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2018 CONFERENCE SCHEDULE* 
TR = Theory & Research IG = Implications for Giftedness    
PA = Practical Applications CA = Creativity & the Arts 

 

THURSDAY, JULY 12 
12:00 PM – 5:30 PM Registration Lobby 

1:00 PM – 4:00 PM Pre-Conference Workshop led by Susan Daniels Naper 3 

5:30 PM – 7:00 PM Welcome Reception Bailey-Hobson 

7:00 PM – 8:00 PM Keynote Address: Translating Positive Disintegration  Michael Piechowski Bailey-Hobson 

 
 

FRIDAY, JULY 13 
7:30 AM – 8:30 AM     Breakfast & Opening Remarks (8:15 AM) with Michele Kane in Bailey-Hobson 

8:30 AM – 9:30 AM 
Signature Sessions 

Signature Session: Same, Similar, or Different? Openness to Experience and 
Overexcitability (TR) 

Shelagh Gallagher Naper 1 

Signature Session: Panel Discussion: The Relationship of Creativity and the 
Theory of Positive Disintegration and the Complexity of Change (CA)  
Moderated by Susan Daniels 

Susan Picard,  
Krystyna Laycraft & 
Chelsea Rushton 

Naper 2 

9:30 AM – 9:50 AM     BREAK 

9:50 AM – 10:50 AM 
Session I 

Rembrandt – The Drama of Fulfillment (CA) Anita Benislawska Naper 1 

A Comparison of Child and Parent Reports of Overexcitability (TR) 
R. Frank Falk, Nancy 
Miller & Linda Silverman 

Naper 2 

Developmental Potential of Gifted Children in the Theory of Positive 
Disintegration and the Tulku Tradition of Tibetan Buddhism (IG) 

Lama Lakshey Zangpo 
Rinpoche 

Naper 3 

10:50 AM – 11:10 AM     BREAK 

11:10 AM – 12:10 PM 
Session II 

Developmental Potential in Pre-Service Teachers: Self-Understanding and 
Classroom Applications (IG) 

Norma Hafenstein Naper 1 

Neuroscience and Developmental Potential: TPD and Finding New Ways to 
Measure the Unmeasurable (TR) 

Jonathon Huckvale Naper 2 

Dad and His Dynamisms (PA) Jessie Mannisto Naper 3 

12:10 PM – 1:15 PM     LUNCH in Bailey-Hobson 

1:15 PM – 2:15 PM 
Session III 

A Researcher's Dilemma in the Field of Personality Development (TR) Anna Mroz Naper 1 

How the Body Makes Marks: Toward a Somatic Shift in Architecture (CA) 
Chelsea Rushton  
& Galen Cranz 

Naper 2 

Advanced Development Journal: A Forum for Adult Giftedness and Dabrowski's 
Theory (PA) 

Kathee Jones,  
Nancy Miller,  
Michael Piechowski  
& Linda Silverman 

Naper 3 

2:15 PM – 2:35 PM     BREAK 

2:35 PM – 3:35 PM 
Session IV 

The Level of Personality Integration and the Identity Status of Alumni in the 
Process of Formation for the Priesthood (TR) 

Dagmara Musial Naper 1 

Uniting Inner Nature and Outer Nature: Gifted Adult Development  
and Ecotherapy (IG) 

Eric Windhorst Naper 2 

Positive Disintegration as a Process of Symmetry Breaking (CA) Krystyna Laycraft Naper 3 

3:35 PM – 4:00 PM     BREAK 

4:00 PM – 5:00 PM 
Session V 

The Collected English Works of Dabrowski and Piechowski: A Critical Review (TR) Christiane Wells Naper 1 

There and Back Again: Taking Dabrowski to School (IG) Susan Picard Naper 2 

Teaching TPD to a Mixed Age Group Online (PA) Josh Shaine Naper 3 

 
Schedule continues on reverse side. 



5:00 PM – 6:30 PM     BREAK 

6:30 PM – 7:30 PM       DINNER in Bailey Hobson 

7:30 PM – 8:30 PM 
Keynote Address: What Disintegrates? From Individuality to Personality and 
Beyond – A Spiritual View of Development Through Positive Disintegration 

Elizabeth Mika Bailey-Hobson 

 

 
 

SATURDAY, JULY 14 
7:30 AM – 8:30 AM     Breakfast & Opening Remarks (8:15 AM) with Michele Kane in Bailey-Hobson 

8:30 AM – 9:30 AM 
Signature Sessions 

Signature Session: Meditation and the Complexity of Change in Positive 
Disintegration and Buddhadharma (PA) 

Dexter Amend,  
Michael Piechowski  
& Lama Lakshey Zangpo 
Rinpoche 

Naper 1 

Signature Session: Intelligence as a Developmental Potential: Gifted 
Achievers and Gifted Underachievers (IG) 

Katarzyna Martowska 
Naper 2 

9:30 AM – 9:50 AM     BREAK 

9:50 AM – 10:50 AM 
Session I 

Complexities of the Third Factor and Developmental Potential (TR) Peter Boltuc Naper 2 

In Search of an Inside Out Dabrowskian Leader: The Westmount Story (IG) 
Janneke Frank, Joe 
Frank, Peter Khu  
& Audrey Smith 

Naper 3 

10:50 AM – 11:10 AM    BREAK 

11:10 AM – 12:10 PM 
Session II 

Overexcitabilities: The Drivers of Developmental Potential (TR) 
R. Frank Falk  
& Christiane Wells 

Naper 1 

The Socio-Technical System and Dabrowski's Theory (PA) Clive Hazell Naper 2 

When Gifted Children Grow Up (IG) Jonathon Huckvale Naper 3 

12:10 PM – 1:15 PM     LUNCH in Bailey-Hobson 

1:15 PM – 2:15 PM Closing Meeting and Plans for the Future 
Led by Michele Kane  
& Joe Frank 

Bailey-Hobson 

 

All sessions and related events are held in the following rooms: Naper 1, Naper 2, Naper 3, and Bailey-Hobson.   
Consult the schedule for session and event locations. 

 
Schedule subject to change for unforeseen situations.   
2018 International Dabrowski Congress, Chicago, IL 

 
 
 

 
 
 

  



 
 
 
 
 
 
 
  

   to the Thirteenth International Congress of the Institute for Posit ive 

Disintegration in Human Development.   

 

We are so pleased that you are joining us as we continue to examine, explore, and exchange ideas regarding the 
legacy of Kazimierz Dabrowski and the Theory of Positive Disintegration.   
 
The passion that surrounds the continuing exploration of Dabrowski’s Theory of Positive Disintegration and related 
works has been of immense interest to those from varied backgrounds.  We are delighted in having you join us and 
share in conversation and dialogue as we investigate the myriad aspects of TPD and consider it from multiple 
perspectives. 
 
The theme of this conference centers on Change. It seems apropos in these times of extraordinary change in all 
realms—personal, economic, social, political, and spiritual— that we come together to delve into the relevancy of 
Dabrowski’s work in a modern context. The 2018 Dabrowski International Congress sessions will directly address the 
complexity of change both within TPD itself as well as within the planet we all share. 
 
Our work is transforming not only individuals but also the ideas of those in classrooms, the workplace, research 
venues, and therapeutic settings.  As we continue this important endeavor we provide opportunities for others to 
have an alternative framework for understanding themselves and those around them. Your participation is critical to 
the understanding and development of Dabrowski’s ideas. We appreciate your involvement whether you have come 
to listen, to discuss, to make a presentation, or to do it all.   
 
Warmest wishes for a rich experience, 
 

The Planning Team 
Amanda Davey 
Wendy Chamberlin 
Michele Kane 
Kim Smith 

 
 

 
OF INTEREST: 
 

• Positive Disintegration, Dąbrowski's 1964 book, has been republished and is available at Amazon and now 
available as an audio book 
 

• See Bill Tillier’s site, www.positivedisintegration.com for extensive information regarding Dabrowski and 
related materials 

 

Welcome 



MEET THE PLANNING TEAM 

 
 
 

 
 

 
 

 
 

  

A public sector process improvement specialist by training, 
Wendy Chamberlin has organized several nonprofit 
events. Her interest in the work of Kazimierz Dabrowski 
began when she drew on his theory of positive 
disintegration to raise a profoundly gifted child. She is a 
certified EFT practitioner and author of the forthcoming 
book Tapping for the Gifted Child: Using the Emotional 
Freedom Technique to Address the Unique Challenges of 
Giftedness. 

Michele Kane, Ed.D. is a Professor of Special Education and 
Coordinator of the Master of Arts in Gifted Education 
Program at Northeastern Illinois University in Chicago.  Her 
interest in the work of Kazimierz Dabrowski spans several 
decades. Michele is a regular presenter at state, national, 
and international conferences and provides consultation help 
to school districts. A major focus of Michele's work is related 
to the educational and social/emotional needs of the gifted 
and it is likely that each of her presentations has some 
reference to the work of Dabrowski. 

As an administrator in mission-specific gifted schools for 
the majority of her career, Amanda Davey has become a 
passionate advocate for gifted learners. She holds 
advanced degrees in Organizational Leadership in 
education and Gifted Education—which is where she first 
formally encountered Dabrowski’s work.  Amanda regularly 
presents on the topic of giftedness to audiences that 
include parents, college students, educators, and school 
boards and specifically delights in meeting with parents 
seeking to better understand their gifted child. 

Wendy Chamberlin 

Michele Kane 
Kim Smith has been teaching gifted learners for seven years. 
Her role as a Gifted Specialist, gives her the opportunity to 
work with students from kindergarten through 5th grade in 
the Lake Zurich CUSD 95.  She holds a master’s degree in 
both Elementary and Gifted Education, where she first 
became aware of Dabrowski’s work. Prior to teaching, she 
spent nearly 20 years in technology and project management 
in the private sector. 

 

Amanda Davey 

Kim Smith 

THANK YOU! 

The 13th International Dabrowski Congress could not have been made possible without generous support.   
Special thanks goes to the following: 

The 12th International Dabrowski Congress Planning Committee for sharing past materials 
Charmagne Dixon and the Marriott Naperville Event Team for seamless planning 

Susan Daniels for conducting the Pre-Conference Workshop and for coordinating the peer-review proposal process 
Cheryl Ackerman, Frank Falk, and Nancy Miller for peer-review of proposals submitted 

Myles Bosack for graphic design 
Lynelle Kirkwood for sharing her musical talent on the harp 

Dodie Merritt for graphic design and program creation 
Joe Frank for helping to collect ideas for the future direction 

Kim Smith for last minute assistance 
 

AND A SPECIAL SHOUT OUT TO QUEST ACADEMY, PALATINE IL, FOR PRINTING SUPPORT 
 



 
HONORING THE CONTRIBUTIONS OF  

Marlene Rankel 
 

A CONNECTION TO THE DABROWSKI COMMUNITY 
	
Marlene’s dissertation was on one of Dabrowski's cases, Peter, the young boy in the 
FilmWest movie. It was the first dissertation in the psychology department that was an 
n=1 (qualitative research).  During this time she was an assistant professor at the 
University of Alberta in educational psychology and became closely connected with 
Dabrowski functioning essentially as his assistant. She taught at the University of Alberta 
for quite a few years.  

Marlene was a close friend to many of the Dabrowski students and she was tireless in her 
reading and in her quest to understand life.  She was devoted to her children and her 
music, especially the violin. Marlene’s interests were many and the following selected 
references describe that range including a contemporary issues such as moral distress 
faced by psychologists as well as her contribution showcasing authentic education. 

Marlene, 81, of Beaumont AB, passed peacefully on April 17, 2017, at St Joseph's 
Hospital in Edmonton. Born in Flin Flon, MB, she is predeceased by her parents, George 

and Billie Rankel, her sister, Ronalee Rankel and her daughter, Allison Stewart. Marlene earned her PhD in clinical 
Psychology and went on to teach at the U of A. From there she moved into a not for profit counselling clinic and 
concluded her career at the Edmonton Young Offenders Centre. Marlene is lovingly survived by her brother, Tony 
(Bonnie) daughter, Coreen, son, Grant (Michele) daughter, Nancy (Brian) 6 grandchildren and 11 great 
grandchildren.   

 

For information regarding the collection of Marlene’s work contact Paul McGaffey at pdmcgaffey@gmail.com. 
Special thanks to Bill Tillier for assistance with information related this tribute 

 

Selected Bibliography 
 
Austin, W., Rankel, M., Kagan, L., Bergum, V., & Lemermeyer, G. (2005). To stay or to go, to speak or stay silent, to act or not to 
act: moral distress as experienced by psychologists. Ethics & Behavior, 15(3), 197–
212. https://doi.org/10.1207/s15327019eb1503_1 
 
Austin, W. J., Kagan, L., Rankel, M., & Bergum, V. (2008). The balancing act: Psychiatrists’ experience of moral distress. Medicine, 
Health Care and Philosophy, 11(1), 89–97. https://doi.org/10.1007/s11019-007-9083-1 

Rankel, M. D. (2008a). Dąbrowski on authentic education. In S. Mendaglio (Ed.). Dąbrowski's Theory of Positive Disintegration (pp. 
79-100). Scottsdale AZ: Great Potential Press, Inc.   
 
Rankel, M. (2008b). Tragic gifts interpreted. In W. Tillier (Ed.), Dąbrowski and Gifted Education: Beyond Overexcitabilities: 
Proceedings from the 8th International Congress of the Institute for Positive Disintegration in Human Development (pp. 125-151). 
Unpublished Manuscript. (August 7 - 9, 2008 Canmore, Alberta, Canada).  

 

. 

