimer’s was as advanced as I knew it was.
● They were used to working with non-gifted individuals
and didn’t know about OEs.

EMOTIONAL Strategies & Manifestations
● Worked with geriatrics doctor to get prescriptions
○ Haliperidol crushed PRN (.25 mg; emergencies) worked within
15 min.; calmed her; later also 1 mg at every meal
○ Aripiprazole (10 mg) given at midday; later increased to 15 mg
● She often requested “anxiety pill” when symptoms started
● When she snapped out of it, which she did every day until the last
few days, Liz told me she loved me, apologized; that no one
deserved what I was going through (empathy)
● Her last words were spoken the first and second nights she was in
the hospital bed in our room. “Alena! Where’s Alena?” Relaxed
once I came to her side and held her hand, told her I loved her.

PSYCHOMOTOR Strategies
Need to move increased; “whack-a-mole” behaviors; inability to sleep
● To help her walk to the bathroom with a gait belt, would sing and
“dance” with her; she would laugh and move her feet in rhythm
● She “helped” put items together (ex: Start screwing; she finished)
● Took walks (ex: Starbucks, restaurant, grocery store/pharmacy)
● Got toys for her to play with cat
● Gave her hand grip squeezer and in last 2 weeks, fidget blanket
● Asked her to wash dishes (while she could)
● Doctor prescribed medication to help her sleep (was getting up
every half hour to 1.5 hours)

INTELLECTUAL Impact
Intellectual level deteriorated (natural progression of Alzheimer’s);
still watched and interpreted body language of me and others
● Maintained ability to speak entire sentences, though had
substitution of words and some false memories
● Did not qualify for in-home hospice under Medicare due to
speaking too coherently; vocabulary more than 6 words
● Qualified less than one week before death under “other
symptoms” that increased since last evaluation.
● Masked true rate of decline by cheerfulness, spoke in full
sentences until last week

TWO WEEKS BEFORE DEATH
● Prediction: 1-2 years before death
● Sometimes spoke Spanish in full sentences (English for previous
35 years; grew up in Panama; mother Panamanian; father
American).
● Reverted to Catholicism; asked for priest
● Ten days before death: Nonsense words began:
It's the data between the families. It's twanga twinga twanga. Is it
true most people will work on the power of the lamp? And... even
still do it another way so they can have it a few minutes more?"
<pause> "Do they tear it apart so they can say: So you ARE the
daughter of Alena?! Is this the one that's posing for J-C-D-S-L?
(personal communications, medical portal, 4-11-22)

FINAL WEEK
● Couldn’t eat solid foods day before qualified; prediction: 3-4 months
● Qualified for in-home hospice by alternative measures; hospital bed
scheduled to be delivered next day, but was one day delay
● Same night: couldn’t walk; never used lift chair, walker, wheelchair
● Next night: no talking; prediction: 2-3 weeks
● Two days later: couldn’t swallow; prediction: 3-4 days
● Same night: Intense pain;even when head moved slightly; gave
crushed Tylenol in thick water (some slight choking, but downed it)
● Next day: pain management started with morphine gel placed in
cheek (absorbed by cheek); prediction: 24-48 hours
● That night: I said, “It’s OK, Babe. I love you. I’m going to be OK. You
can relax and go be with your family - with your mom, dad, Alice,
Manuelito and your dog, Duke.” Died less than 2 hours later.

Enduring the Void
The void speaks loudly,
Silent cacophony invades my soul!
The absence of you
How to endure? You made me whole!
I don your sweatshirt,
But I cannot your essence smell,
Still, knowing it was yours
Soothes slightly the blaring knell
Of all that I’ll no longer have,
It tolls loudly in memory of you.
My heart - it wails in misery
Missing you - and all we knew!

Love, laughter, comfort we had
Understanding beyond compare!
How can I face life without you?
The agony- how can I bear?
Nights, they are so hard!
My soul cries to be with you!
It’s then pain shouts the loudest,
Enduring the void - I cannot bid you adieu!
Days drag on, but I must persist,
Though missing you leaves me weak.
Friends reach out, but it only passes time,
So solace in your things I seek.

My love, my heart is broken!
For you are gone. You left me behind!
It cannot now be repaired…
You left a wreck in my soul, in my mind!
Somewhere, somehow, in eternity,
We’ll be together again someday!
So endure this life I will attempt,
Until our reunion - for that day I pray.

Alena R. Treat 5/22/2022
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Introduction

Naval Service
• Fleet Marine Force Corpsman, 2004-2011
• Flight Student 2012-2013
• Cognitive Systems Engineer 2013-Present

Roles
• Deputy Director, Laboratory for Autonomous
Systems Research
• NATO Human Factors for Autonomous Systems

Education
• BS Psychology, Indiana University
• MS Educational Psychology (Gifted and Talented), University of North Texas
• PhD, Human Computer Interaction, Indiana University
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The world is changing… quickly

4

Technological superiority is considered key
“To maintain the United
States military’s
technological advantage,
the Department will
champion research,
science, technology,
engineering, and
innovation.”
5

What are “emerging technologies?”
Technologies whose development and maturation could significantly disrupt the US security status quo

•
•
•
•
•
•

Artificial Intelligence

–

Computers that can learn; capable of carrying out tasks with near-human capability;
autonomous systems with independent decision making and limited human-in-the-loop
control

Robotics
Lethal Autonomous Weapons Systems

–

Armed drones, UGVs possessing automated target recognition, automated intent recognition

Hypersonic Weapons

–

5x speed of sound, capable of flying nape-of-the-earth instead of parabolic arcs

Directed Energy Weapons

–

Concentrated electromagnetic energy; microwaves; heat rays; sound

Biotechnology

–

Neural implants; brain-computer interfaces; offensive gene editing; synthetic biology

Quantum Technology

–

Quantum computing could easily hack extremely sophisticated encryption; potentially
disruptive for communications, GPS, cyber security, and who knows what else!?!

K. M. Sayler, “Emerging Military Technologies: Background and Issues for Congress,” Congressional Research Service, R46458, 2020.

6

Emerging Technologies
Technological
Advantage

•

How can we use
this technology to
gain technological
advantage?

Adversarial
Anticipation

•

How might our
enemies use this
against us?

Emerging technologies force considerations for changes across multiple domains: e.g.,
strategy, policy, planning, infrastructure, integration, etc.
7

What do we mean by “readiness?”

Current DoD policy
prioritizes this

Capability
Projecting future needs

Availability
Ready to “fight tonight”

Current, legacy strategy prioritizes near-term readiness.
Emerging technologies necessitate a shift towards modernization and long-term preparedness.

