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The Social felf aznd Fmotional Tevelopment

Introduction

Within symbolic interaction there has been a long
standing concern with ~the development of the self, but
Mead's notions of the self and its development shows a dif-
ficulty similar to Fiaget's formulation of intellectual
development. The difficulties that I have in mind are the
overly cognitive approach to the question of development and
the failure to extend the development into the adult stages
of life. These two difficulties lead to én over-simplified
notion of self development.

/n overly cognitive arproach leads to the neglect of
emotions as an important paft of the self. Such a neglect
Seems unreasonable in view the emotional nature of humans.
The failure to extend the development of sgelf throughout
adulthood leads to a truncated notion of social self.

blccording to Mead a berson acquires g 3001al self when
he/she is able to anticipate the reactlons of others based
on their roles and the relationship between the individual's
and thé others' role. The classic example given to demon-
strate this is the ability to play a game of baéeball. Thus
it is not enough to be able to catch and hit a baseball that
allows one to play the geme. Rather one must know the vari-
ous positions (social roles) and understand both the expec-

tations others ‘have of your performance as well as the ex—



pectations you may legitimstely have of the others' perfor-

mance, The actors must share a universe of discourse. 2

true social self then exists when the individual can antici-
pate the responses of others.

This example serves well to roint out how cognitive and
youthful the concept of social self is. We can see immedi-
ately the parallel between this conception and the notion of
cognitive development by PFPiaget. For Fiaget, cognitive
development ends at the formel operational stage. This
stage is usually accomplished in the age range of 11 to 15
years. £ quick glance at a litile league baseball game con-
firms a similar age range in terms of successfully playing
the game as opposed to hitting and catching the ball. s
symbolic interactionists, we cen take advantage of the re—
cent work in Psychology.

In psychology, we now know that we cannot understand
cognitive development without teking into account emotional
development (Sroufe,1979). Recent work in reflective judg-
ment (Kitchener and King,1981) shows that cognitive develop-
ment extends well into the twenties and thirties. Thls
" leads me to the question of what is known about emotlonal
development through adulthood

2 review of the literature on adult emotional develop-
ment leads in several parallel directions. C(ne most common—
ly know to sociologists ts the work of Kohlberg on moral
development. Concurrent with this is the work of Loevinger

and Frickson in ego development. For me the work of Ta-



browski in emotional development constitutes the most in-
teresting line of thought (Dabrowski, 1970 and Fabrowski and
Fiechowski,1977). In each of these directions the impor-
tance of the joint effect of intellectual and emotional
development is stressed.

For the purposes of this paper I wish to focus on +the
emotional side of development and bring some of this infor-
ration to the attention of syrmbolic interaction. £s a side
note 1 might mention that many symbolic interactionists have
noted the work of Harry £tack Sullivan and his work clearly
represents a consonant attempt to blend emotional and socizl

development.
Vhat #re Fmotions

~First of al1 éifferent‘ types of emotions have been
identified. There are primery discrete emotions which
develop dufing the first two years of 1life. Therer are
discrete emotions which develop in +the fifth through
eleventh years and there are complex emotions which develop
from about eleven on. The primery emotions include dis-
tress, delighf, anger, disgust, fear, elation and Joy. They
are crdss—culturally recognized and provide both internal
and social regulation. By internal regulatibn we mean that
they motivate behavior with an external social signal at-
tached. By external regulation we mean that glven the at-
tached signal +the perceivef's response is determined. The

discrete non-primary emotions include pride, shame, love ang



guilt. They also serve to motivate behavior but there is no
necessarily—cross—culturally—recognizable signals attached.
The complex emotions are relational 'in nature and involve
‘the mixing of discrete emotions into complex feeling states
such as depression.

#11 emotions share three elements in common which go to
make up the basic defining characteristics of emotions.
First emotions motivate behavior while cognitions structure
that behavior. Secondly, there is an internal feeling state
associated with each emotion. Thirdly, there is always an
external expression of the emotion, which is eross-
culturally recognizable in the case of rrimary emotions and
which is socializable in +terms of both signification and
suppression.

Complex emotions begin to emerge with +the development
of Mead's notion of the social self because they involve re-—
lationships with others and with the internalized other. 2t
the lowest level of emotional development the individual is
egocentric with regard to these relationships. &t the
highest level the individual is oriented awvay from specific
others and takes on = relationship with humanity. 2t fhls
p01nt then 71 would 1like to explore the various levels of

development and describe these in terms of Dabrowskl s work.
Levels of 2dult Fnotional Tevelopment

The person at level one really views the world from his

very own point of view. Such a view may be shared with many
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others but the important point is that the view is from the
individual and not others. Such a berson may be very suc-
cess 6riented and successful both in their own eyes as well
as others. They have a fixed and externalized set of
values. DMost 1mportantly these values have no hierarchy.
Some may have nany more values than others in level one but
the structure of those values is fixed, externalized and
non-prioritized. 1Ievel one bersons know what is right and
what is wrong in no uncertain} terms. Their behavior and
values and dynamisms are well integrated. The constellation
is set. VWhile others may see inconsistencies in level one
beople, the egocentric nature of these beople prevents them
from seeing such inconsistencies."Many but not all of these
people sre defined as "good" people. Some at the very
lowest of this level are psychopaths angd sociopaths. While
there is no reason to believe that most people by thelr na-
ture are confined to this level, the majority of beople are
in fact level one individuals. Tabrowski calls this level
"primary integration.”