 

Marlene Rankel  
June 25, 1936 - April 17, 2017 



DEVELOPMENTAL  POTENTIAL & THE COMPLEXITY OF CHANGE 2018  

SIGNATURE SESSIONS • 8:30 AM - 9:30 AM

Same, Similar, or Different?  Openness to Experience  and Overexcitability  (TR) Shelagh Gallagher 

Interest has increased in a possible overlap between Dabrowski's notion of  Overexcitability and the Openness to Experience facet of 
McCrea's Five Factor Model of personality. Questions include whether the two constructs are fundamentally the same or whether each has a 
unique value. A review of the research will identify where the two constructs converge and diverge, followed by a discussion of issues that 
require resolution to discern the actual relationship between Openness and Overexcitability, including theoretical foundations, measurement 
tools, and research methodology. The session will include new data gathered from populations of gifted students which demonstrates the 
benefit of using Openness and Overexcitability in tandem to gain insight into each.  

The Relationship of Creativity and the Theory of Positive Disintegration and the 
Complexity of Change (CA) 

Susan Daniels, moderator 
Susan Picard 

Krystyna Laycraft 
Chelsea Rushton 

Creativity and the creative process have been approached from many different perspectives and from varied disciplines throughout the    
ages.  Dabrowski believed that creativity and personality development were deeply connected. Lived experiences provide unique perceptions 
regarding theory. Join this panel of creative artists immersed in their process as they discuss their insights into the unique intersection of the 
Theory of Positive Disintegration, Creativity, and the Complexity of Change.  

FRIDAY SESSIONS B  JULY 13 

KEYNOTE • 7:00 PM - 8:00 PM

Translating Positive Disintegration Michael Piechowski 

The challenge of Dąbrowski’s theory lies, among other things, in the problem of translating his theoretical descriptions and sketchy case   
examples into knowledge of how to apply the theory to individual lives. Dąbrowski (1977, 1996) designed a  research project to showcase the 
conceptual structure of his theory through selected cases. It seems that little use has been made of these cases, perhaps because the     
analysis looks so tedious. There are a number case studies that attempt to identify the dynamisms operating in multilevel process of inner 
transformation: contemporary individuals (Brennan, Frank, Grant, Mróz), mystics (Nixon), and moral exemplars (Piechowski). The case of 
Eleanor Roosevelt will be used to show the process of inner transformation. Following this, an attempt will be made to distinguish the types 
of development identified by the theory. 

THURSDAY SESSION B  JULY 12  
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SESSION I • 9:50 AM - 10:50 AM

Rembrandt -- The Drama of Fulfillment (CA) Anita Benislawska 

We can observe the use of developmental potential on the way to a complex development in the creativity of one of the leading painters - 
Rembrandt Harmenszoon van Rijn. To illustrate this phenomenon, I would like to analyze his works. It is a story of his life experiences shown 
through the prism of emotions encoded in his paintings. According to Rudolf Arnheim's theory, researching an artist’s works can be used in 
various aspects, such as: subjects of his works, techniques of painting, composition, colors, expression, and symbols. His creativity shows the 
nature of experiencing his conflicts and ways of resolving them, as well as hierarchy of values breaking through his artistic activity. In the light 
of Dabrowski's theory, we can finally observe how his perspective was changed; a transformation that expresses the uniqueness of his     
personality as an artist and as a human.

A Comparison of Child and Parent Reports of Overexcitability (TR) 
R. Frank Falk
Nancy Miller

Linda Silverman 

With the availability of new instrumentation, research on Dabrowski’s concept of overexcitability (OE) has increased in gifted education. Most 
studies have been conducted using the Overexcitability Questionnaire-II (OEQ-II), a self-report measure for those 12 and over. Two relatively 
new instruments, the Overexcitability Inventory for Parents (OIP-II), designed to assess parents’ perceptions of their children’s     
overexcitability, and the Overexcitability Questionnaire for Children (OEQ-IIC), which assesses the child’s own perception of his or her     
overexcitability, are compared in this study. We use data from a sample of 25+ gifted children, ages 6-12, who were evaluated at the Gifted 
Development Center from January 2017 to May 2018. In our presentation, we will highlight the importance of including the child’s self-report 
in all examinations of overexcitability  

Developmental Potential of Gifted Children in the Theory of Positive 
Disintegration and the Tulku Tradition of Tibetan Buddhism  (IG) 

Lama Lakshey Zangpo Rinpoche 
Dexter Amend 

Michael Piechowski 

We will discuss Dabrowski’s Theory of Positive Disintegration and the Tulku tradition of Tibet. Tulkus are young children who exhibit unusual 
mental acuity and innate knowledge and have a quicker ability to learn new topics. The cultural understanding of this is that they are     
experiencing a continuum of development stretching back through time. The Tibetan cultural tradition has a framework for supporting these 
children through a variety of means. When such a child is successfully recognized repeatedly, their development is continuous, and there is 
high potential for that individual. These children often experience classic conditions of anxiety or isolation brought on by the sense of     
not-sameness. However, the understanding of these individuals within the educational system of Tibet, creates a structure within which the 
child can develop in a positive way to their innate full potential, ultimately contributing to the overall society in a meaningful and lasting way. 

SESSION II • 11:10 AM - 12:10 PM

Developmental Potential in Pre-Service Teachers: Self-Understanding and 
Classroom Applications  (IG) 

Norma Hafenstein 

Pre-service teachers (PSTs) are traditionally trained with limited to attention to gifted education (McCuller, 2011). When receiving training 
related to gifted students, PSTs were taught Dabrowski’s Theory (Mendaglio, 2011), including strategies for application of concepts. Initial 
assessment of PSTs’ knowledge regarding Dabrowski’s Theory indicated a dearth of understanding. PSTs submitted reading logs to  
demonstrate comprehension of material, generation of questions, and ideas for classroom applications. Graduate course activities (Hill, 2014) 
included verbal discussions regarding prompts, non-verbal representation of theory and elements, and generation of observational measures. 
PSTs were tasked with developing instructional and assessment strategies for students. Products varied greatly in demonstration of   
understanding and applicability of theoretical constructs. Growth in self-understanding was demonstrated through content analysis of PSTs’ 
reflective papers and course documents. PSTs indicated both professional and personal value in understanding theory and relevant            
applications. Recommendations and implications for practice are offered.   

Dad and His Dynamisms  (PA) Jessie Mannisto 

TPD’s language can be opaque, but the process of working through it offers us a road map to our own development. That’s what the author of 
“Dad and His Dynamisms” (on submission to ADJ) discovered as she tried to convey it to her father. After his sudden death, the author     
continued applying TPD to make sense of his story, from his experience as an unidentified gifted youth living in poverty, the frustrations he 
faced in his career, and his practice of yoga and meditation. Through this effort, the author comes to see the dynamisms as a set of maps that 
can help others with Dabrowskian developmental potential navigate the complexities of their own growth well into their middle and late 
adult years. 

FRIDAY SESSIONS B  JULY 13 
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SESSION II (CONTINUED) • 11:10 AM - 12:10 PM

Neuroscience and Developmental Potential: TPD and Finding New Ways to 
Measure the Immeasurable (TR) 

Jonathon Huckvale 

This presentation will examine the quantitative and qualitative research that I have been conducting on overexcitabilities while pursuing a 
Ph.D in Neuroscience.  My quantitative research has focused on neuromodulation and the impact of dopamine and norepinephrine in 
subjects who display significant overexcitability and developmental potential. I have been evaluating the impact that neurotransmitter     
modulation has on decision-making amongst this population.  My research has shown that event-related potential (ERP), evoked potential, 
and somatosensory evoked potential measurements amongst test subjects with strong OE highlight the above-average capabilities of this 
population in their demonstration of significantly faster information processing, abstract reasoning, and ideation talents when compared to 
the average population.  I also show how these same subjects are negatively impacted by unfavorable external stimuli.  My test subjects have 
been primarily taken from those within the artistic and academic communities, particularly within the punk subculture.

My qualitative research examines the ways that artists and creatives with strong OE resolve the feelings of anxiety and depression as a result 
of an imbalance in the neuromodulation of dopamine and norepinephrine.  I will discuss the positive and negative outcomes of these artists' 
various methods of coping - from drugs, to creative expression, to spirituality and religion.  These discussions have always turned to     
understanding consciousness and the human spirit from the measurable and scientific but also the emotional and subjective perspectives.

Both my quantitative and qualitative research aim to discover eventually new ways to measure "spiritual OE" as a means to come closer to 
our understanding of human consciousness.  By approaching TPD from a neuroscience perspective, I believe that we will begin to gain     
measurable insight into the mind of the artist and better understand what dynamic drives are involved in the creative and innovative process. 

SESSION III • 1:15 PM - 2:15 PM

A Researcher’s Dilemma in the Field of Personality Development (TR) Anna Mroz 

Mental phenomena are complex, even more so when we focus on gifted development. The problem is how to design a project of scientific 
research that would give justice to the intricacy of personality development of gifted individuals. The complexity of subjective experience 
raises the question of the adequacy of analytical, nomothetic research to investigate it. Idiographic, case study approach is better suited to 
this purpose. However, this type of research is not always treated as scientific, being viewed as not standardized or replicable. In my   
presentation, I will describe a research project that comprises three levels of inner resources in advanced development (inborn tendencies, 
social adaptation schemas, and a system of personal meanings). The levels refer to Daniel McAdams’s concept of three levels of personality 
and Dabrowski’s theory. I will also highlight the potential hidden in hermeneutic analysis as a holistic method of analyzing data.  

How the Body Makes Marks: Toward a Somatic Shift in Architecture (CA) 
Chelsea Rushton 

Galen Cranz 

This combined paper presentation and workshop will apply Dabrowski’s Levels of Positive Disintegration to the field of Architecture and    
Design through a discussion of How the Body Makes Marks, an exhibition curated by Rushton in UC Berkeley’s College of Environmental     
Design (April 2-21, 2018). The exhibited drawings, collected as research data since 2008 by Galen Cranz, depict common elements of the built 
environment at different scales: handles, lamps, buildings, urban plazas. Collected and exhibited in pairs, the drawings visually demonstrate 
the effects of somatic experience (defined here as an integration of body, mind, and culture) on the act of drawing and on the potential    
implications of drawing in the design process. The paper will use Dabrowski’s Levels of Positive Disintegration as a framework for discussion of 
the exhibited drawings and the qualities in architecture that they foretell. It will position practices that cultivate somatic awareness as tools 
that catalyze a radical shift toward designing with and for the body. The workshop will guide participants into a somatic experience from 
which we will produce our own drawings. A concluding discussion will allow the group to share drawings and ask questions.  

Advanced Development Journal: A Forum for Adult Giftedness and 
Dabrowski’s Theory (PA) 

Kathee Jones 
Nancy Miller 

Michael Piechowski 
Linda Silverman 

Advanced Development Journal (ADJ) began as a forum for the Theory of Positive Disintegration (TPD). Dabrowski’s focus on higher level  
emotions and values, such as self-awareness, empathy, authenticity, responsibility, and autonomy from social and societal expectations, led 
to a new understanding of what it means to be a gifted adult. Today, authors from far and wide find ADJ a good place for a variety of research 
and other papers on gifted adults, many of which involve TPD. In this session, we will focus on what we have learned from authors using 
Dabrowski’s theory and present new ideas and insights from papers in recent volumes of ADJ. We will also suggest new investigations and 
research based on TPD, along with future directions.  

FRIDAY SESSIONS B  JULY 13 
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SESSION IV • 2:35 PM - 3:35 PM

The Level of Personality Integration and the Identity Status of Alumni in the 
Process of Formation for the Priesthood  (TR) 

Dagmara Musial 

During our life-span, we build our hierarchy of values and formulate life goals. Mental development is closely connected to the concept of 
identity, through which man builds a vision of himself (Erikson, 1957; Marcia, 1981; Berzonsky, 1992). Individual development periods are 
defined by specific tasks, which are very closely linked to the crises which introduce disintegration. However, Dąbrowski's disintegration 
(1979) has had a positive effect on the enrichment of the human inner psychological environment. The goal of this research is to show the 
relation between the statuses of identity and the level of personality integration in Dąbrowski's theory in clerics (64 persons) who were in the 
process of formation for the priesthood. Two research methods were used:  (1) the questionnaire for the study of personality integration 
levels (experimental version); (2) the Development Identity Dimensions Scale (DIDS) (K. Luyckx, S. Schwartz, M. D. Berzonsky, B. Soenens, M. 
Vansteenkiste, I. Smits, L. Goossens).  

Uniting Inner Nature and Outer Nature: Gifted Adult Development and 
Ecotherapy  (IG) 

Eric Windhorst 

Gifted adults remain an understudied, and often misconstrued, population. This session addresses this gap in our understanding 
of gifted adults by highlighting their advanced developmental potential and demonstrating how nature (i.e., the natural world) might nurture 
the personality development of gifted adults. After describing who gifted adults are, what they are like, and the common challenges they face, 
this session will address their connection to Kasimierz Dabrowski’s developmental theory of positive disintegration (TPD) in detail. Then, 
drawing from ecopsychological and ecotherapeutic literature, four unique ways that the inner nature of gifted adults can be united 
with outer nature to assist gifted adults on their often difficult developmental journeys (namely, nature as inspiring developmental     
model, nature and relaxation, nature and self-reflection, and nature as a supportive community) will be presented. 

Positive Disintegration as a Process of Symmetry Breaking (CA) Krystyna Laycraft 

In this session, I will discuss the positive disintegration as a process of symmetry breaking. Symmetry breaking plays a major role in self-
organized patterns formation and correlates directly to increasing complexity and function specialization. According to Dabrowski, the change 
from lower to higher levels of human development requires a major restructuring of an individual’s psychological makeup. Each level of    
human development is a relatively stable and coherent configuration of emotional-cognitive patterns called developmental dynamisms. Their 
main function is to restructure a mental structure by breaking symmetry of a low level and bringing differentiation and then integration to 
higher levels. The positive disintegration is then a transition from a lower level of high symmetry and low complexity to higher levels of low 
symmetry and high complexity of mental structure. In other words, the positive disintegration is a transition from scarcely conscious and  
narrow understanding reality (high symmetry) to a highly conscious and broader understanding of reality (low symmetry).  