8

Readiness: Available vs. Capable
Long-Term focus wins
•

Multiple economic reports and longitudinal
studies confirm that companies who focus
on near-term strategies perform worse
than those who consistently prioritize longterm growth

•

Incentives motivate behavior

•

Structures and systems that incentivize
and prioritize near-term thinking motivates
short-term thinking and behavior

•

Many leaders find it difficult to extend their
horizons and prioritize long-term readiness
(investing in modernization; R&D, etc)

J. Peter Scoblic (2020). Learning from the future. Harvard Business Review. Accessed April 4, 2021. https://hbr.org/2020/07/learning-from-the-future
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Intellectual Readiness for Emerging Technologies
Project goals
• Define what it means to be “intellectually
ready”
•

Recommend how best to attain it
Manpower, Personnel, Training & Education Strategies

10

Model Development

Methodology for Model Development
•

Grounded theory
–

•

Develops hypotheses from data, rather than
beginning with hypotheses and testing them

Mixed method approach
–
–

Qualitative: Structured interviews
Quantitative: Factor Analysis using Q-Methodology
12

Interviews

13

Interviews
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Interview format
MOTIVATING SCENARIO
Employment opportunities from high-tech private sector industries like civilian
space, self-driving cars, smart electrical grids, and the continued thriving of
internet-based services have created a marketplace for young, techno-savvy
entrepreneurs and workers who can make above-average wages with benefits
straight out of high school or college. New work structures maximize telework,
and allow people to work on flexible work contracts that do not require long-term
commitments. The average high school graduate has more opportunities for
education and travel, and the promise of sustained earnings than any generation
before them. Meanwhile, growing concerns over large-scale conflicts with nearpeer adversaries are on the headlines daily. Artificial intelligence and
autonomous systems are everywhere, used by both friendly and adversary forces.
New technologies never before seen are coming on line, and how these
technologies may change the nature of warfare is not immediately clear.
15

Interview format
INTRODUCTORY QUESTIONS
- What kinds of personality traits, characteristics,
and cognitive abilities will sailors of tomorrow need
to successfully operate in uncertain environments
filled with complex technologies?
- What attributes or characteristics will be most
valuable in the techno-centric scenario described
above?
16

Participants
Participants
30%

35%

• 49 Total
• 7 months
• 114 hours of
transcripts

35%
Technical experts, government & civilian
Active duty Navy
Historians & Authors
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Results
12-Factor model of Intellectual Readiness

Interesting findings emerge
Descriptions of characteristics sound oddly
familiar
• Misfits, renegades, mavericks
• Truly “special” people
• One who thinks very differently and
sees things very differently than most
• A person who asks “what if” more than
“what is”
• A person who sees connections
between different ideas or problems
easily, often where others don’t
• A person who has a strong desire to
know and understand

Personal experiences describe considerable
conflict with organization
• Frustration with constraints

–

•
•
•

Strict standard operating procedures; no
deviations allowed

Organization seems closed to new ideas

–

Threatened by innovation

–

Blind obedience is rewarded

–
–

Jobs are pre-defined; very restrictive in
what you can do based on your job code
Limited opportunities

Asking questions is discouraged; seen as
insubordination
The “golden pathway” to promotion

19

Case Study: Colin

2019

2020

B.S. Computer Science
Navy SEAL training

2021

2022

Destroyer in Japan

Research Proposal
Radar project
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Case Study: Colin
“Most people just give up;
just say we have to live
with what we have and
move on”

“I could literally re-write this
code in Python over the
weekend.”

“Why do I persist when it
just gets me in trouble?
Why can’t I just conform?”

“Sometimes I wonder if
there even is a place for
someone like me…”
21

12 factor model of intellectual readiness
• Mixture of learned and
inherent attributes

• Appropriate for

individuals and teams

• Describes a collective
‘personality ideal’

22

Model Validation

Next Step: Model Validation
• How well does my
model “fit” the
concept, according to
our stakeholders?

• Explore the agreement
and disagreement
• Look for tension

• What stays, and what
goes?
24

Factor Analysis with Q Methodology
• “Scientific study of
subjectivity”

• Specifically focused on

• Gestalt approach to
studying sentiment,
opinion, etc.

assessing opinions,
values, priorities (i.e.,
subjective user
information)

25

Model validation methodology
• Develop 3 descriptive
statements for each
factor
– 36 statements in total

Example: Teamwork
A person who gets along well with others and is able to work well in diverse groups of people
A person who willingly acts as a team member
One who has good listening skills, and who communicates well with others
26

Participants
100 total participants; 81 included in analysis
EDUCATION
PhD
12%

MS
27%

High
School
16%

Some
College
29%
BS
16%

WORK DOMAIN
Government
Sector
25%

Civilian
Sector
42%

Active
Duty
33%
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Factor Analysis

28

Overall Results
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Intellectual Curiosity

“To me, intellectual readiness means you aren't afraid to explore new ideas, and you are willing to look at
things from different perspectives or do analysis with varying approaches."
“Regardless of background, learning always starts with sincere curiosity. I believe that someone who is
intellectually ready for a world filled with AI and autonomous systems is a person who is willing to learn
about these technologies and adapt to the changes they bring."

30

Far Transfer

“Having in-depth knowledge of a single topic is only useful in situation when that topic is important.
Understanding how that in-depth knowledge is or isn't applicable to other situations makes it more broadly
useful. With finite sized teams it's impossible to have an in-depth knowledge of everything.”
“Sparks fly when things just barely intersect"
31

Anticipatory Thinking

“This trait demonstrates someone always curious and willing to explore ways to improve a method/project to be
forward thinking and not stuck in old ways of thinking."
32

Cognitive Asynchrony

“Intellectual readiness requires teamwork, and for teams to succeed and thrive the team members must
maintain and respect a level of social norms for the group.”
“You need to be aware of social norms to work with a team. An independent personality is always good to
possess but without concern for others it will come off as extremely abrasive and the team will suffer.”

33

Socialization without individual examination leads to a rote and robotic existence - Dabrowski
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Discussion
What does it mean, and how does it
relate to Dabrowski’s Theory?

Most powerful contributions of TPD
•

Vocabulary

•

Reframes mental health

•

Describes the essence of creative/innovative
people
36

How can TPD help?

How businesses view creativity
Essence of creativity

• Extrinsic
– More money, power, influence,

Expertise

prestige, etc.

01
Cognitive
Style

02

• Intrinsic
– Passion, interest, challenge, etc.

Motivation

03

Amabile, T., Kramer, S. (2012). The Progress Principle: Optimizing Inner
Work Life to Create Value. Harvard Business Review. Retrieved 13 July
2022, from https://store.hbr.org/product/the-progress-principle-optimizinginner-work-life-to-create-value/rot157?sku=ROT157-PDF-ENG

• Management practices try to
create conditions that affect
all three of these factors

38

Organizational Focus
• The results of this study
highlight the tension
many organizations have
with innovators
– Love/hate relationship

• Attracting and retaining
top talent is a main priority
for tech companies
• Creating ideal conditions
means addressing
incongruities in strategies
for hiring, policy,
promotion, retention, etc.
39

We need more innovators

TENSION

Mixed messages for innovators

Be creative!

TENSION

Better tech wins the fight!

Stay in line, or else!
TENSION

Think out of the box!