Level two is characterized by vacillation, the Cross-
fires and under- —currents of others and the world control
thelr reactions. Persons at level two we describe as having
ambivalence ang ambitendency. They are conformity—- other-
oriented in the sense of reciprocity and exchahge. Their;
own position on issues and values is determined with refer—
ence to others and how they respond. Such bersons take a

general relativistic orientation toward their own and



other's values. They are concerned with rulemaking through
concensus. Their velues are not derived from an egocentric
point of view but clearly from the view of others. £#s such
there can be little integration over time of their dynam-
isms. In its extreme form such people are called wishy-
washy or group processors. Tabrowski calls this 1level
"unilevel disintegration." While there are fewer people in
this level than in level one this represents a large propor-
tion of the population. £lso notice the necessary lack of a
hierarchy of values. For meny this level represents a high-
ly intellectualized stance because of the lack of ego- and
ethno-centrism.

Level three is characterized by loss. $Such words as
puzzlement and uncertainty are the synonyms. The feeling
engendered by the loss of something fits this characteriza-
tion. TFersons in this level can be quité unhappy but defin-
itely have a real sense of disquietude. There is a recogni-

tion of a hierarchy of values but a lack of a clear concep-

tion of those values. Value domains of the physical and so-
cial worlds are separate and not integrate. There are deep
feelings of disquietude with "what .is" .and a agoniZiﬁg
search for "what ought to be." There is a heightehed sénse

of self and self-awareness. There is a strong identifica-

tion with specific others that is truely empathic. ‘

It is not unusual for persons at this level to be la-
beled psychoneurotic because they are experiencing what we

term positive maladjustment. Characteristic of +this so
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called malad justment is g real felt sense o /ﬁoral fai;;;zf\
The person is frequently in conflict with thé s;cial en;
vironment ag s/he attempts +to develop an autonomous stance.
The Subject-object analysis of one's self is beginning in
this level ang there are frequent attempts to change one's
self through many forms of autopsychotherapy. Dabrowski re-~
ferred to this level as "Spontaneous Maultilevel Fisintegra~
tion."

Level four ig characterizeg by Maslow's term self-
actualization. The level four berson not only has a recog-—
nition of g hierarchical set of values but also g clear con-
ception of +that set in the thrée worlds : personal,'social,
and physical; but the prioritized set of values in each
world is probably not integrated across worlds. There ig g
self-directed ang organized .Epyﬁmuaxh\jo behave iq“waccord
' : an%*ééfgﬁgé£>are

“he—authentic selfﬁigmkﬁown to

with these values. £ truely authentic sel

fully evident at'this level.
the person because of g strong operating subject- object in
one's self; the self-analysis angd auto-education of one's
self as a true self ang true to one's self. gt levelrfour

the person is truely autonomous; selecting their own,goalsH
I — N e ﬁ\— " N L .

and véiﬁés“é§d<assgming responsibility fg;%g¥ﬂéf§tfh'“'

While rare in the general ropulation, they may oceur gt
about 1 in every 1000, in the college educateq Population
(Loevinger, 1980:140). Tabrowski called this fourth level

"(rganized Multilevel TFisintegretion."



Level five may be characterized by the phrase ganz Wel-

tenschuaung. FPersons at this level have a recognition and

total conception of a hiererchical set of values in the per-
sonal, social, and physical world (a unified worldview).
There is a complete integration of cognitions, emotions, and
behavior. There is a universal empathy and identificationv
with others. Tabrowski calls this level "fecondary Integra-
tion." |

2t this level one sees the expression of those ultimate
universal velues which stand es the a priori synthetic judg-
ments of Kant's practical wisdom.

Since each of +these 1levels constitute fundamentsal
differences in their organization the ways in which the
discrete emotions will be felt and expressed will vary. In
fact, as one moves from one level to another the discrete .
emofions will be more similar within a level than will +the

seme discrete emotion between levels.
Summery

Returning to our defining characteristics of emotions,
we can postulate that individuals at different levels of

emotional development will have different znotlvatlons for
N—

behavior, dlfferent feellng states, and dlfferent expres—

81oqgv9£~§motlons Returnlng to our discussion of the so-
ciel self we can see that in fact the universe of discourse
will necessarily be different for individuals operating at

different levels of emotionzl development. The ability +to



r
anticipate +the behaviors and expectations of others will
also be affected by the levels of emotional development. In
effect the whole concept of social self needs therefore to
be elaborated to include the emotions of individuals. The
impact of including emotions is to reverse the +trend +to
think of +the social self as a singular entity with changes
only occuring in the Self-conception of the individual. In-
stead, we need to see the changes in self-conception occur—
ing with levels or types of social selves. We would predict
that self-concept changes would be of a different +type
depending on the level of social self which needs to include
both an emotional as well as a cognitve component.

There are many issues J have not discussed here such

as: the factors that influence emotlonal development the

\‘“-ﬂ‘—-——-w._w.w_*____m el D
connections between cognltlve and emotional development the
sttt v ——-\\ — ~

dlfferent types of 8001al selves which could be antlclpated

based on the cognltlve and emotlonal development and the

ways_in whlch.self-concepjlons right change within the vari-

ous levels. What J have attempted to present is +the impor—
[

* tance of building upon the work in adult emotional and cog—

1t1ve development in understanding the development of the

s001a1 self.
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