SESSION V • 4:00 PM - 5:00 PM

The Collected English Works of Dabrowski and Piechowski: A Critical Review (TR) Christiane Wells 

Based on a comprehensive literature review, the focus of this session will be on the elaboration of Dąbrowski’s theory of positive     
disintegration by Michael M. Piechowski. In recent years, there have been several errors and misconceptions about the theory, including a call 
for Piechowski to put forth a so-called Neo-Dąbrowskian theory. The presenter will resolve these issues and provide a timeline of conceptual 
evolution, clarifying Piechowski's role in the final formulation of the theory. Piechowski’s subsequent contributions to the literature will be 
illuminated as faithful to Dąbrowski’s mission: to protect those who are vulnerable due to their creativity, abilities, sensitivities, and     
overexcitabilities. Directions for future research and resources for accessing materials related to TPD will also be presented.  

There and Back Again:  Taking Dabrowski to School  (IG) Susan Picard 

In “Multilevelness of Emotional and Instinctive Functions” (Dabrowski & Piechowski, 1972), it is suggested that a multi-level understanding of 
emotional development resting on an “evolutionary conception of human development” could become “an integrating paradigm for the   
numerous, disparate, and seemingly unrelated fields of psychology” (pp. 6-7). As coordinator for gifted programming, I am drawn to find  
theorists to connect the work of Dabrowski to the inclusive classrooms my students navigate daily, often misunderstood by other conceptions 
of development. Dabrowski’s unpublished work, On Authentic Education (1975), is an indication that he saw his theory having a place in the 
classroom and it is the allure of using his theory to connect the disparate conceptions of development that has led me into doctoral studies. 
So who could assist me in taking Dabrowski into the classroom? Vygotsky? Freire? Jardine? Palmer? Kovach? This session will be an     
exploration of theorists whose work resonates with Dabrowskian overtones.  

FRIDAY SESSIONS B  JULY 13 
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SESSION V (CONTINUED) • 4:00 PM - 5:00 PM

Teaching TPD to a Mixed Age Group Online  (PA) Josh Shaine 

For many people, the Theory of Positive Disintegration is a subject that they have encountered through gifted education, and often then only 
from the   angle of overexcitabilities. For others, it is a subject of interest, but hard to get a grasp on in isolation. And then there are those 
who have familiarity with it, but comparatively little opportunity to explore it with others. In the spring of 2018, I had the good fortune to run 
a class with a mix of such individuals in it, with participants ranging in age from 14 to 48. Building on prior experience teaching TPD to bright     
adolescents, I constructed a course designed to present TPD, along with the issues surrounding it, in a moderately fast-paced, interactive  
environment, using online classroom software. This session will discuss what worked and did not work, with recommendations for others who 
might wish to try teaching such a course.  

KEYNOTE • 7:30 PM - 8:30 PM

What Disintegrates?  From Individuality to Personality and Beyond -- A 
Spiritual View of Development Through Positive Disintegration 

Elizabeth Mika 

The presentation will combine Dabrowski’s insights on human development with those of select mystics and transpersonalists, focusing on 
commonalities and differences between them. The former especially will be stressed, highlighting implications of auto- and psychotherapy.  

SATURDAY SESSIONS B  JULY 14 

SIGNATURE SESSIONS • 8:30 AM - 9:30 AM

Meditation and the Complexity of Change in Positive Disintegration and 
Buddhadharma  (PA) 

Dexter Amend 
Michael Piechowski 

Lama Lakshey Zangpo Rinpoche 

The practice of meditation is demonstrated and discussed pointing to its role in mental development. Dabrowski's writings and Buddha's 
teachings describe and explain in scope and detail a complex change process culminating in full human mental development. As the crux of 
the change process for Buddha and Dabrowski is a dissembling and transforming of ego-mind into mind-of-enlightenment in which   
meditation is crucial, this will be described and discussed. The development of own forces, of compassion, and of the role of suffering in   
mental development, among other Dabrowski/Buddha correspondences, will also be addressed. 

Intelligence as a Developmental Potential:  Gifted Achievers and  Gifted 
Underachievers  (IG)

Katarzyna Martowska 

The starting point in this session is this question: Is intelligence, being part of individual's developmental potential in Dąbrowski's TDP, enough 
to achieve successes in life? The answer is no. What is more, some scholars even formulate a seemingly paradoxical question: Can intelligence 
be harmful?  On the one hand, intelligence by definition serves adaptational functions. On the other hand, some data has been collected to 
prove that high intelligence is accompanied by overexcitability, and gifted individuals are oversensitive; thus, they are in the risk group as far 
as adjustment is concerned. What, then, determines the level of adjustment of gifted people? This session will look at the directions and   
results of research concerning the factors that affect the functioning of gifted people. The research results contribute to the knowledge on the 
factors affecting the functioning of gifted people, especially the degree to which they make use of their intellectual capacities.

SESSION I • 9:50 AM - 10:50 AM

Complexities of the Third Factor and Developmental Potential (TR) Peter Boltuc 

According to Dabrowski, various human beings have different levels of developmental potential. One aspect of this potential comes from  
genetic differences and resulting bodily differences. This represents the time period when his position was shaped, the 1930s. Dabrowski also 
believed in the strong influence of the socio-cultural structure upon developmental potential. While different communities ranked very  
differently within the research he conducted with his students, Dabrowski focused primarily on the individual factors that resulted in the  
autonomy of individual development and truly free will. This is the so-called Third Factor (outside of biological-genetic and social factors) of 
personality development. Those three factors determine one’s developmental potential. The author analyses philosophical intricacies of how 
genetic and social determinants may be able to produce the third factor, which is crucial to the emergence of undetermined, truly humanistic 
dimension of person in Dabrowski’s anthropology. 

FRIDAY SESSIONS B  JULY 13 
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SESSION I (CONTINUED) • 9:50 AM - 10:50 AM  

In Search of an Inside Out Dabrowski Leader:  The Westmount Story  (IG) 

Janneke Frank 
Joe Frank 
Peter Khu 

Audrey Smith 

Over the past five years, a school for gifted students in a congregated setting has experienced leadership from a principal who seemingly 
demonstrates higher levels of personal development. The school's inside-out approach views personal growth from a humanistic child-
centered perspective where talent development is an integral part of personal growth rather than a preferential focus on achievement.    
Although students were not directly introduced to the theory, the principal's leadership appears to have intuitively influenced them toward 
increased self and other awareness from a Dabrowskian perspective. When the principal retired, student representatives were invited to  
contribute to the new principal selection process. The students overwhelmingly articulated the desire for leadership to nurture their          
autonomy, responsibility, empathy, and authenticity in a safe and supportive environment. This interactive session describes an organic    
process to hire a new principal as informed by students, parents, and teachers where students appeared to demonstrate a higher level of 
developmental potential than their parents and teachers.  

SESSION II • 11:10 AM - 12:10 PM  

 Overexcitabilities:  The Drivers of Developmental Potential  (TR) 
R. Frank Falk 

Christiane Wells 

We will describe the historical evolution of Dąbrowski’s overexcitabilities (OEs) by tracing the various uses of this term in Dąbrowski’s work 
from 1937 through 1996 with a timeline. Along with our discussion of Dąbrowski’s differentiation of the five types of OE in his works, we will 
also provide a thesaurus of the original Polish terminology for OE and its English translations. Using case examples from “Multilevelness of 
Emotional and Instinctive Functions,” the presenters will demonstrate how the dynamisms arise from the OEs. Overexcitabilities and          
dynamisms are the major components of developmental potential.   

The Socio-Technical System and Dabrowski’s Theory (PA) Clive Hazell 

This session will address a model of the socio-technical system and its relation to the individual as understood through Dabrowski's theory. It 
will outline the impacts on the individual and groups. It will seek to explain and predict phenomena at the individual and social level and   
suggest ways in which the negative impacts might be reduced and positive impacts facilitated.  

When Gifted Children Grow Up(IG) Jonathon Huckvale 

I was selected to present at the 2016 Dabrowski Congress in Calgary.  As I began my preparation, I was presented with a significant conflict on 
what I should share.  My heart told me to share my experience, my journey through disintegration, the emotional side of myself, and how TPD 
had impacted my life.  My head told me to share the academic and intellectual sides of what I had discovered.  I sought out counsel from 
many, including Bill Tillier and Janneke Frank, but was unable to resolve the conflict.  I decided to make my presentation mostly intellectual, 
while sprinkling in some of my personal journey.  
  

During the presentation, I could feel the energy and interest from those in the audience when I shared my experience and a disconnect when 
sharing the intellectual.  It was a faithful expression and it took courage, but I felt within myself that I should have followed my heart almost 
immediately.  After the presentation, I was approached by Dr. Linda Silverman and Bill Tillier who gave me insight and counsel relating to my 
presentation and to myself.  Dr. Silverman implored me to reconsider what giftedness is, how I relate, how I belong, and how it will impact my 
son and his development if I neglect both mine and his giftedness.  Bill Tillier left me with one very impactful question when considering    
everything on which I presented. He asked,  "How do you feel?"  Disappointed in my presentation, I went home with a new resolve to jump 
back on the horse and follow my heart, no matter what the cost, and above it all, to stay honest with my heart. 
  

I have submitted two presentations for consideration, an intellectual one, and a personal one.  This presentation will explore my life as a   
gifted child, my integration and disintegration experience of adulthood, and my life since the 2016 conference.  I will share how my creative 
instinct has dominated since coming home from the conference and what works I have created in the artistic, religious, and intellectual 
realms.  From making a documentary, to songwriting, to writing five books, to pursuing a Ph.D in Neuroscience and introducing Dabrowski to 
my academic community - this has all happened since the 2016 conference and I look forward to sharing this journey with you, my fellow 
Dabrowskians. 
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DEXTER AMEND, Ph.D. Amend, a student, graduate assistant, and close collaborator of K. Dabrowski from 1970-1975, is a        
counselor and instructor in the Psychology Department at Spokane Falls Community College. He has been 
a Vajrayana Buddhist student and practitioner since 1985, and is presently a student and colleague of   
Lama Lakshey Zangpo Rinpoche.  
 

ANITA  
BENISLAWSKA, Ph.D. 

Benislawska is philosopher with specialization in the History of Philosophy (MA) and History of Psychology 
(Ph.D). Since 1993, she has co-operated with people interested in the Positive Disintegration Theory and 
problems of development (lectures, seminars, publications, the therapy by development according to 
Kobierzycki's method). She has lived and worked in London since 2011. She is interested in Art Therapy 
and meditation. 
 

PETER BOLTUC, Ph.D. Boltuc, Professor of Philosophy at the University of Illinois at Springfield, endowed Schewe Professor of 
Liberal Arts and Sciences (2013-2016), and co-editor of the Intentional Journal of Machine Consciousness 
(2009-2015), is currently the editor of the Newsletter on Philosophy and Computers of the American     
Philosophical Association (since 2007), University Professor of Online Learning at the Warsaw School of 
Economics (since 2004), and working on non-reductive consciousness and robot ethics.  He participated in 
private seminars of Prof. Kazmierz Dabrowski (in Aleksandrow near Warsaw) as a high school student and 
is sometimes considered to have been the youngest of his direct students. 
 

GALEN CRANZ, Ph.D. Cranz, a Professor of Architecture at UC-Berkeley, is also a sociologist, designer, and certified teacher of 
the Alexander Technique (a system of body-mind postural education).  She studies the social-cultural    
components of environmental design, including how the body meets the environment, a new subject she 
has called BodyConscious Design. Her publications include Ethnography for Designers; Environmental    
Design Research: Bodies, Cities, and the Buildings Inbetween; The Chair: Rethinking  Culture, Body and   
Design; and The Politics of Park Design: A History of Urban Parks in America.  She has designed parks,   
playgrounds, chairs, a house, and a bathtub.   
  

SUSAN DANIELS, Ph.D. Daniels is co-founder and Educational Director of the Summit Center as well as Professor of Educational 
Psychology and Counseling at California State University – San Bernardino. Daniels is an internationally 
recognized expert in the field of gifted education and creativity, with numerous publications and       
presentations at educational and psychological conferences. She specializes in the social and emotional 
development of gifted children and adolescents, intensity and sensitivity of gifted individuals across the 
lifespan, and the development of creative potential. Daniels is co-author of Raising Creative Kids (Great 
Potential Press, 2013), and co-editor and co-author of Living with Intensity (Great Potential Press, 2008). 
Her interest in Dabrowski dates back to her days as a graduate student. She is also an avid doodler who 
enjoys working visually in her journals, and she is dedicated to supporting teachers’ development of visual 
literacy and enhanced understanding of visual learning and teaching strategies. 
  

R. FRANK FALK, Ph.D. The Director of Research at The Institute for the Study of Advanced Development, Denver, CO, and        
Professor Emeritus at The University of Akron, OH, Falk has chaired the Departments of Sociology at two 
major universities:  University of Denver and  University of Akron.  His most recent publications involve the 
measurement of overexcitabilities in Dabrowski’s theory.  He specializes in research methodology with an 
interest in social psychology, gifted and talented, and adult emotional development. He may be reached 
at: rfalk@uakron.edu or www.gifteddevelopment.com. 
 

JANNEKE  FRANK, 
Ph.D. 

Frank holds a Ph.D. in Gifted Education from the University of Calgary, Alberta, Canada. Her research     
centered on teacher effectiveness in gifted education, specifically exploring inspirational teachers of gifted 
students through the Dabrowskian lens. She has extensive experience as a teacher and administrator in 
schools that offer programming for the gifted. Janneke served as Director of the Centre for Gifted          
Education at the University of Calgary. Her passionate advocacy for gifted students has inspired her work 
as principal of Westmount Charter School. Janneke is currently the principal consultant of Frank Gifted 
Endeavors. 