This is what an ideal employee
should look/act like

Here is your operating manual. Do
not deviate!
Follow orders!
40

Organizational Focus
• Management techniques
• Guidance for managing
don’t teach how to manage
creatives is an
creative/innovative people
underserved market
– Beyond the binary
“intrinsic/extrinsic”
motivation paradigm

41

How can TPD help?
Dabrowski’s Theory:
• Provides a useful vocabulary
– OE’s, Third Factor, dynamisms
– Deeper, more nuanced
–
–

understanding of motivation
to create and innovate
Suitable alternative to “gifted
adults”
Less controversial; more
socially acceptable

Dabrowski’s theory can be a useful framework to teach leaders how to manage creative & innovative people
42

Individual Focus
• Dabrowski’s theory tends to focus on a person's struggle
with themselves

• External conflicts are often considered to come from
broader culture, society, etc

• Role of conflict with an organization can become a

powerful catalyst to personal development and should be
explored
44

Factors influencing development
Genes
Heredity

•

Role of the environment gains or
loses influence in relation to DP

–

•
Developmental
Potential

OE’s
Talents, abilities
Internal motivation

The role of emotions as
developmental dynamisms

–

TPD
Environment

•

Higher DP may mean lower
environment impact, and vice versa

Frustration with one’s organization

The role of one’s environment can
be a powerful accelerant to
personal development in adults

–

The workplace is central to most
people’s lives
45

Maverick or “Company man?”
• Stories likes to focus
on the innovators as
“mavericks”

• Historians assert that
most innovations come
from working within a
system

• People who buck the
system and force
change

– Navigating bureaucracy
– Utilizing resources and
allies
– Intelligently
dissenting/rebelling 46

A conundrum for creatives
Fight

•
•
•
•

Assimilate

~ or ~

Butt heads with leadership
Burn bridges
Isolation
Burnout

•
•
•
•

Masking
Inauthenticity
Frustration
Underachievement

BOTH OPTIONS LEAD TO AN ORGANIZATION WITH LESS CREATIVE AND INNOVATIVE PEOPLE
47

A unique developmental journey
Level V

Level I

Level II

Level IV
Level III
48

How can TPD help?
• TPD provides meaning
to struggles
• Reframes mental
health challenges as
evidence of personal
growth
[1] Frankl, V. (1984) Man’s Search for Meaning. Simon & Schuster. New York
[2] Nietzsche, F. (1889) Twilight of the Idols, or, How to Philosophize with a Hammer.

• “Suffering ceases to be

suffering at the moment
it finds meaning.” (1, p.
117)

• “He who has a why to

live can bear almost any
how.” (2, p. 111)

49

How can TPD help?
• Not a roadmap
• Not prescriptive advice
• More like learning to
read a map and using a
compass

Dabrowski’s theory can be a useful framework to teach people how to evolve within their environment
50

How can TPD help?
• “Sometimes I wonder if
there even is a place for
someone like me…”
• “Why do I persist when it
just gets me in trouble?
Why can’t I just
conform?”
51

Wrapping up
•

Organizations that want to
innovate need to understand
their innovators (and what
drives them)

–

•

Love/Hate relationship

3 most powerful benefits of
TPD

–
–
–

Vocabulary
Reframing
Describes the essence of
creatives

•

TPD as a framework for
managing creative and
innovative people

•

TPD as a framework for
navigating and surviving vertical
hierarchies and bureaucracies

•

Underserved markets

•

Introduce TPD to broader
audience
52

THANK YOU!
ES Vorm, PhD
Cognitive Systems Engineer
United States Navy

www.esvorm.com
EMAIL: esv@esvorm.com
PHONE: +1 443-494-6151
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Anticipatory Thinking
•

A cognitive skill enabling the analysis of system
states, anticipation of outcomes, and forecasting of
future events; the deliberate exploration and
analysis of relevant alternative system states

•
•

Originally described and studied by
the CIA and greater intelligence
community
Enables the projection of multiple
potential futures1
Highly correlated with creativity, need
for cognition, and intellectual
curiosity2,3,4,5

[1]M. Geden et al., “Construction and Validation of an Anticipatory Thinking Assessment,” Front Psychol, vol. 10, p. 2749, 2019, doi: 10.3389/fpsyg.2019.02749.
[2]P. Mussel, “Epistemic curiosity and related constructs: Lacking evidence of discriminant validity,” Pers Indiv Differ, vol. 49, no. 5, pp. 506–510, 2010, doi: 10.1016/j.paid.2010.05.014.
[3]M. D. Berzonsky and C. Sullivan, “Social-Cognitive Aspects of Identity Style,” J Adolescent Res, vol. 7, no. 2, pp. 140–155, 1992, doi: 10.1177/074355489272002.
[4]A. M. Abdulla, S. H. Paek, B. Cramond, and M. A. Runco, “Problem Finding and Creativity: A Meta-Analytic Review,” Psychology Aesthet Creativity Arts, vol. 14, no. 1, pp. 3–14, 2018, doi:
10.1037/aca0000194.
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[5]S. Acar and M. A. Runco, “Divergent Thinking: New Methods, Recent Research, and Extended Theory,” Psychology Aesthet Creativity Arts, vol. 13, no. 2, pp. 153–158, 2019, doi:
10.1037/aca0000231.

Computational Fluency
•

The relationship between CR
and numeracy skills, cognitive
intelligence, and numerical
ability is exceptionally high.

A quantitative skill that permits the comprehension and
manipulation of numerical information; an ability to conduct basic
mathematical operations, understand and compare probabilities,
and accurately work with decimal representations, proportions,
and fractions

[1]Ghazal, S., Cokely, E. T. & Garcia-Retamero, R. (2014). Predicting biases in very highly educated samples: Numeracy and
metacognition. Judgement and Decision Making, 9(1), 15–34.
[2]E. T. Cokely, M. Galesic, E. Schulz, and S. Ghazal, “Measuring Risk Literacy: The Berlin Numeracy Test,” Judgement and Decision Making, vol. 7, no. 1, pp. 25–47, 2012.
[3]N. Pennington, Stimulus Structures and Mental Representations in Expert Comprehension of Computer Programs. 1985.
[4]C. DiSalvo and J. Lukens, “Towards a Critical Technological Fluency: The Confluence of Speculative Design and Community Technology Programs,” presented at the Conference on
Digital Arts and Culture, Dec. 2009.
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Far Transfer
•

The extent to which a person can solve
problems in domains for which one has no
formal training by using previously learned
knowledge from other domains

•

Near Transfer example: learning
analytic geometry facilitates the
acquisition of knowledge in calculus
because there is some overlap
between the two fields.
Far Transfer example: a chemist
might look to botany to help find
solutions to hemophilia, using
lessons from the vascular systems of
plants to spark insights about
bleeding in humans.

[1] G. Sala et al., “Near and Far Transfer in Cognitive Training: A Second-Order Meta-Analysis,” Collabra Psychology, vol. 5, no. 1, 2019, doi: 10.1525/collabra.203.
[2] Barnett, S. M. & Ceci, S. J. (2002). When and Where Do We Apply What We Learn? A Taxonomy for Far Transfer. Psychological Bulletin, 128(4), 612–637. https://doi.org/10.1037/0033-2909.128.4.612
[3] Bilalić, M., McLeod, P. & Gobet, F. (2009). Specialization Effect and Its Influence on Memory and Problem Solving in Expert Chess Players. Cognitive Science, 33(6), 1117–1143. https://doi.org/10.1111/j.15516709.2009.01030.x
[4] Burgoyne, A. P., Sala, G., Gobet, F., Macnamara, B. N., Campitelli, G. & Hambrick, D. Z. (2016). The relationship between cognitive ability and chess skill: A comprehensive meta-analysis. Intelligence, 59(Intelligence 45
2014), 72–83. https://doi.org/10.1016/j.intell.2016.08.002
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Emotion regulation

An ability to regulate one’s emotions in
response to adverse events through the
willful adjustment or control of one’s
thoughts

•

Highly correlated with successful
entrepreneurs, and highly effective
teams

•

Low impulsivity is an indicator of
higher maturity and healthier brain
chemistry

•

Strongly correlated with
metacognition

[1] Khadimallah, R., Abdelkefi, M. & Kallel, I. (2020). Emotion Regulation in Intelligent Tutoring Systems: A Systematic Literature Review. 2020 IEEE International Conference on Teaching,
Assessment, and Learning for Engineering (TALE), 00, 363–370. https://doi.org/10.1109/tale48869.2020.9368372
[2] Peña-Sarrionandia, A., Mikolajczak, M. & Gross, J. J. (2015). Integrating emotion regulation and emotional intelligence traditions: a meta-analysis. Frontiers in Psychology, 6, 160.
https://doi.org/10.3389/fpsyg.2015.00160
[3] Rashid, A., Akhtar, M. & Riaz, M. N. (2021). Relationship between Emotional Intelligence, Emotion Regulation and Emotional Expressivity in Employees. International Review of
Management and Business Research, 10(1), 361–366. https://doi.org/10.30543/10-1(2021)-31
[4] Veldandi, A. (2020). Emotional Regulation, Emotional Intelligence, and Emotional Regulation Flexibility: What’s the Knot? Academy of Management Proceedings, 2020(1), 13512.
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https://doi.org/10.5465/ambpp.2020.13512abstract

Intellectual Curiosity

A characteristic of ranging,
divergent thinking that seeks
depth in understanding; one who
exhibits an eagerness to expand
one’s knowledge, and a
willingness to accept new ideas

•

Early indicator of advanced
cognitive development; later
predictor of success in college

•

Strongly linked to creativity;
often considered an
underlying factor in creativity

[1] Huff, T.E. (2012). Intellectual Curiosity and the Scientific Revolution: A Global Perspective. Cambridge/New York: Cambridge University Press, 2011. $27.99 (paper). Isis, 103(1), 179–180.
https://doi.org/10.1086/666418
[2] Orcutt, J. M. & Dringus, L. P. (2017). Beyond Being There: Practices that Establish Presence, Engage Students and Influence Intellectual Curiosity in a Structured Online Learning
Environment. Online Learning, 21(3). https://doi.org/10.24059/olj.v21i3.1231
[3] Orona, G. A. (2021). Gotta know why! Preliminary evidence supporting a theory of virtue learning as applied to intellectual curiosity. Theory and Research in Education, 19(3), 279–295.
https://doi.org/10.1177/14778785211061310
[4] Stumm, S. von, Hell, B. & Chamorro-Premuzic, T. (2011). The Hungry Mind: Intellectual Curiosity Is the Third Pillar of Academic Performance. Perspectives on Psychological Science,59
6(6),
574–588. https://doi.org/10.1177/1745691611421204

Mechanical Comprehension
• Consistently predicts
The capacity to apply simple mechanical and
physical principles to solve problems using
visual-spatial reasoning and an understanding
of cause-effect, input-output relationships

performance in
technologically-laden
fields
• Consistently correlates
with general intelligence,
decision making,
numeracy, etc.

[1] W. Johnson, T. J. Bouchard, R. F. Krueger, M. McGue, and I. I. Gottesman, “Just one g: consistent results from three test batteries,” Intelligence, vol. 32, no. 1, pp. 95–107, 2004, doi:
10.1016/s0160-2896(03)00062-x.
[2] J. B. Carroll, Human Cognitive Abilities: A Survey of Factor-Analytic Studies. Cambridge: Cambridge University Press, 1993.
[3] North, R.A., & Griffin, G.R. (1978). “Aviator Selection 1919-1977.” (Technical Report). Naval Aerospace Medical Research Laboratory: Pensacola, FL
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[4] Halliday, R. W., Fletcher, F. M., Jr., & Cohen, R. M. (1951). Validity of the Owens-Bennett Mechanical Comprehension Test. Journal of Applied Psychology, 35(5), 321–324

Metacognition

The internal mechanism used to plan,
monitor, and assess one’s understanding and
performance; an awareness of the way one
thinks

•

Consistently correlated with
intelligence in adult samples

•

Predictive of success in highly
technical fields and
professions

•

Considered central to applied
intelligence

[1] Hong, W. H., Vadivelu, J., Daniel, E. G. S. & Sim, J. H. (2015). Thinking about thinking: changes in first-year medical students’ metacognition and its relation to performance. Medical
Education Online, 20(0), 27561. https://doi.org/10.3402/meo.v20.27561
[2] Peña-Ayala, A. (Ed.). (2014). Metacognition: Fundaments, Applications, and Trends, A Profile of the Current State-Of-The-Art. Springer, Cham. https://doi.org/https://doi.org/10.1007/978-3319-11062-2
[3] Fruehwald, E. S. (2013). Teaching Law Students How to Become Metacognitive Thinkers. SSRN Electronic Journal. https://doi.org/10.2139/ssrn.2243128
[4] Jia, X., Li, W. & Cao, L. (2019). The Role of Metacognitive Components in Creative Thinking. Frontiers in Psychology, 10, 2404. https://doi.org/10.3389/fpsyg.2019.02404
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Cognitive Asynchrony

Having an independent point of view that
frequently differs from one’s social peer
group; one who is often unconcerned with
social norms, possessing a strong,
independent personality

•

Commonly associated with
innovative and creative people

•

Early indicator of advanced
development in children

•

Associated with successful
entrepreneurs and disruptive
innovators

[1]S.-M. Park, Y.-Y. Han, and I.-J. Kim, “A Qualitative Analysis on Developmental Factors of Next-Generation Gifted Entrepreneurs in Early Adults, Applying Csikszentmihalyi"s IDFI
System Model,” J Gift Talent Educ, vol. 30, no. 3, pp. 343–364, 2020, doi: 10.9722/jgte.2020.30.3.343.
[2]M. Matta, E. S. Gritti, and M. Lang, “Personality assessment of intellectually gifted adults: A dimensional trait approach,” Pers Indiv Differ, vol. 140, pp. 21–26, 2019, doi:
10.1016/j.paid.2018.05.009.
[3]L. Wirthwein and D. H. Rost, “Focussing on overexcitabilities: Studies with intellectually gifted and academically talented adults,” Pers Indiv Differ, vol. 51, no. 3, pp. 337–342,
2011, doi: 10.1016/j.paid.2011.03.041.
[4]M. Schlegler, “Systematic Literature Review: Professional Situation of Gifted Adults,” Front Psychol, vol. 13, p. 736487, 2022, doi: 10.3389/fpsyg.2022.736487.
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Pattern Recognition

The degree to which a person demonstrates a
systematic way of thinking; one who
demonstrates proficiency at procedural tasks
and recognizing patterns

•

Predictive of success in highly
technical training fields such
as aviation

•

Correlated with intelligence

•

Seen as central to strategic
thinking (e.g., playing chess)

[1]S. Ghazal, E. T. Cokely, and R. Garcia-Retamero, “Predicting biases in very highly educated samples: Numeracy and metacognition,” Judgement and Decision Making, vol. 9, no. 1,
pp. 15–34, 2014.
[1]M. M. Schapira, A. B. Nattinger, and C. A. McHorney, “Frequency or Probability? A Qualitative Study of Risk Communication Formats Used in Health Care,” Med Decis Making, vol.
21, no. 6, pp. 459–467, 2001, doi: 10.1177/0272989x0102100604.
[1]U. Hoffrage, S. Lindsey, R. Hertwig, and G. Gigerenzer, “Communicating Statistical Information,” Science, vol. 290, no. 5500, pp. 2261–2262, 2000, doi:
63
10.1126/science.290.5500.2261.