 B  PRESENTERS A  



JOE FRANK, M.A. Frank has spent 49 years to date in public education in various sectors.  He worked as a teacher, school 
administrator, and system administrator for the Calgary Board of Education for more than 33 years.   Frank 
was the first superintendent of the Calgary Arts Academy, a charter school, which opened in September 
2003.  He was hired by the Department of Education in 2005 as an Education Manager, where he served as 
the provincial lead for charter schools. In 2010, Frank retired from government service to assume the role 
of Superintendent of Westmount Charter School, his current position. 
 

SHELAGH GALLAGHER, 
Ph.D. 

Gallagher is an independent consultant, working with policy leaders, teachers, and parents worldwide to 
advocate for gifted students. Previously, she worked at two high schools for gifted students and spent 13 
years leading the gifted education program at UNC Charlotte. Throughout her career, Gallagher has       
investigated the personality characteristics of gifted students, including research into giftedness and    
overexcitabilities. She believes these characteristics form a foundation for curriculum differentiation and 
program planning. Dr. Gallagher is a Fellow at the Institute for Educational Advancement and every      
summer she works with gifted students at Camp Yunasa.  
 

NORMA  
HAFENSTEIN, Ph.D. 

Hafenstein  is the Daniel L. Ritchie Endowed Chair in Gifted Education at the Morgridge College of          
Education at the University of Denver.  She is co-principal investigator for the Right4Rural Project, a Jacob 
K. Javits federally-funded initiative to identify and serve giftedness in traditionally underrepresented 
groups in rural Colorado.  She advises masters and doctoral degree students and is lead faculty for gifted 
education teaching courses including Psychological Aspects of the Gifted, Program Development,          
Leadership and Communication, and Research as Problem Identification, Intervention, Application and 
Defense. Her research interests include identification of giftedness, social/emotional development, and 
program effectiveness. 
 

CLIVE HAZELL, Ph.D. Hazell has a private practice in Chicago, IL. He has written several books on group dynamics and emotional 
development. He is particularly interested in the integration of Dabrowski's theory with group dynamics 
and object relations theory.  
  

JONATHON  HUCKVALE, 
Ph.D. candidate 

Father, Author, PhD Candidate, Neuroscientist, Filmmaker, Punk Rocker, Dabrowski Enthusiast. 

KATHEE JONES, M.A. Jones is  a writer, advocate for gifted education, and assistant editor of Advanced Development Journal. 
 

PETER KHU, M.Sc. Khu, a parent board member, values the goal of creating a collaborative environment where students at 
the Westmount Charter School are supported to reach their highest personal potential. He has served as 
President of the University Heights Community Association, as President of the Tritones Rhythm Society, 
and as an active supporter of the arts community in Calgary.  Khu is the father of two spirited children who 
have thrived within Westmount’s giftedness from the inside out paradigm. He holds a B.A. Hons in English 
Literature, a B. Sc. in Engineering Chemistry, and a M.Sc. in Process Engineering from Queen’s University in 
Kingston, Ontario. 
  

KRYSTYNA LAYCRAFT, 
Ph.D. 

Laycraft was born in Poland. She finished her study at the University of Warsaw as a theoretical physicist. 
After moving to Canada, she continued her graduate study and worked as a scientist at the University of 
Calgary. Later she was involved in establishing and running private schools in Poland and Canada. Laycraft 
was awarded her Ph.D. by the Department of Education with specialization Curriculum, Teaching, and 
Learning at the University of Calgary. She has published many articles and five books: Their Lives: Marysia 
and Zygmunt, Creativity as an Order through Emotions, Feeling Life: Patterns of Emotions, A Journey 
through the Lands of Feelings, and The Courage to Decide: Philosophies on Decision-Making. She delivers 
seminars and workshops on psychology, neuroscience, art, and education. For more information on her 
work and teaching, the following website can be viewed: www.krystyna-laycraft.com.  
 

JESSIE MANNISTO, 
M.S.I. 

Mannisto is a writer and editor in chief of Third Factor, a new webzine designed to introduce the theory of 
positive disintegration (TPD) to a wider audience. She is a former Google Policy Fellow and leadership   
analyst for the Central Intelligence Agency, where she wrote psychobiographic assessments of foreign 
leaders for US policymakers. She left CIA in 2017 to pursue biographic analysis more openly, and now is 
using TPD to try to empower constructive, thoughtful human catalysts in social movements. You can find 
her online at www.jlmannisto.com or via Third Factor at www.thirdfactor.org.  
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KATARZYNA 
MARTOWSKA, Ph.D. 

Martowska works as an Assistant Professor in the Institute of Psychology at The Cardinal Wyszyński       
University in Warsaw (Poland). Her scientific interests focus on the issue of individual differences in       
cognitive, emotional, and social functioning. She conducts studies on intellectually and artistically gifted 
individuals. She is also engaged in constructing tests and questionnaires (she is the co-author of, among 
other things, word comprehension tests, the leadership style test, social competence self-report, and   
observational questionnaire), as well as adapting psychological tools (the Adjective Check List and Cattell's 
Culture Fair Test). 
 

ELIZABETH MIKA, 
M.A., L.C.P.C. 

A lifelong Dabrowskian, I am a therapist in private practice, and recently a contributor to the NYT          
bestseller, The Dangerous Case of Donald Trump: 27 Psychiatrists and Mental Health Experts Assess a  
President. 
 

NANCY B. MILLER, 
Ph.D. 

A social psychologist and editor of Advanced Development Journal (ADJ), a journal on adult giftedness, 
Miller does research and testing at the Gifted Development Center in Westminster, Colorado. She has 
taught sociology at the University of Denver and the University of Akron. For many years, she served as 
Executive Officer of Sociologist for Women in Society. She has pursued an interest in Dabrowski’s theory 
throughout her career. Her numerous publications focus on emotional development, gender and            
giftedness, social support and adjustment to stressful life events, and family processes and child outcomes. 
 

ANNA MROZ, Ph.D. Mroz holds a degree in Developmental Psychology and has worked at the University of Zielona Gora 
(Poland) for 25 years (currently in Department of Educational Psychology). She has written several articles 
and chapters on personality development and Rozwoj osobowy czlowieka (Development of the Human 
Person), a book devoted to the study of advanced development within the context of Dabrowski’s Theory of 
Positive Disintegration. 
  

DAGMARA MUSIAL, 
Ph.D. 

Musiał worked at the John Paul II Catholic University of Lublin in Poland. Her scientific interests focus on 
the following issues: human development with special consideration for the psycho-social development of 
young people, assuming the other person’s perspective, entrepreneurship among children, development 
in the context of Theory of Positive Disintegration, as well as psychological diagnostics, especially the    
projection method in the Lüscher-Color-Test. Currently, she is a director of Dabrowski's Center for                 
Psychological Counseling in Human Development in Lublin. 
 

SUSAN PICARD, Ph.D. 
candidate 

Picard is a doctoral student at Nipissing University in North Bay, Ontario. She has worked for the past nine 
years as the coordinator of gifted programming for the Grande Prairie Public School District in Grande  
Prairie, AB, responsible for the identification and programming for students who have been identified as 
gifted, as well as professional development and Individual Program Planning support for the district’s 
teachers. She is also mother, wife, daughter, sister, songwriter/musician, writer, localvore, forest bather, 
Virtues Project facilitator, and Alberta Affiliate Director for Destination Imagination, an international      
creative problem solving and teamwork educational experience.   
 

MICHAEL 
PIECHOWSKI, Ph.D. 

Piechowski worked closely with Dąbrowski for eight years. He has written extensively on Dąbrowski’s    
theory, developmental potential of the gifted, and spiritual giftedness. Michael is one of the original      
designers of Yunasa, a camp for highly gifted youth, started in 2002, and the author of Mellow Out, They 
Say. If I Only Could: Intensities and Sensitivities of the Young and Bright, co-editor of Living with Intensity, 
and co-editor of Off the Charts: Asynchrony and the Gifted Child. He lives in Madison, Wisconsin. 
 

LAMA LAKSHEY 
ZANGPO RINPOCHE 

Rinpoche studied Buddhist philosophy and meditation beginning at an early age and graduated from one 
of the premiere academic schools in Tibet. He is also recognized as a great Tibetan reincarnation           
Master. Since arriving in the United States, he has given public talks at various universities, and currently 
he teaches Psychology of Peace at Spokane Falls Community College with Dr. Dexter Amend. Additionally, 
Rinpoche teaches meditation at his center in Spokane, WA, and continues his work supporting orphans 
inside Tibet through his nonprofit organization, the Joru Foundation. Rinpoche's connection to Dabrowski's 
teachings arose through his collaboration with his colleague, Dr. Amend. They previously gave a joint 
presentation at the 11th Annual Dabrowski Congress held in Alberta, Canada. 
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CHELSEA RUSHTON, 
M.F.A. 

Rushton holds a BFA with distinction in Creative Writing from the University of Victoria and an MFA in  
Visual Art from the University of Calgary, and she is certified at the 500-hour level as a yoga instructor. She 
is the developer and instructor of Art of the Soul: Creative Process as Spiritual Practice, a special topics  
lecture, seminar, and studio course that profiles 20th century modern and contemporary artists who    
engage in art-making as a method of spiritual inquiry and practice. She is also the curator of How the Body 
Makes Marks, an exhibition of research on the effects of somatic experience on drawing, design, and    
architecture. Her creative research,  which focuses on the intersections of art, ritual, and spirituality, and 
the ways in which creative process can document and facilitate personal and collective growth and        
evolution, has been supported by the British Columbia Arts Council, the Alberta Foundation for the Arts, 
the University of Calgary’s Centre for Research in the Fine Arts, Calgary Arts Development, and the        
University of California at Berkeley.  
 

JOSH SHAINE Shaine has been teaching gifted adolescents and others for about four decades now, and thinks he may be 
beginning to get the hang of it. He's been playing with TPD for only 27 years and is far less confident in 
that!  

LINDA KREGER       
SILVERMAN, Ph.D. 

A licensed clinical and counseling psychologist, Silverman founded Advanced Development Journal (ADJ), 
the first journal on adult giftedness, redefining giftedness according to the principles of Dabrowski’s      
theory.  She founded and directs the Institute for the Study of Advanced Development (ISAD), and its    
subsidiaries, the Gifted Development Center [www.gifteddevelopment.com] and Visual-Spatial Resource 
[www.visualspatial.org], in Denver, Colorado. She has studied the psychology and education of the gifted 
since 1961 and has    contributed over 300 articles, chapters and books, including Counseling the Gifted 
and Talented, Upside-Down Brilliance: The Visual-Spatial Learner, Advanced Development:  A Collection of 
Works on Gifted Adults and Giftedness 101.  
 

AUDREY SMITH, M.Ed. Smith is an external board member of the Westmount Charter School who was involved throughout the 
process of hiring a new principal.  Smith’s career as an educator spanned many settings, each of which  
included gifted students whose needs were complex and clearly different from other populations. Her 
master's degree in assessment has been helpful in designing program responses to the needs of gifted  
students in several settings. The deeper experience in the application of the Dabrowski model as a lens for 
the hiring process adds immeasurably to her understanding and passion for gifted education.  Smith is  
enthusiastic about supporting a healthy high functioning school setting. 
 

CHRISTIANE WELLS, 
Ph.D. 

Wells is an educational psychologist, author, and director of qualitative research for the Gifted                 
Development Center/Institute for the Study of Advanced Development. Her research interests include 
Dabrowski's theory of positive disintegration, twice-exceptionality, and parenting stress. She is also       
executive editor of a webzine called Third Factor (thirdfactor.org) which takes as its foundation 
Dabrowski's Theory of Positive Disintegration. She has created an archive of works related to TPD focusing 
on the work of Michael M. Piechowski which can be found at christianewells.com.  
   

ERIC WINDHORST, 
Ph.D. candidate 

Windhorst is a counselor and coach, educator, writer, and (re)searcher currently pursuing a Ph.D at Brock 
University in the field of social and cultural health studies. Windhorst’s dissertation work explores 
how gifted adults experience ecological self (i.e., nature connectedness) — and how such experiences  
relate to both mental health and pro-environmental behavior. Windhorst also operates a private          
counseling and coaching practice, through which he specializes in serving the creative, gifted, and highly 
sensitive. You can learn more about Windhorst and his work through his website:  ericwindhorst.ca. 

JESS DeLALLO, Ed.D. DeLallo has three masters degrees and a doctorate in Gifted Education from the University of Denver. She 
has been in the field of education for over ten years, and currently works in a Title I elementary school in 
the Lake Tahoe area.  
 

She had planned to present on her dissertation at the Dabrowski Congress, but she is unfortunately unable 
to attend.  According to Michele Kane, “she has some really cool work” that should be checked out!  Her 
dissertation is linked on her website:  www.fandomsasawayoflife.com .  Enjoy! 
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Lives of Positive Disintegration

Michael M. Piechowski, Ph. D.
Dabrowski Congress, July 12, 2018



TPD
In a nutshell



Self-evaluation

⇩
⇩
⇩

Self-correction



Inner Growth and 
Transformation 

in the Life of Eleanor 
Roosevelt

(1884–1962)



Early Characteristics and the Search for Emotional Security

• physical vigor 

• emotional awareness and sensitivity

• capacity for intense feelings 

• vivid imagination 

• curiosity and alertness to events around her

• eagerness to learn 

• strong will



One long battle against fear:
• fear of the dark, 

• fear of water, 

• fear of displeasing those whose approval was important to her,

• fear of insane people, 

• fear of childbirth, 

• fear of public speaking.

Fear is the great crippler of human life.
The only way to overcome it is to face it.



A strong need to belong.

Intellect nurtured at Allenswood, UK.