Resilience

An ability to adjust to or recover from illness,
adversity, or disruptive events and setbacks

•

Highly correlated with
success in high-risk domains

•

Predictive of lower PTSD and
other debilitating stressrelated issues

•

Strongly related to emotion
regulation and metacognition

[1]M. Sohail and G. Ahmad, “Resilience, Psychological Well-being, and Emotional Regulation: A Comparative Study of Military Personnel Vs. Civilian Population,” Pak J Psychological
Res, vol. 36, no. 1, pp. 37–49, 2021, doi: 10.33824/pjpr.2021.36.1.03.
[2]S. Ureña, M. G. Taylor, and D. C. Carr, “The Impact of Military Service Exposures and Psychological Resilience on the Mental Health Trajectories of Older Male Veterans,” J Aging
Health, vol. 33, no. 3–4, pp. 237–248, 2021, doi: 10.1177/0898264320975231.
[3]R. Kanapeckaitė, S. Bekesiene, and D. Bagdžiūnienė, “Reserve Soldiers’ Psychological Resilience Impact to Sustainable Military Competences: On the Mediating Role of
Psychological Skills (Effort, Self-Efficacy, Proactivity),” Sustainability-basel, vol. 14, no. 11, p. 6810, 2022, doi: 10.3390/su14116810.
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[4]A. Flood and R. J. Keegan, “Cognitive Resilience to Psychological Stress in Military Personnel,” Front Psychol, vol. 13, p. 809003, 2022, doi: 10.3389/fpsyg.2022.809003.

Situation Awareness

The perception of environmental elements
and events with respect to time or space, the
comprehension of their meaning, and the
projection of their future status

•

Most predictive of success in highrisk domains such as aviation and
unmanned operations

•

Highly correlated with pattern
recognition

•

Trainable skill with multiple
modalities

[1]M. R. Endsley, “Toward a Theory of Situation Awareness in Dynamic Systems,” Hum Factors J Hum Factors Ergonomics Soc, vol. 37, no. 1, pp. 32–64, 1995, doi:
10.1518/001872095779049543.
[2]J. Chen, K. Procci, M. Boyce, J. Wright, A. Garcia, and M. Barnes, “Situation Awareness-Based Agent Transparency,” Army Research Laboratory Report ARL-TR-6905, 2014.
[3]S. G. Lakhmani and M. Barnes, “Situation awareness-based agent transparency and human-autonomy teaming effectiveness,” Theoretical Issues in Ergonomics Science, vol. 19, no.
3, pp. 259–282, Feb. 2018, doi: 10.1080/1463922x.2017.1315750.
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Teamwork
• Highest rated
characteristic amongst
military populations
A willingness and ability to cooperate with
others to achieve common goals by
subordinating personal prominence to the
efficiency of the whole

• Predictive of success in
military training

[1]J. C. Walliser, E. J. de Visser, E. Wiese, and T. H. Shaw, “Team Structure and Team Building Improve Human–Machine Teaming With Autonomous Agents,” J Cognitive Eng Decis
Mak, vol. 13, no. 4, pp. 258–278, 2019, doi: 10.1177/1555343419867563.
[2]M. Johnson and J. M. Bradshaw, “How Interdependence Explains the World of Teamwork,” Presented at the 2021 AAAI Spring Symposium.
[3]E. Salas, D. E. Sims, and C. S. Burke, “Is there a ‘Big Five’ in Teamwork?,” Small Gr Res, vol. 36, no. 5, pp. 555–599, 2005, doi: 10.1177/1046496405277134.
[4]J. C. Walliser, P. R. Mean, and T. H. Shaw, “The Perception of Teamwork With an Autonomous Agent Enhances Affect and Performance Outcomes,” Sep. 2017, vol. 61, pp. 231– 66
235. doi: 10.1177/1541931213601541.

How Did We Get Here?
Mentors, Archives, and Building Community
Christiane Wells, PhD, LSW
President, Dabrowski Center

Michael M. Piechowski with his parents & older brother

5th World Festival of Youth and
Students, Warsaw,1955

Some intellectually precocious
youngsters actually look in the
catalog of mental disorders to find a
label that could apply to them.
Michael M. Piechowski
Emotional Giftedness: The Measure of Intrapersonal Intelligence (1997)

“Your real education begins here.”
Email from Michael, July 13, 2017

Piechowski’s Contributions
• Collaborative work with K. Dąbrowski
• Conceptual work
1975 Monograph
Case studies of exemplars
Rethinking Levels I and II
• Application of overexcitability in the gifted
Instrument development: OEQ & OEQ-II; DRI
• Emotional giftedness
• Childhood spirituality and spiritual giftedness
Not an exhaustive list!

8

9

Journal
writing,
words per
month

3,389 pages

10

Dabrowski Study Group
December 8, 2018

The true teacher knocks down the
idol that the student makes of them.
Rumi

Interviews
• 23 interviews were completed during 2019-2020
•
•
•
•
•

Major advisor from first Ph.D.
4 former students
3 also knew or met Dąbrowski
Friends and colleagues from 1967 through the present
Goddaughter

Light your torch from your teacher’s fire.
Eknath Easwaran

Yunasa

Fruits of Our Labor

Future Directions with Dąbrowski’s Theory
Alternative to the medical model

PD at group & societal levels

Clinical practice

Posttraumatic growth

Giftedness (across the lifespan!)

TPD and the Five-Factor Model

Neurodiversity connections with OE

Continued conceptual clarification

Personal and spiritual growth
Research & instrument development
Not an exhaustive list

Dabrowski Center
A 501(c)(3) nonprofit organization committed to the theory of positive disintegration

Archive

Outreach and Resources

Digital Content

Community

Public and private
collections

Database of providers,
consulting services,
speaking

Podcast, videos,
courses

Groups, Dabrowski
Congress

Dabrowski Collections (Public & Private)

Archive

Piechowski Collections (Public & Private)
OE research, giftedness, mental health, etc.

On Substack, Apple, Spotify, etc.

Podcast

Continue scheduling guests
* PD Newsletter coming in fall 2022
Inquiries from talks, podcast

Consulting

Working with researchers
Speaking engagements

Dabrowski
Center

Positive Disintegration Study Group

Community

HG/PG Group
* Discussion of Developmental Psychotherapy
* Database of providers

Resources

* Best practices with TPD
Tragic Gift blog and Adults with OE videos
* Courses, videos
* Audio versions of Mellow Out, etc.