Self-confidence nurtured there, too.



Setback

• Return to New York to enter society.

• Again she felt awkward, out of fashion, without a home.

• Marriage to FDR at 20.

• FDR’s controlling mother.



How does positive disintegration start?

• I was simply absorbing the personalities of those about me and 
letting their tastes and interests dominate me.

• They all in their sureness and absolute judgment on people and 
affairs going on in the world make me want to squirm and turn 
bolshevik.



• I learned then that practically no one in the world is entirely bad or 
entirely good, and that motives are often more important than 
actions…. Out of these contacts with human beings during the war I 
became a more tolerant person, far less sure of my own beliefs and 
methods of action, but I think more determined to try for certain 
ultimate objectives.



The Courage to Know Oneself



Growth terms used by Eleanor Roosevelt:

• “along the line of development”

• “personal development”

• “we shape ourselves”

• “inner adjustments”

• “to progress inwardly”

• “harsh self-knowledge” 

• “readjustment is a private revolution”

• “tortures of the damned”

• “painfully acquired self-discipline”



• You must try to understand truthfully what makes you do 
things or feel things. Until you have been able to face the 
truth about yourself you cannot be really understanding in 
regard to what happens to other people. But it takes 
courage to face yourself and to acknowledge what 
motivates you in the things you do.



This self-knowledge develops slowly. You cannot attain it all 
at once simply by stopping to take stock of your personal 
assets and liabilities.  In a way, one is checked by all that 
protective veiling one hangs over the real motives so that it 
is difficult to get at the truth.  But if you keep trying honestly 
and courageously, even when the knowledge makes you 
wince, even when it shocks you and you rebel against it, it is 
apt to come in flashes of sudden insight.



An important part of self-knowledge is that it gives one a 
better realization of the inner strength that can be called 
upon, of which one may be quite unaware.



Painfully, step by step, I learned to stare down each of my fears,
conquer it, attain the hard-earned courage to go on to the next. 
Only then was I really free.

Of all the knowledge that we acquire in life this is the most difficult.  
But it is also the most rewarding. With each victory, no matter how 
great the cost or how agonizing at the time, there comes increased 
confidence and strength to help meet the next fear.



Self-discipline



We have all the time there is.  The problem is:  How 
shall we make the best use of it?  There are three ways in 
which I have been able to solve that problem:  first, by 
achieving an inner calm so that I can work undisturbed by 
what goes on around me; second, by concentrating on the 
thing in hand;  third, by arranging a routine pattern for my 
days…remaining flexible enough to allow for the unexpected.  
There is a fourth point which, perhaps, plays a considerable 
part in the use of my time. I try to maintain a general pattern 
of good health so that I have the best use of my energy 
whenever I need it.

I learned that the ability to attain this inner calm, 
regardless of outside turmoil, is a kind of inner strength.  It 
saves an immense amount of wear and tear on the nervous 
system.



Methods of Coping with Conflict 
and Emotional Pain



• Absorption in work

• Transcending a conflict

• Contemplating an image of self-mastery and peace 
“beyond pain and beyond joy”

Readjustment is a kind of private revolution.



• Readjustment is a kind of private revolution. 
Each time you learn something new you must 
readjust the whole framework of your 
knowledge. It seems to me that one is forced to 
make inner and outer adjustments all one's life.
The process never ends.



• Sometimes I'd be very unhappy and sorry for 
myself.  When I was feeling that way, if I could 
manage it, I'd come out here, alone, and sit and 
look at that woman. And I would always come 
away somehow feeling better. And stronger.  
I've been here many, many times.



• The hard part of loving is that one has to learn 
so often to let go of those we love, so they can 
do things, so they can grow, so they can return 
to us with an even richer, deeper love.

• Behind tranquility lies conquered unhappiness.



The encouraging thing is that every time you must meet a 
situation, though you may think at the time it is an 
impossibility and you go through the tortures of the damned, 
once you have met it and lived through it you find that 
forever after you are freer than you were ever before. If you 
can live through that you can live through anything.  You 
gain strength, courage, and confidence…You must do the 
thing you think you cannot do.



The Inner Ideal



• Laws and government administration are only the result of the 
way people progress inwardly, and that the basis of success in a 
Democracy is really laid down by the people. It will progress only 
as their own personal development goes forward.

• If we believe in Democracy and that it is based on the possibility 
of a Christ-like way of life, then everybody must force himself to 
think through his own basic philosophy, his own willingness to 
live up to it and to help carry it out in everyday life.



Eleanor Roosevelt’s Evening Prayer

Our Father, who has set restlessness in our hearts and made us all seekers after 
that which we can never fully find, forbid us to be satisfied with what we make of life. 
Draw us from base content and set our eyes on far off goals. 
Keep us at tasks too hard for us that we may be driven to Thee for strength. 
Deliver us from fretfulness and self-pitying; make us sure of the good we cannot see 
and the hidden good in the world. 
Open our eyes to the loveliness men hide from us because we do not try to 
understand them. 
Save us from ourselves and show us a vision of the world made new.



Etty Hillesum 
(1914–1943)

A young Jewish woman in the 
Netherlands

Diaries, 1941-43: most likely 
the most detailed account of 
intense inner transformation 
from Level III to V to be found 
anywhere. And all between the 
age of 27 and 30 (almost).



Unexpected turn of feeling

9 March 1941

So many inhibitions, so much fear of letting go, of allowing things to pour 
out of me, and yet this is what I must do if I am ever to give my life a 
reasonable and satisfactory purpose.…I am accomplished in bed, just about 
seasoned enough I should think to be counted among the better lovers, 
and love does suit me to perfection, and yet it remains a mere trifle, set 
apart from what is truly essential, and deep inside me something is still 
locked away. The rest of me is like that, too. I am blessed enough 
intellectually to be able to fathom most subjects, to express myself clearly 
on most things; I seem to be a match for most of life’s problems, and yet 
deep down something like a tightly wound ball of twine binds me 
relentlessly and at times I am nothing more or less than a miserable, 
frightened creature, despite the clarity with which I can express myself.



•“I’d like to know how I did it….And the 
lesson I learned is this: thought doesn’t 
help; what you need is not causal 
explanations but will and a great deal of 
mental energy.”



• Etty sought to give her life a “reasonable and satisfactory purpose.”

• “I have become just a little stronger again. I can fight things with 
myself.”

• “It is a slow and painful process, this striving for true inner freedom.”

• “There is a really deep well inside me. And in it dwells God. Sometimes 
I am there too. But more often stones and grit block the well and God 
is buried beneath. Then He must be dug out again.”



The problem of hatred

Each of us must turn inwards and destroy in himself all that 
he thinks he ought to destroy in others…every atom of hate 
we add to this world makes it still more inhospitable.



“A kneeler in training”

“A desire to kneel down sometimes pulses through my 
body, or rather it is as if my body had been meant and 
made for the act of kneeling. Sometimes in moments of 
deep gratitude, kneeling down becomes an 
overwhelming urge, head deeply bowed, hands before 
my face.”



Peace Pilgrim
(1908–1981)



• “I became increasingly uncomfortable about having so much 
while my brothers and sisters were starving. The turning 
point came when, in desperation and out of a very deep 
seeking for a meaningful way of life, I walked all one night 
through the woods.…I felt a complete willingness, without 
any reservation, to give my life—to dedicate my life—to 
service. “Please, use me. Take all of me!” I prayed to God. 
And a great peace came over me.

• I tell you, it’s a point of no return. After that, you can never 
go back to completely self-centered living.”



Peace Pilgrim



“During the spiritual growing up the inner conflict can be 
more or less stormy. Mine was about medium. The self-
centered nature is a very formidable enemy and it 
struggles fiercely to retain its identity.…It knows the 
weakest spots of your armor and attempts a 
confrontation when one is least aware.”



Inner Peace
“Then in the midst of the struggle there came a wonderful mountain-top 
experience, and for the first time I knew what inner peace was like….I knew 
before that all human beings are one. But now I knew also a oneness with 
the rest of creation..…And most wonderful of all, a oneness with that which 
permeates all and binds all together and gives life to all. A oneness with that 
which many would call God.…I have never felt separate since.”



Bret Dofek
(1930—)

Czechoslovakia

• Nineteen-year-old Bret was carrying documents for the underground. He was 
caught by the communist guards. Harsh imprisonment followed, including 
solitary confinement, concentration camp, and hard labor (unprotected) in a 
uranium mine. While other prisoners kept themselves going by feeding their 
hatred, Bret realized that giving in to hatred would mean losing his integrity 
and his dignity. An inner struggle followed until he attained inner peace. The 
communists tried hard to break him down but couldn’t. He was among the 
last to be released. He was 35 years old.



Bret Dofek
Unconquerable Soul: One Man’s Thorny Path to Freedom

14420 Virginia Drive
Lakewood, CO 80228

bretdofek1@yahoo.com
(303) 984-1458



• The old, formal education system…did not prepare me to deal with the 
extreme pressures I had to endure in a harsh, brutal, communist prison.

• For a long time, I was unable to avoid confusion and reconnect with my 
own internal process of development, even when I was trying as hard as 
possible. It was a constant struggle. But through mental training, I was 
gradually able to explore my potential, gradually able to accept the internal 
guidance of my spirit, and gradually able to hold firmly to an important, 
fundamental set of positive values in my mind.



Robert D. Enright

The Forgiving Life: A Pathway to Overcoming Resentment and Creating 
a Legacy of Love

• Enright developed a process of forgiveness that leads beyond letting go 
toward mercy and compassion for the one who caused hurt, emotional 
injury, and suffering—to see that individual as an emotionally wounded 
person worthy of respect and kindness.





By Elizabeth Mika

13th International Dabrowski Congress
Naperville, IL 

July 2018



 “To be authentic does not mean to be natural, to be as 

you are, but as you ought to be.” Kazimierz Dabrowski

 “Freedom consists not in doing what you like but in 

having the right to do what you ought.” John Paul II

 "We are not human beings having a spiritual 

experience. We are spiritual beings having a human 

experience." Pierre Teilhard de Chardin



“How to live—someone asked me in a letter,
someone I had wanted
to ask the same thing.

Again and as always,
and as seen above
there are no questions more urgent
than the naïve ones.”

Wislawa Szymborska, The Turn of the Century



Who am I?
 Know Thyself (the Temple at Delphi) 

 Man, know thyself, and you are going to know the gods. 
(Luxor Temple)

 This above all: to thine own self be true.  
(Polonius, in Hamlet, Shakespeare)

 What lies behind us and what lies before us are tiny 
matters compared to what lies within us. (attr. Emerson / Thoreau)

 The kingdom of God lies within you. (Luke 17:21)



“Dare to declare who 
you are. It is not far 
from the shores of 
silence to the 
boundaries of speech. 
The path is not long, 
but the way is deep. 
You must not only walk 
there, you must be 
prepared to leap." 
Hildegard von Bingen



Positive Disintegration
 “Positive disintegration is […] the fundamental process 

in the development of an individual. In order to leave 
the lower developmental level and pass on to a higher 
one, the individual must go through a greater or lesser 
disorganization of primitive structures and activities.” 
(Personality Shaping, p. 92)

 ‘I call the classic pattern of spiritual transformation 
“order-disorder-reorder.” Paul calls it “the foolishness 
of the cross.”’ Richard Rohr



TPD is a theory of personality 
development…
 …through self-transformation and self-transcendence, 

the latter which is key to multilevel, multidimensional 
development of True Self / personality ideal.

 Transcendence implies higher -- spiritual -- levels of 
reality;

 TPD is also then a theory of spiritual development –
and Dabrowski makes it clear, particularly in 
Personality Shaping, and not only.



 “(…) the meaning of life depends on higher values, and on 
the integration of our human qualities of the highest moral 
values with the hierarchy of those supreme values at the 
pinnacle of which exists the Deity. (PSTPD, 25)

 “The strength and universality of religious experience show 
that the internal attitude of man corresponds to a 
supersensual Being, transcendent as an object of these 
religious experiences and at the same time constituting a 
necessary condition for the very fact of the existence of this 
experience in our consciousness. This Being is a 
requirement of our hierarchical psychological structure, a 
requirement for its highest level, for it seems more 
convincing to assume that this hierarchy reaches into 
transcendency than to take it for granted that it ends in 
and with us.” (26)



Development…
 …is a “progress from sensualism and materialism to mysticism, from 

rationalism to intuitionalism, from instinctive to suprainstinctive attitudes, 
and from the biological to suprabiological dimension.” (PSTPD, 35)

 Four gradients of development (Dabrowski, 1998):

 Hierarchization (changes in structure)

 Inhibition

 Reflection

 Syntony 

 Higher level instincts (Dabrowski, 1958): 
 Creativity
 Self-perfection
 Samaritan
 Mystical 



Mysticism
“Mysticism is essentially the exercise of a supernormal 
faculty transcending intellect, whereby the individual 
obtains a vital and conscious experience in his inmost 
being of his oneness with what has been variously 
termed the Absolute, or Reality, or the Intelligible 
world, or the Infinite, or God a sense of union with the 
transcendent yet immanent Root and Source of all 
Being and all Becoming.” William Kingsland 

“Science will, in all probability, be increasingly impregnated 
by mysticism.”  Pierre Teilhard de Chardin (1924)



“In order to be able to receive 
and grasp the supersensual 
reality we may need special 
organs and functions, a kind 
of “transcendental sense,” to 
perceive the reality of the 
supersensual world. It may 
safely be assumed that this 
inner sense, the experience of 
which would possess 
convincing power for the 
experiencing individual, arises 
and develops in the course of 
multidimensional realization 
of the ideal of personality.” 
(PSTPD, 26)



Mystical experience
 ineffability, 
 noetic quality, 
 transiency, 
 passivity (William James);
 a consciousness of the Oneness of everything,
 timelessness,
 knowledge that the familiar phenomenal ego is not the real I (Happold)

 “Mystical writings do not support William James' claim (James, 1958) 
that mystical experience must be a transient event, lasting only a short 
time and then disappearing. Rather, the experience might be an 
abiding consciousness, accompanying a person throughout the day, or 
parts of it. For that reason, it might be better to speak of mystical 
consciousness, which can be either fleeting or abiding.” Jerome Gellman



Mystics
“The mystics—to give them their short, familiar name—

are men and women who insist that they know for 
certain the presence and activity of that which they 
call the Love of God.” Evelyn Underhill

“Mystics from every tradition testify to the aliveness 
and sentience of all things, that the natural world 
is lit up with the flame of divinity. This does and 
must include us. We’re not taught this. In fact, 
most of what we’re taught opposes this.” R. Rohr



 “1. This phenomenal world of matter and individual consciousness is only a 
partial reality and is the manifestation of a Divine Ground in which all partial 
realities have their being. 

 2. It is of the nature of man that not only can he have knowledge of this Divine 
Ground by inference, but also he can realize it by direct intuition, superior to 
discursive reason, in which the knower is in some way united with the known. 

 3. The nature of man is not a single but a dual one. He has not one but two 
selves, the phenomenal ego, of which he is chiefly conscious and which he 
tends to regard as his true self, and non-phenomenal, eternal self, an inner 
man, the spirit, the spark of divinity within him, which is his true self. It is 
possible for a man, if the so desires and is prepared to make the necessary 
effort, to identify himself with his true self and so with the Divine Ground, 
which is of the same or like nature. 

 4. It is the chief end of man’s earthly existence to discover and identify himself 
with his true self. By so doing, he will come to an intuitive knowledge of the 
Divine Ground and so apprehend Truth as it really is, and not as to our limited 
human perceptions it appears to be. Not only that, he will enter into a state of 
being which has been given different names, eternal life, salvation, 
enlightenment, etc.” (Happold, 1990)



True Self
 Personality / ideal (+)
 The Highest Self
 The Ideal I
 The Real You (Assagioli)
 Conscience (Peace Pilgrim)
 Individuality (Roberto 

Assagioli, Edgar Cayce; 
persona = mask)

 Soul
 Spirit
 Pure individual 

consciousness
 Ground of Being
 I-Am-ness
 The Atman
 The Christ/Buddha Self



True Self
 True / Innermost Self (soul) exerts its influence 

through the emerging personality ideal which is its 
reflection, first intuitively grasped, then elaborated 
and created (or co-created with God) in the process of 
UL/ML disintegration and secondary integration; see 
how it happens…



True Self

 “(…) the hazy feeling of autonomy begins to be linked 
with that which is hierarchically higher, with that 
which divides us into higher and lower, into less ego 
and more ego, into that which is and that which ought 
to be. Slowly the whole psychic tissue and its 
happening is permeated by the concept and 
experience of the subject in oneself (authentic, True 
Self) and object in oneself (False Self).” (Confessions, 48)



Discovery of True Self/Personality 
 “That which is subject is attainable in intuitional 

synthesis, concentration, contemplation, and even in 
ecstasy.” (Conf., 48)

 “The capacity for contemplation is evidence of 
personality coming into existence. (…) Contemplation 
harmonizes in us the biological level—at which most 
of our everyday experiences take place—with the 
suprabiological level; it alleviates the drama of our 
experiences by enabling us to resign certain values and 
tendencies clinged to thus far, in favor of others, 
suprabiological ones.” (PSTPD, 33)



Richard Rohr

False Self (object) True Self (subject)



The Real You knows all about it … it will 
guide you.” (Assagioli)



"The most terrifying thing is 
to accept oneself completely. 
Your visions will become 
clear only when you can look 
into your own heart. Who 
looks outside, dreams; who 
looks inside, awakes." 
Carl Gustav Jung



True Self/Personality
 Ego /Individuality – the outermost layer of our being;

 Inner self – mind-space, sense of identity, autobiography, 
DMN, inner psychic milieu; where the drama of 
disintegration takes place;

 Innermost / True Self—Dabrowskian personality/ideal is 
its closest expression;

 Personality consists of individual and universal essence:
 our unique talents and bonds
 our highest shared values (oneness)



 "True sanity entails in one way or another the 
dissolution of the normal ego, that false self 
competently adjusted to our alienated social reality... 
and through this death a rebirth and the eventual re-
establishment of a new kind of ego-functioning, the 
ego now being the servant of the divine, no longer its 
betrayer." R.D.Laing 



True Self/Personality/Ideal
 “Personality ideal acts as a force of transposition to 

ideal reality, which one achieves only by the way of 
true empathy, mystical contemplation, and ecstasy;  a 
reality which is free from selfishness and from 
temperamental egocentric actions and concerns. This 
is the reality of the ideal, of creativity and self-
perfection on the borderline of transcendence. The 
center of gravity is transposed to the world of higher 
values and ideals which represent the objective and 
the subjective reality equally, and which endow 
transcendence with concreteness.” (MLness, 1996, 64)



True Self/Personality/Ideal
 “Personality is not a ready gift, but an achievement. This 

achievement is a very difficult, even painful, process.” 
(Dabrowski, PS, 1)

 “We do not really find the immortal diamond of the True 
Self. It gradually appears as we do the work of growing up, 
just as the Risen One randomly appeared as a friend on the 
road, was confused with the gardener, showed up in a 
locked room, and came for breakfast on the beach. Let the 
master, Thomas Merton, say it, as he so often does: ‘A door 
opens in the center of our being, and we seem to fall 
through it into immense depths, which although they are 
infinite—are still accessible to us. All eternity seems to 
have become ours in this one placid and breathless 
contact.” (Rohr, ID, 55)



Eknath Easwaran
“We are made in the image of God. The image is there, but we 
need to put in the work to reveal it. Whenever I hear someone 
say, “This is just the way I am; I’ve got to learn to live with it,” I 
want to plead, “Don’t ever say that!” The miracle of human 
existence is that we can change. Simply by virtue of being 
human, we have the capacity to change ourselves completely.

All of us carry a cleansing fire hidden inside. It may be banked 
with ashes, cold to the touch, but a spark of the divine is there 
nonetheless, ready to leap into life. It is nothing less than love of 
God. Latent in every one of us, it wants only encouragement 
before it flares to vibrant life, burning up everything selfish and 
impure. Once ignited and coaxed with the fuel of love for others, 
it sheds light and warmth all around.”



Richard Rohr
“The single and true purpose of mature religion is to lead you 
to ever new experiences of your True Self. If religion does not 
do this, it is junk religion. Every sacrament, every Bible story, 
every church service, every sermon, every hymn, every bit of 
priesthood, ministry, or liturgy is for one purpose: to allow 
you to experience your True Self—who you are in God and 
who God is in you—and to live a generous and just life from 
that Infinite Source.”



Stages of Psychosynthesis
 Zero: Survival of Wounding (“enslavement to fundamental infirmity of 

man” –identification with False Self)
 One: Exploration of the Personality.
 Two: The Emergence of “I” (MLness).
 Three: Contact with Self.
 Four: Response to Self.

 “Everyone is seeking to discern and manifest his or her ideal 
model.” (Firman & Gila)

 “Progress through the stages begins when there is the 
realization—often through a crisis of transformation—that one’s 
normal everyday life is far from satisfactory, and that there must 
be a change in one’s way of living. Here begins the journey 
towards an authentic sense of self and world, an ideal model.” 
(F&G, 18)



Spiritually Transformative 
Experiences (STEs)
 David Lukoff’s stats:

Gallup poll: “Have you felt the presence of a higher  power?” 
--1973 – 27% 
--2001 – 70%

 More Gallup:
 “In a June 2002 Gallup survey, Gallup asked respondents to rate the statement, "I have had a profound 

religious experience or awakening that changed the direction of my life," on a scale from 0 to 5, with 0 
standing for "does not apply at all" and 5 for "applies completely." Forty-one percent of Americans --
which projects to about 80 million adults nationwide -- said the statement completely applies to them.”

 Jules Evans: “In a survey I did in 2016, 84 per cent of respondents said they’d had an experience where 
they went beyond their ordinary self, and felt connected to something greater than them. But 75 per 
cent agreed there was a taboo around such experiences.”

 Lisa Miller: developmental depression

 M. Pollan: “I [was] surprised to discover (…) a universal human desire to change consciousness. There 
is no culture on earth (well, one) that doesn’t make use of certain plants to change the contents of the 
mind, whether as a matter of healing, habit, or spiritual practice.” (p. 13)

 Nancy Kehoe: “Wrestling With Our Inner Angels: Faith, Mental Illness and the Journey to Wholeness”



STEs, contd.
 An experience is spiritually transformative when it causes 

people to perceive themselves and the world profoundly 
differently: by expanding the individual’s identity, 
augmenting their sensitivities, and thereby altering their 
values, priorities and appreciation of the purpose of life. 
This may be triggered by surviving clinical death, or by 
otherwise sensing an enlarged reality.

 near-death experiences (NDEs), near-death-like 
experiences (NDLEs), out-of-body experiences (OBEs), 
visions, spiritual emergencies, awakenings, kundalini, 
enlightenment, exceptional human experiences (EHEs), 
pre-birth memories, past-life experiences, nearing death 
awareness (NDAs), after-death communications (ADCs), 
empathic or shared near-death experiences, peak 
experiences, etc. 



“The Fourth Factor”
 There is a fourth factor in our development – the Numinous, God, Spirit, the Divine, the 

Absolute, Life, the Infinite, Cosmic Consciousness. Our disregard of and disconnection 
from it is a source of most, if not all, of our maladies.

 “By ourselves – with God’s volition and grace as a basis – we acquire our highest 
possible level. We determine ourselves in our inner psychic milieu and with respect to the 
external environment, we undergo positive, hierarchical disintegration. We carry out an 
inner psychic transformation, we achieve autonomy, authenticity, we come closer to 
personality ideal.” (Conf, p. 57)

 “God is not a metaphor.” Eknath Easwaran

 “It is God, who for his own loving purpose, puts both the will and the action into you.” 
(Philippians 2:13)

 “Do not conform to the pattern of this world, but be transformed by the renewing of your 
mind. Then you will be able to test and approve what God’s will is—his good, 
pleasing and perfect will.” (Romans 12:2)

 “Test all things; hold fast to that which is good.” (1 Thessalonians 5:21)



Eknath Easwaran
“By love may He be gotten and holden, by thought never.

– THE CLOUD OF UNKNOWING

The supreme, radiant Being that dwells in our own consciousness cannot be attained by 
any amount of reasoning, for this Being is one and indivisible, beyond all duality. But by 
loving Him “with all our heart, and all our soul, and all our strength,” we can come to live 
in Him completely. When we learn to love Her more than we love ourselves, our 
consciousness is unified.

It is all very well to talk about the Ultimate Reality, the Great Void, but we cannot love a 
Void. Here it is that we need God in an aspect we can love and understand – the Supreme 
Poet, the sustainer and protector of all, from whom we came into existence and to whom 
we shall return. We need a divine ideal like Sri Krishna, Jesus the Christ, the 
Compassionate Buddha, or the Divine Mother.

Loving the Lord means loving the innermost Self in all those around us. We need only 
somehow to increase our capacity to love – because we do not live in what we think; we 
live in what we love.”



Pain and suffering
 “Where there is a mind, there is suffering, and the higher the life, 

the more suffering, which leads to the question of values.” (Dab, 
1964, 178-9)

 “In our sleep, pain which cannot forget falls drop by drop upon 
the heart until, in our own despair, against our will, comes 
wisdom through the awful grace of God.” Aeschylus

 “(…) there is something between ourselves and our soul that 
nothing can penetrate; and there are moments, says Emerson, 'in 
which we court suffering, in the hope that here at least we shall 
find reality, sharp peaks and edges of truth.'“ Maeterlinck p. 62

 Self-mutilation



Pain and suffering, contd.
 “Try to exclude the possibility of suffering which the 

order of nature and the existence of free wills involve, 
and you find that you have excluded life itself.” C.S. Lewis

 “At some point, perhaps when danger threatens, an 
awakening occurs in which the individual discovers his 
will.” R. Assagioli

 "Our greatest blessings come to us by way of madness, 
provided the madness is given us by divine gift."  Plato 
(Phaedrus)



Pain and suffering, contd.
3 attitudes toward suffering (Dabrowski):

1. external projection, the desire for vengeance and 
aggression;

2. resignation;

3. desire for reshaping oneself and for replacing the shattered 
forms of life by other forms (most likely leading to the 
emergence of the personality ideal – True Self).



The wound is where the light gets in. 
Rumi



“The pathological symptom can be interpreted as an 
incitement to go on the spiritual quest, or even as a 
paradoxical doorway into transcendence, and this can 
donate meaning to the malady itself. Perhaps some 
degree of pathology is needed, in fact, in order for a 
person to feel strongly enough motivated to set out on a 
spiritual quest to begin with. In this case, attainment to 
numinous experiences would bring about a change in 
the feeling that pathology is a curse, even if it did not 
result in curing the pathology itself, although it might 
lead to this as well.” (Murray Stein, “On the Importance of 
Numinous Experience in the Alchemy of Individuation”)



 “(…) the fact is that the approach to the numinous is 
the real therapy and inasmuch as you attain to the 
numinous experiences you are released from the curse 
of pathology. Even the very disease takes on the 
numinous character.” (C.G. Jung, Letters, Vol. 1, p. 377)

 “All problems are psychological, but all solutions spiritual.” 
Thomas Hora



“Without inhibition, there is no development of 
culture and no transformation of one’s own 
limitations; without inhibition, without excluding 
oneself from external activity, there is no possibility for 
the growth of contemplation, concentration, ecstasy. 
Without certain obsessions, there is no creative 
stubbornness, there is no exclusivity, there is no 
permanence of emotions. Without depression, there 
are no self-critical experiences. Without states of 
anxiety, there is no alterocentrism, altruism, there is 
no responsibility.” (Conf., 89)



Pain and suffering, contd.
 Lisa Miller: “Depression and spiritual awakening – two sides of one door:”

--“Suffering is a direct porthole to spiritual awakening. Spirituality and depression are 
essentially one journey. And those who experience spiritual awakenings are ninety 
percent less likely to suffer depression again.”