Also

* Transcripts of podcast, digital content
Translation work
Dabrowski Congress

Dabrowski Center

Current Projects and Future Plans (*)

Archive

Dabrowski
Center Groups

Dabrowski International (with Bill
Tillier & Amanda Harper

Other Facebook
groups where
Chris is an admin:

Parents of Gifted and TwiceExceptional Kids (with Kate Arms, Jen
Merrill, Stephanie Smart, Jen Curry)
Therapists and Coaches Supporting
Gifted and 2e Clients (with Katy
Higgins Lee)

Positive Disintegration Podcast
Chris Wells & Emma Nicholson
Available on all major podcast platforms
https://positivedisintegration.substack.com/s/pod
https://apple.co/3yxXaIO

Podcast feedback
“I've listened to each of your episodes at least twice and I really appreciate
the playfulness while tackling something that is complex.”
“I love your podcasts. They truly explain the theory and make it crystal
clear for anyone listening. You and Emma are providing such a
tremendous service to the gifted community! ❤”
“This episode is 🤯🤯 [mind blown emoji] It's like I want to listen to it over
and over again to integrate every single word that was uttered. I love your
podcast. ❤”

More from the DC 2022 Keynoters
Find their episodes on the Positive Disintegration Podcast:
Frank Falk, Episode 5, Researching Overexcitability
Melissa Bernstein, Episode 15, Creativity and Authenticity
Shelagh Gallagher, Episode 16, Overexcitability and Openness to Experience
Chris Wells (with Emma Nicholson), Episode 8, Surviving Disintegration

Building
Community

Dabrowski Center
Chris Wells, PhD, LSW
chris@dabrowskicenter.org
https://dabrowskicenter.org/

Our work is currently funded through donations.
If you’d like to help, we’d appreciate your support. Thank you!
PayPal: http://paypal.me/dabrowskicenter or chris@dabrowskicenter.org

Trauma and Giftedness
A Unique Intersection
Parts 1 through 4

Trauma and Giftedness w/ Patty Williams, MSMHC
Former EMT/School Nurse
• Trauma Therapist (EMDR, DBT,
IFS, Trauma Informed)
• Co-Founder of Bright Insight
• PhD Student (Developmental
Psychology)
• College Faculty
•

Mother
• Wife
• INFJ
• Empath
• Farmer
•

Trauma and Giftedness: AGENDA
Trauma, Giftedness & How They Interact (INTENSITIES)
• Science Behind Somatic Responses
• Strength-Based Skill Building
• Post-Traumatic Growth
•

Trauma and Giftedness
Pt.1: INTENSITIES
What is Trauma
What is Giftedness (INTENSITIES)
How They Interact

Trauma and Giftedness: WHAT IS TRAUMA
Trauma is a pervasive problem that results from
exposure to an incident or series of events that are
emotionally disturbing or life-threatening with lasting
adverse effects on the individual’s functioning and
mental, physical, social, emotional, and/or spiritual
well-being (Trauma-Informed Care Implementation
Resource Center, 2021).

• Ongoing
Events
• Deeply
Distressing

COMPLEX

• Single
Event
• Threatens
Security/
Safety

CHRONIC

ACUTE

Trauma and Giftedness: TYPES OF TRAUMA
• Varied &
Multiple
Events
• Severe
Impact on
the Mind

Trauma and Giftedness: WHAT TRAUMA DOES
Actualization
Esteem

Trauma impacts your sense of
well-being regardless of what
developmental or motivational
level you are at.

Belongingness
Health & Safety
Physiological
Maslow’s Hierarchy of Needs

Trauma and Giftedness: WHAT TRAUMA DOES
Trauma impacts your sense of
well-being regardless of what
developmental or motivational
level you are at.
Dr. Bruce Perry is a psychiatrist, senior fellow
of the Child Trauma Academy in Houston,
adjunct professor of psychiatry and behavioral
sciences at the Feinberg School of Medicine in
Chicago, and author of What Happened to You
and The Boy Who Was Raised By a Dog.

Trauma and Giftedness: What is Giftedness
Giftedness is asynchronous development in which
advanced cognitive abilities and heightened intensity
combine to create inner experiences and awareness
that are qualitatively different from the norm. This
asynchrony increases with higher intellectual capacity.
The uniqueness of the gifted renders them particularly
vulnerable and requires modifications in parenting,
teaching and counseling in order for them to develop
optimally (The Columbus Group, 1991).

Understanding

• Analytical
• Curious
• Can Prolong
Intellectual
Effort
• Existential

• Heightened
Imaginative
ability
• Uses
Metaphors
• Sees
Possibilities
• Can Mix Truth
& Fiction to
Create a Rich
Inner World

EMOTIONAL

• Seeks
Knowledge &

IMAGINATIONAL

• Appreciates
Aesthetics
• Impacted by
Senses
• Expansive
Sensory
Experience
• Easily
Over-stimulat
ed

INTELECTUAL

• Need for
Movement
• Can be
Talkative
• Enthusiastic
• Workaholic
• Energetic
• Sometimes
Impulsive

SENSUAL

PSYCHOMOTOR

Trauma and Giftedness: GIFTED INTENSITY
(aka overexcitabilities or OEs per Dabrowski’s TPD)
• Feels
Intensely
• Experiences
Extremes of
complex
emotions
• Empathetic
• Strong
affective
expression
• Somatic

Trauma and Giftedness: GIFTED INTENSITY
and Trauma Work
As an EMDR therapist, I go trough TICES With every client

T (trigger)
I (image)
C (cognition)
E (emotion)
S (sensation)

Trauma and Giftedness: GIFTED INTENSITY
and Trauma Work

T (trigger)
I (image)
C (cognition)
E (emotion)
S (sensation)

???

Trauma and Giftedness: TOGETHER
An intense experience
and/or perception of
trauma with associated
intense expression that
ranges from outward
behaviors, to somatic
experiences, to ridged
blunting.

Trauma and Giftedness
Pt.2: SOMATIC EXPERIENCES
What are Somatic Responses?
How Does the Body Keep the Score?

What is Somatic Experience?
Perter A. Levine, PhD, creator of the SOMATIC EXPERIENCING modality
•
•
•

The autonomic nervous system (ANS) is triggered into action, resulting in a fight,
flight, or freeze instinct.
The ANS can become dysregulated when a response to trauma is not resolved,
causing the body to respond as if it is under threat when triggered.
Somatic experiencing contends that symptoms of trauma—such as anxiety,
hypervigilance, aggression, and shame—result when the body is not attended
to such that the trauma is fully resolved.