-- “Very often, depression, as everyone will face it, is the core to our endowment and 
development.”

 -- “Functional MRIs show that, in a resting state, the brain activity of people with 
developed spirituality (through depression & suffering--EM) resembled that of a 
meditating monk. A sustained spiritual life is also associated with cortical thickness. A 
thick cortex correlates with high IQ, a thin cortex with Alzheimer’s or depression. Our 
2014 study showed adults with a sustained spiritual life had thickness in the parietal, 
occipital and precuneus regions of the brain, the same areas where you see thinness in 
those with recurring depression. Those regions of thickness have to do with orientation, 
perception and reflection.

 Children with spirituality are 60 percent less likely to be depressed as teens, 40 percent 
less likely to engage in drug use and 80 percent less likely to engage in some risky 
behaviors. Cortical thickness was observed in study participants who said “spirituality is 
personally important,” regardless of their specific religious traditions.”

 “The ideal goal of parents and educators is to foster in young people the intense 
processes of self-direction and self-transcendence. (Lonergan’s expression self-realization 
through self-transcendence)” Bernard Tyrrell (Ch, part II, p.49)



“What do clinical scientists know about redemption 
and personal growth in the aftermath of depression? 
How often does it happen? What initiates it?
In a forthcoming article [The Curious Neglect of 
High Functioning After Psychopathology: The Case 
of Depression] to appear in Perspectives on 
Psychological Science with our students, we reached a 
shocking conclusion: Experts have virtually nothing to 
say about this topic.” (Thriving after depression: Why are 
scientists ignoring good outcomes? Jonathan Rottenberg, Todd B. 
Kashdan, June 29, 2018)



Prophylaxis through pain and suffering / 
wounded healers

“He, who has never known sorrow, will not be able to 
cope with great sorrow. He, who has not experienced 
depression and does not know what depression is, is 
neither able to bear heavy depression, nor to help 
others in bearing depression. He, who had not small 
experiences of anxiety empathy, is not able to 
understand the entire profundity of existential and 
alterocentric fears and anxieties. He, who has not gone 
through the feeling of, the understanding of and the 
identification with the values of the exclusivity and 
uniqueness of emotional bonds, will not understand 
these same values.” (Conf., 95)



“The experiences of nervousness and psychoneuroses—
even if fragmentary and on a comparatively low level –
- inoculate us with the understanding of future 
psychoneurotic experiences, give us the means to 
overcome them in a creative way, and thus also to 
prevent more serious illnesses, i.e., psychotic illnesses. 
(Conf., 95)



Inner conflict
 “The development of the inner psychic milieu, the 

hierarchization of values, the development of the third 
factor, of the dynamism subject-object in oneself, and 
above all the development of the dynamism of inner 
psychic transformation and of empathy are all 
impossible without internal conflicts.” (Conf. 51)

 “Conflicts are subject to inner psychic transformation. 
In this way, conflicts of both kinds (ext and int) can be 
sublimated and moved to a higher level.” (Mental Growth, 83)



Inner conflict, cont.
“Strong external and inner shocks, when met through 
very active reflection (following inner psychic 
transformation) together with maladjustment at lower 
levels of both the internal and the external milieus, 
promote development directed toward the realization of 
personality and its ideal. These very conflicts, both inner 
and outer, with the possibility of inner psychic 
transformation, are characteristic of the majority of 
psychoneurotic dynamisms.” (Mental Growth, 83)



Self-education and 
Autopsychotherapy
“(...) true self-education starts when the personality 
comes to life—that is, from the period in which the 
process of self-defining and self-cognizing becomes 
marked, the process in which a man begins to be 
strongly interested, intent, and sees the need of isolating 
in himself that something which constitutes his true self. 
He then attempts to understand the biological and 
extrabiological character of this self, its hierarchical 
values and purpose. /contd.



Self-education and 
autopsychotherapy, contd.
“The process of self-education consists in admitting to 
consciousness all that may stimulate and educate. In doing so 
we should adopt an attitude of constant differentiation and 
selection of these stimuli, partly or wholly rejecting some of 
them and admitting others. In this process there are 
moments of interruption of daily activities, moments of 
withdrawal from the daily routine and of breaking contact 
with the external world, in order to enter, with a fully relaxed 
body and mind, into communion with one’s ideal, and to 
charge oneself, as it were, with subtle spiritual energy. This 
reaching out, through meditation and contemplation, to 
one’s educational ideal usually contains in itself the elements 
of a religious attitude.” (PSTPD, 42)



Self-education and 
autopsychotherapy, contd.
“The process of self-education consists in reflecting upon 
and controlling the impulses, derived from the grasp of one’s 
own personality ideal, which are eventually expressed in 
action.”(PSTPD, 42)

“Self-education is about personality development on the ever 
higher levels. Its highest goals is in the natural dimension the 
fullness of humanity, and in the supranatural dimension –
becoming God-like. Self-education should go hand in hand 
with introspection, and those two activities should become 
one effort, lasting a lifetime, to come close to the ideal.”



Self-education & 
autopsychotherapy, contd.
 Negative capability (Keats): “when a man is capable of being in 

uncertainties, mysteries, doubts, without any irritable reaching after 
fact and reason”

 Patience

 Eknath Easwaran’s Passage Meditation:
 Meditation on a passage
 Repetition of a mantram (mantra, or prayer word)
 Slowing down
 One-pointed attention
 Training the senses
 Putting others first
 Spiritual fellowship
 Spiritual reading



Self-education & 
autopsychotherapy, contd.
 Bernard Tyrrell’s Christotherapy: Healing Through 

Enlightenment:
 Mind-fasting (negative data; prayer for diagnostic 

discernment; revelation/recognition; 
decision/demonstration)

 Spirit-feasting (positive data; prayer for appreciative 
discernment; r/r; d/d)

 Edgar Cayce’s A Search for God

 Peace Pilgrim’s Steps Toward Inner Peace (Four 
Preparations, Purifications & Relinquishments)



Eknath Easwaran
“Those who offer instant enlightenment mislead us. After 
all, we have to bring the mind itself under control, and 
there is no more difficult task in life. We should be 
prepared for a lifetime of challenge. But then, we need 
challenges, or we stagnate. If you want to judge your 
progress, ask yourself these questions: Am I more loving? 
Is my judgment sounder? Do I have more energy? Can my 
mind remain calm under provocation? Am I free from the 
conditioning of anger, fear, and greed? Spiritual awareness 
reveals itself eloquently in character development and 
selfless action. Authentic spiritual experience changes the 
way you see the world and the way you live.” (TofD, 6/19/18)



 “Sin is a refusal to keep growing.” St. Gregory of Nyssa (c. 335-c. 
394) 

 "Each of us has a soul, but we forget to value it. We 
don't remember that we are creatures made in the 
image of God. We don't understand the great secrets 
hidden inside of us." Teresa of Avila

 "Within you there is a stillness and sanctuary to which 
you can retreat at any time and be yourself." Hermann Hesse

 “The idea of what a human being should be fills us 
with the greatest emotion.” Karen Armstrong (para)



Richard Rohr
“The self that begins the journey is not the self that 
arrives at the Gospel. The self that begins is the self that 
we believe ourselves to be, the superior self we want to 
be. This is the self that dies along the way—until ‘no one’ 
is left. This is the true self that all Great Religion talks 
about, the self bigger than death yet born of death, a 
different self than the private I, a self transformed by 
God and transformed in God.” (What The Mystics Know, 41)



“I wish I could show you when you are lonely 
or in darkness the astonishing light of your 
own being.”

Hafiz of Shiraz



“Everything begins in mysticism and ends in 
politics.”

Charles Péguy (1873-1914)



Pierre Teilhard de Chardin
“What paralyzes life is lack of faith and lack of audacity. The 
difficulty lies not in solving problems but expressing 
them. And so we cannot avoid this conclusion: it is 
biologically evident that to gain control of passion and so 
make it serve spirit must be a condition of progress. Sooner 
or later, then, the world will brush aside our incredulity and 
take this step : because whatever is the more true comes out 
into the open, and whatever is better is ultimately 
realized. The day will come when, after harnessing the ether, 
the winds, the tides, gravitation, we shall harness for God the 
energies of love. And, on that day, for the second time in the 
history of the world, man will have discovered fire.” (1934)



Levels of development/levels of conscience
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Psychopathy

“the greatest obstacle to development of 
individuals and societies” Trud istnienia (1986)

“our general inability to recognize the 
psychological type of psychopaths causes 
immense suffering, mass terror, violent 
oppression, genocide and the decay of 
civilization” (1973).
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Psychopathy, contd.

 “Psychopathy is a structure based on primitive drives with a 
strong integrative force, and with intelligence in the service of 
those drives.

 A psychopath is emotionally rigid and narrow. He has strong 
ambitions and significant talents, but they remain narrow and 
under the influence of primitive drives. He does not experience 
inner conflicts, but instead he creates external ones. He is not 
capable of empathy, and so he strives to gain control over others, 
or, before he can gain dominance, he submits to the control of 
others. He is usually deaf and blind to the problems of others, to 
their development and developmental difficulties. He 
relentlessly realizes his own goals. A psychopath exists on the 
level of primary integration and is emotionally stunted.”
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Psychopathy, contd.

“We can distinguish “small” and “big” psychopaths. We find the 
big ones among the most notorious world criminals, and among 
aggressive tyrants and dictators (e.g., Nero, Hitler), who do not 
hesitate to sacrifice others for their own goals. For a big 
psychopath, a person and a social group do not have any moral 
value. To him, rules of justice do not exist. Genocide or a 
concentration camp are not a moral problem for him, but a 
means to an end.”
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Psychopathy, contd.

“Small psychopaths are miniatures of the big ones. In 
general, they submit to big psychopaths in the right 
circumstances. A small psychopath looks for opportunities 
to realize his own interests, and to satisfy his desire to wreak 
havoc in society. A psychopath thinks that laws are to be 
broken and that they do not apply to him. He uses any 
circumstances to secure his position, money, and fortune, 
regardless of the consequences for others, without any 
consideration for ethical norms. Psychopaths do not know 
how to emotionally compare themselves with others, they 
cannot emotionally understand others, and they lack an 
empathic attitude.
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Psychopathy, contd.
“Psychopaths are dynamic individuals, efficient, capable of 
making quick decisions, without hesitation or inhibition; 
they do not exhibit emotional or 
imaginational overexcitability, or intellectual 
overexcitability of a global character. They are usually 
incapable of retrospection, and their abilities for 
prospection are used to foster their narrow goals and 
ambitions. They do not apply self-control, are incapable of 
self-criticism, but show the capacity to skillfully control 
and realize their purposes, plans and programs. Thus they 
lack a multilevel inner psychic milieu; they lack multilevel 
emotional and instinctual functions. Therefore, as I said 
before, they do not understand the hierarchy of values in a 
global sense. They use an unconscious or semiconscious 
hierarchy of “values,” which are narrow, rigid and 
subsumed under their ambitions. (p. 123-124)
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‘In his jailhouse journal, Dylann [Roof] wrote: “I don't 
like it when people try to read into things, or try to 
find, or create meaning that isn't there. I don't like it 
when people put so much weight on the things I say. 
Sometimes, more now than before the incident, I feel 
that the people I talk to hang on my words as if they 
were all important or offer some sort of insight into my 
being. But this isn't the case; it never is with anyone. 
For example, I stated before I never used drugs to 
‘drown the pain,’ or ‘self medicate.’ I used drugs 
because they get you high. There is no deeper meaning 
behind this. There is no deeper meaning behind any of 
my behavior.”’



Psychopathy

“But what does 4 percent really mean to society? As points of 
reference to problems we hear about more often, consider the 
following statistics: The prevalence rate for anorexic eating 
disorders is estimated at 3.43 percent, deemed to be nearly 
epidemic, and yet this figure is a fraction lower than the rate for 
antisocial personality. The high-profile disorders classed as 
schizophrenia occur in about 1 percent of us -- a mere quarter of the 
rate of antisocial personality -- and the Centers of Disease Control 
and Prevention say that the rate of colon cancer in the USA, 
considered "alarmingly high," is about 40 per 100,000 -- one 
hundred times lower than the rate of antisocial personality. Put 
more succinctly, there are more sociopaths among us than people 
who suffer from the much publicized disorder of anorexia, four 
times as many sociopaths as schizophrenics, and one hundred 
times as many sociopaths as people diagnosed with a known 
scourge such as colon cancer."  (Stout, 2005, p.8)

65



Pathocracy

A system of government created by a small 
pathological minority that takes control over a society 
of normal people.

“Political Ponerology: A Science on the Nature of Evil 
Adjusted for Political Purposes” by Andrew Lobaczewski

Character is destiny.
Heraclitus, Greece, ca. 450 BC

States are as men are, they grow out of human characters.
Plato, Greece, ca. 380 BC
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Pathocracy, contd.
 “Only about 6% of the population is actively part of the 

pathological ruling class

 Another 12% have traits that lead to them being drawn into 
complicity with the rulers. Since people in this group are more 
involved with the leadership than the rest of the population, yet 
more similar to normals than the actively pathological leaders, 
they often serve as managers and go-betweens.

 The rest of the population is not involved in the pathocratic 
leadership and is likely opposed to it. Many in this majority will 
never truly conform to the pathocrats’ wishes even at the cost of 
great poverty and suffering because it would shatter them 
psychologically to do so.”