What is Somatic Experience?
Perter A. Levine, PhD, creator of the SOMATIC EXPERIENCING modality
Traumatic
Experience

Mind & Body’s
Response

Perceptual
Trigger

Body
Trigger

Emotional
trigger

Sensory
Trigger

Intellectual
Trigger

How The Body Keeps the Score
Book by Bessel Van Der Kolk, M.D.
Perceptual
Trigger

Body
Trigger

Emotional
trigger

Sensory
Trigger

Intellectual
Trigger

How The Body Keeps the Score
Book by Bessel Van Der Kolk, M.D.
(1) Yelling
causes stress
and headache
for the child

(2) Reading
alone is not a
problem for the
child

(3) Yelling and
stress while the
child reads

(4) Reading now
results in
stress/headache

The stress of reading results in avoidance which can impact
schooling, career, etc…

Trauma and Giftedness
Pt.3: SKILL BUILDING
Building Awareness
Identifying the Goal
Resourcing
Skill Building

Trauma and Giftedness: Skill Building
Starts with Awareness
•

Why?
•
•
•

•

Identify Strengths and Needs
Identify Starting Points
Identify Triggers, Images, Cognitions, Emotions, Sensations

How?
•
•
•

Mindfulness (Intentional, Non-Judgmental Noticing without Attachment)
Pay Attention to Triggers, Images, Cognitions, Emotions, Sensations
Observe, Describe, Participate with your Wise Mind

Trauma and Giftedness: Skill Building
WHAT IS MINDFULNESS: WISE MIND

Reasonable Mind
Cool
Rational
Task-Focused

Wise Mind
Balanced
L/R Brained
Middle Path

Emotional Mind
Hot
Mood-Dependent
Emotion-Focused

Trauma and Giftedness: IDENTIFY THE GOAL
Reduce the Intensity, Duration, and Frequency of Negative
Symptoms/Experiences
• Make it SMART (Specific, Measurable, Attainable, Relevant,
Timely)
•

EXAMPLE: In the next month I intend to decrease my panic attacks
from daily at about an hour per attack, to five times a week or less
with a shorter duration, and I will go from not functioning during
attacks to doing something during them, no matter how small.

Trauma and Giftedness: RESOURCING
Identify Strengths, Abilities, Gifts
• Identify a time you were successful
• Identify a person you admire
• Identify exceptions to difficulties or negative cognitions
• IDENTIFY OVEREXCITABILITIES
•

Trauma and Giftedness: SKILL BUILDING
from the Top-Down and Bottom Up

T
Panic
t

Safety Needs

Esteem Needs

T

x

x

Affect

Somatic
Experiences

T

Behaviors
Physiological Needs
Cognitions

t

Belongingness Needs
Beliefs

t

x

Shame

Defense
Mechanisms

Early Experiences

x

Fear

x

Trauma and Giftedness: SKILL BUILDING
Top-Down:
DBT
• Mindfulness
• Opposite Action (Behavioral)
• Radical Acceptance (Cognitive)
• Grounding (Biological)
• Mammalian Ice Dive (WHAT?)
• CBT: Reframing, Homework
• SELF CARE
•

Trauma and Giftedness: SKILL BUILDING
Bottom-Up:
EMDR: Float-Backs (TICES), Reprocessing
• Somatic Therapies: Body Work
• Internal Family Systems: Identify Parts
• Gestalt: Experimenting, Exaggerating, Acting Out
•

Trauma and Giftedness
Pt.4: POST-TRAUMATIC GROWTH
What is PTG?
How Does it Relate to Science?
How is PTG Encouraged?

Trauma and Giftedness: Post-Traumatic Growth
Post-Traumatic Growth (PTG): Positive psychological change that is
experienced as a result of the struggle with highly challenging life
circumstances.
-Richard Tedeschi and Lawrence Calhoun

May Result In:
• Greater appreciation of life
• Strengthening of close relationships
• Increased compassion and/or altruism
• Identification of possibilities and/or purpose
• Greater awareness and utilization of strengths
• Enhanced spiritual development
• Creative growth

Trauma and Giftedness: Post-Traumatic Growth
Post-Traumatic Growth (PTG): May be fostered by Positive Disintegration
(Kazimierz Dabrowski)
• Healthy personality development often requires the disintegration of the
personality structure, leading to:
•
•
•

•

Psychological Tension
Self-Doubt
Anxiety and/or Depression

Resulting in a deeper examination of what one could be and ultimately higher
levels of personality development

Trauma and Giftedness: Post-Traumatic Growth
In relation to Einstein's Theory of Special Relativity and Newtons
Second Law (WHAT!?)

E = mc²
F = ma

ENERGY = MASS x SPEED OF LIGHT²

FORCE = MASS x ACCELERATION

Trauma and Giftedness: Post-Traumatic Growth
Newtons Second Law in Relation to PTG

F = ma

FORCE = MASS x ACCELERATION

Product
(Activity)

Nature
(Innate)

Nurture
(Situational)

Trauma and Giftedness: Post-Traumatic Growth
In relation to Einstein's Theory of Special Relativity and Newtons
Second Law (WHAT!?)

E = mc²
F = ma

ENERGY = MASS x SPEED OF LIGHT²

FORCE = MASS x ACCELERATION

G = po²

GROWTH = POTENTIAL x OPPORTUNITY

Trauma and Giftedness: Post-Traumatic Growth
How Do We Encourage/Influence Growth?

G

PRODUCT:
Growth
Maturity
Compensation
Ability
Resilience

G = po²
o²
p

GROWTH = POTENTIAL x OPPORTUNITY
NATURE:
Temperament
Dispositions
Intelligence/Gifts
Biology/Genetics
OVEREXCITABILITIES

NURTURE:
Meet Needs
Trauma (T, t, x)
Education
Positive Disintegration
Nutrition
Skills

Trauma and Giftedness: Post-Traumatic Growth
How Do We Encourage/Influence Growth?

Actualiza-ti
on
Esteem

G = po²
o²
IQ
p

G

GROWTH = POTENTIAL x OPPORTUNITY

Capabl
e

Belongingness

Health & Safety

Physiological

Trauma and Giftedness: INTENSITIES
Discussion…____________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
_______________________________________
__________________________

Trauma and Giftedness: SOMATIC EXPERIENCES
Discussion…____________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
_______________________________________
__________________________

Trauma and Giftedness: SKILL BUILDING
Discussion…____________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
_______________________________________
__________________________

Trauma and Giftedness: POST-TRAUMATIC GROWTH
Discussion…____________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
_______________________________________
__________________________

Revised July 7, 2022
childcenteredgifted@gmail.com

What is Child-Centered Gifted Education?
Child-Centered Gifted Consortium

Child-Centered Gifted Education – A Rationale
Historically, education has focused on society’s expectations and needs. There is a body of
knowledge and skills society expects all children to acquire, and children are measured against
how successfully they manage to do so.
Child-centered education focuses on the needs of the child. It recognizes that each child is an
individual, with individual and different capacities and needs. Child-centered education shapes
its expectations to align with those individual differences. It acknowledges that children’s
education includes supporting their social, emotional, cultural, and ethical development.
Child-centered gifted education works within this framework to understand, acknowledge and
respond to the different capacities and needs experienced by gifted children. It acknowledges
that gifted children exist in every cultural and socio-economic group (Silverman & Davis, 2021).
It seeks to create a place where gifted children from all backgrounds can be authentic,
experience a sense of belonging, and develop their strengths.

What does the term gifted mean from a
child-centered perspective?
A gifted child is a child who is born with a capacity for exceptional intensity of perception and
response. This different inner reality creates a genuinely different developmental trajectory,
influencing the child’s intellectual, emotional, social, cultural and ethical growth. Such significant
difference from the norm makes a child particularly vulnerable to social, emotional and
educational harm unless teachers, parents and counselors are able to respond with informed
understanding and skill, transforming school into an authentic, meaningful experience at all
stages. Thus, properly nurtured, the gifted child’s innate qualities and abilities catalyze their life
visions as adults, shaping their mature contributions to society in their chosen fields.
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Child-Centered Definitions of Giftedness
●

Giftedness is a greater awareness, a greater sensitivity, and a greater ability to understand
and to transform perceptions into intellectual and emotional experiences. (Roeper, 1982, p.
21)

●

Giftedness is asynchronous development in which advanced cognitive abilities and
heightened intensity combine to create inner experiences and awareness that are
qualitatively different from the norm. This asynchrony increases with higher intellectual
capacity. The uniqueness of the gifted renders them particularly vulnerable and requires
modifications in parenting, teaching and counseling in order for them to develop optimally.
(Columbus Group, 1991; Neville, Piechowski, & Tolan, 2013)

●

Giftedness is not a matter of degree but of a different quality of experiencing: vivid,
absorbing, penetrating, encompassing, complex, commanding – a way of being quiveringly
alive. (Piechowski, 1992, p. 181)

●

Giftedness is grounded in the extraordinary intensity with which gifted individuals
experience life. Such intensity makes possible the exceptional qualities and abilities which
characterize giftedness. In childhood, such exceptional qualities and abilities profoundly
shape the child's developmental and learning needs. In adolescence and adulthood,
exceptional qualities and abilities can lead to a life vision, creating a sense of purpose
larger than self: the ultimate outcome of a gifted life. (Cathcart, 2022)
(This definition acknowledges the wisdom and guidance of the Māori people of Aotearoa
New Zealand in recognizing the primacy of qualities in the expression of giftedness.)

Common Traits of a Gifted Child
Not all gifted children demonstrate all characteristics, but common traits include:

●

Has asynchronous development.

●

Demonstrates intensity in one or more of the following areas: emotional, intellectual,
sensual, psychomotor, or imaginational.

●

Shows early mastery of developmental milestones.

●

Thinks deeply, with a strong need to ask questions, to know why and to seek meaning.

●

Has a heightened sense of justice and fairness, with a strong awareness of ethical and
moral issues.

●

Is sensitive – physically or emotionally.

●

Is drawn to complexity and to making the simple complex.

●

Demonstrates advanced abstract reasoning ability.

●

Readily makes connections between disparate subjects.
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●

Seeks precision in language and is drawn to verbal wordplay, humor and metaphor.

●

Is resistant to repetition; seeks novelty.

●

Prefers whole-to-part learning – needs to see the big picture before breaking it down.

●

Capable of large, intuitive leaps and “Aha” learning experiences (may not need to follow
the same steps to solve a math problem as more typically developing students).

Goals for Students in a Child-Centered Gifted
Education Program
Students
●

Understand that their value as people lies in who they are, not what they achieve.

●

Seek fulfillment rather than success, through the development and use of their personal
qualities and abilities.

●

Learn to live in the world in a way that is compassionate and accepting of others but
consistent with their own ethical standards.

●

Experience a sense of belonging and contribute to the community, whether the
community is defined as friends, family, neighborhood, country, or the global community.

●

Develop emotional resilience, including the ability to persevere through challenges.

●

Are aware of their unique natures and interconnectedness with all life.

●

Navigate the world in a way they find satisfying and rewarding.

●

Develop empathy for others and self.

Child-Centered Gifted Educators
●

Recognize and celebrate the multifaceted, asynchronous, and diverse nature of gifted
young people, as well as appreciating the vulnerability inherent in giftedness.

●

Support the development and growth of the whole child – intellectual, academic, social,
emotional and ethical.

●

Empower gifted students to understand themselves in the context of their giftedness,
and to develop their personal identities.

●

Acknowledge that intellect and emotions are intertwined, and that thinking deeply and
being intellectually challenged are emotional needs for gifted students.
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●

Respect students as co-creators of their own learning.

●

Provide advanced, complex, challenging learning opportunities matched to the readiness
and passions of gifted students.

●

Foster an emotionally safe learning environment with intellectual peers.

●

Adapt to the individual needs of each child.

●

Understand that student learning and growth are grounded in relationships. Trusting
partnerships between educators and students, as well as between educators and
parents, allow students to take academic risks, stretch themselves in new ways, and
experience support as they learn and grow.

The Child-Centered Gifted School/Program
●

Identifies gifted students using a variety of qualitative and quantitative measures. The
focus is on the child and on recognizing the child’s gifted traits.

●

Embraces best practices that support gifted students’ intellectual, academic, social,
emotional and ethical development.

●

Focuses on empowering gifted students to become their own best selves as they
develop. This perspective drives all programming and adaptive decisions including
staffing, curriculum, assessment, instructional supports, social-emotional learning,
classroom management, program evaluation, professional development, and all other
elements of a program/school.

●

Provides a safe place for gifted children to learn and grow with intellectual peers in an
environment that encourages all children to fully embrace their unique selves.

●

●

○

Emphasizes the importance of community in the learning environment.

○

Prioritizes the development of trusting relationships between students, parents,
and educators.

○

Creates strong lines of communication between home and school.

Supports the complex, asynchronous development of each gifted student. Honors all of
the ages and stages of a student’s growth, and cares for students as they navigate the
frustration that occurs when those ages and stages are in conflict with one another.
○

Recognizes and responds to the unique characteristics of gifted learners.

○

Supports all levels of each child’s unique developmental trajectory and their
being at many developmental ages at the same time.

○

Supports students as they navigate the complexity and intensity of their
experience of the world.

Provides appropriately challenging learning experiences grounded in the demonstrated
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readiness of each child, aimed at stretching the child’s thinking.

●

●

○

Sets learning targets based on growth rather than pre-set benchmarks. Pre-and
post-assessment along with ongoing close observation provide feedback that is
used to set and evaluate effective goals.

○

Values the learning process as much as learning products and performance.

○

Supports student-driven inquiry – the questions are as important, and possibly
more important, than the answers.

○

Engages learners through authentic experiences, complex projects, hands-on
activities, and personal reflection.
■

Celebrates the messiness of the learning process.

■

Gives students agency and choice.

■

Honors the range of talents, interests and experiences students bring to
their learning.

■

Offers a menu of options for demonstrating mastery.

Employs a strengths-based approach to teaching and learning, building on students’
strengths and using strengths to address areas for growth.
○

Takes the ceiling off learning – opportunities are not limited by age or grade, but
adapted for both the intellectual and developmental readiness of the student.

○

Is responsive to the asynchronous development of the gifted, recognizing that
they operate on many levels at the same time. The developmental levels of a
student must be considered in the creation and assessment of learning
experiences. Students are likely to require advanced work and to fill gaps in
learning at the same time.

Cultivates social-emotional and ethical growth through practices that promote the
development of empathy, respect for others, a growing understanding of the Self, and
self-compassion.
○

Grounds the culture of the school and of each classroom in empathy, respect,
responsibility, and compassion.

○

Facilitates the awareness and understanding of Self, including understanding of
what it means, and does not mean, to be gifted.

○

Operates as a community of learners, students and adults, who recognize that
everyone matters, and inspires the individual to experience a sense of belonging
to the group.

○

Celebrates the varying perspectives and approaches that each student brings to
the learning community.
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