A. Lobaczewski, in Howard Ditkoff ’s Systems Thinker 
http://www.systemsthinker.com/interests/systemsthinking/humansystems/patho
cracy.shtml
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Pathocracy, contd.

 Paralogisms—Particular manners of twisting logic to 
falsely make the illogical appear logical and vice-versa.

 Paramoralisms—Specific methods of twisting morality to 
falsely portray the unethical as ethical and vice-versa.

Systems Thinker http://www.systemsthinker.com/interests/ponerology/
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Psychopathy, -like, contd.

 Power Causes Brain Damage: How leaders lose mental capacities—most 
notably for reading other people—that were essential to their rise by Jerry 
Useem

 Most violence in the world is motivated by personal morality
by Tage Rai

 Outcome-oriented moral evaluation in terrorists by Sandra Baez et al. 
 Neurobiology and moral mindset by Darcia Narvaez (Safety vs engagement 

ethics)
 The empathic brain and its dysfunction in psychiatric populations: 

implications for intervention across different clinical conditions by 
Jean Decety and Yoshiya Moriguchi

 The Dark Side of Creativity by Thomas Chamorro-Premuzic
 The Narcissism Epidemic: Commentary on Modernity and Narcissistic 

Personality Disorder by J. Twenge et al.
 “Chronicle of a death foretold”: the end of psychotherapy by Paul 

Verhaeghe (George Simon findings)
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Psychopathy (PP) vs Psychoneurosis (PN)

 PP structure uses intelligence 
as a tool subordinated to its 
aims.

 In PN, intelligence is 
subsumed under many 
different disintegrated 
structures. This 
subordination is rather loose, 
either changing in its 
connection with emotional 
dynamisms, or closely related 
to them in a case of advanced, 
positive development of a 
psychoneurotic.
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Psychopathy (PP) vs Psychoneurosis (PN), contd.
 PP does not experience any 

inner conflicts, neither unilevel, 
nor multilevel; instead, he 
frequently creates external 
conflicts. 

 PP may show disingenuous, 
superficial syntony. In general, 
however, he does not experience 
real syntony, and much less 
authentic empathy. He strives to 
be in good graces of others, 
looking for opportunities to 
secure their favors for himself.

 PN in general experiences 
unilevel inner conflicts, and, 
even more often, inner 
multilevel conflicts; but his 
external conflicts are weak and 
disappear with advancing 
personality growth.

 PN is in general empathetic, 
although he may not always be 
able to show his empathy. He 
demonstrates sympathy, 
understanding of others, feels 
their hurt and sadness and is 
willing to help.
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Psychopathy (PP) vs Psychoneurosis (PN), contd.
 PP does not understand 

global, broad multilevelness, 
is blind and deaf to higher 
values, is “narrow” and 
stereotypical. In his 
ambitious strivings, he shows 
strength and disregard for 
others. It is said that these 
people achieve their goals 
“over dead bodies.”

 Psychoneurotics are 
inhibited, often fearful, 
anxious, experiencing 
depressions and obsessions. 
They are extremely sensitive 
to the hierarchy of values.
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Psychopathy (PP) vs Psychoneurosis (PN), contd.
 PPs are primitively 

integrated.
 PNs are disintegrated up to a 

certain level of development, 
exhibit weaker or stronger 
developmental dynamisms, have 
or are in the process of 
developing their inner psychic 
milieu. Their multilevel and 
multidimensional attitude, and 
manifold dynamisms breaking 
down lower and building up 
higher levels of instinctual and 
emotional functions, are a 
source of rich creativity, but also 
of dramatic, difficult, and even 
tragic experiences related to 
their strivings toward the ever 
higher levels of personality, 
toward secondary integration.
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Psychopathy (PP) vs Psychoneurosis (PN), contd.
 PPs usually do not have deep, 

exclusive relationships based on 
friendship and love. If we see 
beginnings of such 
relationships, they are 
completely subordinated to their 
interests, their goals, and their 
lifestyles.

 PNs usually treat love and 
friendship in an idealistic 
manner. They have a need for 
exclusiveness and 
unrepeatability of feelings, they 
want to strengthen their 
emotional bonds and work 
toward their deepening, and 
create “schools of marriage” and 
“schools of family.” They 
experience never-satisfied needs 
for friendship and love.
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Psychopathy (PP) vs Psychoneurosis (PN), contd.
 Psychopaths do not have an 

inner psychic milieu. They are 
primitively integrated, in general 
do not have difficult 
experiences, and do not show 
the above mentioned 
dynamisms. They are not 
perturbed by their own dramas 
or tragedies, because in their 
experience those dramas and 
tragedies have no depth, no 
great tension or psychic agony. 
Psychopathic individuals are 
always motivated by narrow 
ambitions and goals. They think 
mainly of their own careers and 
of achieving status in society.

 Psychoneurotics in general have 
broader, hierarchical goals, 
which include social, 
philosophical, and existential 
elements. Their hierarchy of 
values causes psychic tensions of 
moral and existential nature, 
and creates a desire to 
understand themselves and 
their environment, as well as 
strivings toward reaching higher 
levels of development and 
higher values. Personality ideal 
plays a crucial role in the lives of 
psychoneurotics. Dynamization 
of this ideal has an important 
meaning in the individual’s 
development.
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Psychopathy (PP) vs Psychoneurosis (PN), contd.
 PPs are usually seen by society as 

efficient, strong, with good 
organizational skills, devoid of 
inner conflicts. During initial 
interactions, they are perceived 
in a positive light. They 
engender trust in their strength, 
self-confidence, and 
resourcefulness. This creates an 
impression that they are 
trustworthy, that they can 
guarantee another a secure 
existence. Oftentimes, that’s 
how candidates for marriage, 
especially women, perceive 
them, thinking that a secure life 
is possible with a man of such 
character.

 PNs have much less success in 
this area; they appear to be less 
trustworthy and get much less 
approval. They create a poor 
impression and alienate others 
with their inhibitions, increased 
psychic excitability, hesitations, 
depressions, anxieties, and 
sometimes certain eccentricities.
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Psychopathy (PP) vs Psychoneurosis (PN), contd.
 PP does not understand 

global, broad multilevelness, 
is blind and deaf to higher 
values, is “narrow” and 
stereotypical. In his 
ambitious strivings, he shows 
strength and disregard for 
others. It is said that these 
people achieve their goals 
“over dead bodies.”

 Psychoneurotics are 
inhibited, often fearful, 
anxious, experiencing 
depressions and obsessions. 
They are extremely sensitive 
to the hierarchy of values.
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“Psychopaths have aims but not values. 

Psychoneurotics have values but not aims. 

Personalities have both values and aims.”

(Dabrowski 1970, p. 160) 
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“In the history of mankind, the recurrent moral 
declines crowned by Hitlerian barbarism came about 
as a consequence of the disregard for the teaching and 
the lives of Christ, Socrates, and Gandhi. Individual 
and social development cannot progress if it ignores 
the values and insights embodied in moral and social 
achievements of great historical figures.” (Dabrowski, Higher 
Emotions and the Objectivity of Value Judgments)



Our future
 "All we have learned of psychotherapy suggests that it is at the 

precise time when the individual feels as if his whole life is 
crashing down around him, that he is most likely to achieve an 
inner reorganisation constituting a quantum leap in his growth 
toward maturity. Our hope, our belief, is that it is precisely when 
society's future seems so beleaguered – when its problems seem 
almost staggering in complexity, when so many individuals seem 
alienated, and so many values seem to have deteriorated – that it 
is most likely to achieve a metamorphosis in society's growth 
toward maturity, toward more truly enhancing and fulfilling the 
human spirit than ever before. Thus we envision the possibility 
of an evolutionary leap to a trans-industrial society that not only 
has know-how, but also a deep inner knowledge of what is worth 
doing." — Willis Harman



“It is good to realize that falling apart is not such a bad thing. Indeed, it is as essential to 
transformation as the cracking of outgrown shells. Anxieties and doubts can be healthy and 
creative, not only for the person, but for the society, because they permit new and original 
approaches to reality.

What disintegrates in periods of rapid transformation is not the self, but its defenses and 
assumptions. Self-protection restricts vision and movement like a suit of armor, making it 
harder to adapt. Going to pieces, however uncomfortable, can open us up to new 
perceptions, new data, and new responses.

Speaking the truth of our anguish for the world brings down the walls between us, drawing 
us into deep solidarity. That solidarity is all the more real for the uncertainty we face.

In our culture, despair is feared and resisted because it represents a loss of control. We’re 
ashamed of it and dodge it by demanding instant solutions to problems. We seek the quick 
fix. This cultural habit obscures our perceptions and fosters a dangerous innocence of the 
real world.

Acknowledging despair, on the other hand, involves nothing more mysterious than telling 
the truth about what we see and know and feel is happening to our world. When corporate-
controlled media keep the public in the dark, and power-holders manipulate events to 
create a climate of fear and obedience, truth-telling is like oxygen. It enlivens and returns us 
to health and vigor.” (Joanna Macy,  The Greatest Danger)



In Search of an Inside-
Out Dabrowskian Leader 

~ 
The Westmount Story 

13th International Dabrowski Congress
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Presented by: 
Janneke Frank, Joe Frank, Peter Khu, Audrey Smith



Plan for the Session
 Welcome and Introductions

 Joe Frank

 The Westmount Context
 Joe Frank: Our Narrative

 The Architect ~ Framework
 Peter Khu: The Lived Experience

 The Dabrowski Lens
 Janneke Frank: Being, Knowing, Acting 

 The Synthesis
 Audrey Smith: Authentic Development and Implications

 Conclusions and Q&A
 Janneke Frank

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



Joe Frank – superintendent Westmount Charter School (WCS)

Peter Khu – board member, parent representative

Janneke Frank – recently retired principal of the WCS 
Mid-High (grades 5-12) Campus

Audrey Smith – board member, community representative

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 

Who are we?
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 WCS is one of 13 public charter schools in Alberta, the only province in 
Canada that allows public charter schools to be established.

 WCS was opened in 1996 and has just completed its 22nd year of 
operation.

 In 2016, the Minister of Education granted WCS a charter term renewal of 
15 years, effective to August 31, 2031.  Th renewed operating term was 
based on a revised charter mandate grounded in the following 
foundational elements:

The Context



VISION

 Fostering gifted education from the  inside out

MISSION

 To provide students who are gifted an authentic educational experience 
that:
• Supports need, ability and potential
• Provides opportunities for inner growth
• Develops genuine relationships; and
• Is facilitated by empathic, passionate, creative educators whose ethical practice 

develops life-long learners.

5

WCS Vision and Mission
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 Our session today is not a research report. We present a 
phenomenological overview; a lived experience, not a reductionist 
account of a typical linear, sequential, well-defined process.

 Our intent is to describe a unique experience in hiring a new principal for 
our mid-high campus as viewed through a Dabrowski lens.

The Context cont’d
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Why did we engage in this search for 
a Dabrowskian leader?  
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Let the story begin…

The Process



Westmount at a Crossroads

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 
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5 Key Phases
1.Discovery

2.Design

3.Differentiation

4.Dialogue and Mentoring

5.Due Diligence

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 
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1. Discovery

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



2. Design
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Applying TPD
The Theory of Positive Disintegration is a 
restaurant where they give you a thirty 
thousand page menu and no food.
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 Flexibility, empathy and passion for supporting our students’ multi-
faceted needs 

 Appreciation of asynchronous development 

 Ability to navigate the complexities of our diverse community, including 
relationships with and among administration, staff, students and parents 

 Approachability and willingness to develop a strong individual connection 
with students 

 Dedication to fostering community spirit and extracurricular activities at 
the school 

 Appreciation and support of the importance of music, arts, drama and 
athletic programming in balance to the academic curricula 

 Commitment to encouraging and facilitating the active and meaningful 
involvement of the parent community 

 Sense of humor is a must! 
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3. Differentiation
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4. Dialogue and Mentoring

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 
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Coming to the Question

• Who do we need 
to be and what do 
we need to know 
to act in the best 
interest of gifted 
students?

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



A Context for Westmount
2012 – 2018 

“Relationships are all there is. 
Everything in the universe only 

exists because it is in relationship to 
everything else. Nothing exists in 

isolation. We have to stop 
pretending we are individuals who 

can go it alone.”
(Margaret Wheatley, 2002)

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



Outside In vs Inside Out
Outside In

Achievement Focus

 Talent Development

 Product Perspective

 Emphasis on achievement 
and outer recognition

 Fosters competitiveness

(Tolan & Piechowski, 2013) 

Inside Out
Processing/ Experience Focus

 Personal Growth

 Child-Centered Perspective

 Talent development is an 
organic part of personal 
growth

 Child’s self: endowed with will 
and capacity for self-
determination

 Fosters interrelatedness

(Tolan & Piechowski, 2013) 
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Inside-Out at WCS 2014
“I think people confuse giftedness with 

achievement. Inside-Out is about removing 
the barriers from the kids. It is about 

teaching kids to advocate for themselves 
so they can achieve to their highest 

potential.” 
Peter Khu, Westmount Parent
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Inside-Out at WCS 2018
 Principal Selection Committee

 Principal Selection Interview Team

“Looking back, this is the moment I realized that by involving the 
students we were doing something different. They knew how 

important the task was and they wanted to be involved. They clearly 
understood the stakes. During the facilitation it was clear this was a 
turning point for the school. There was a sense in the room that the 
work was critical. We had reached beyond inside-out. The tone and 
content of the session was electrifying. They were clearly on another 

level.” 

Peter Khu
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TPD ~ An Overview
 Comprehensive theory of personality development which 

expresses the developmental theme of movement away 
from egocentrism toward empathy, caring & altruism

 How personality develops through adversity

 What is              What can be            What ought to be

 Realism              Imagination             Idealism  

 Critical Elements~
 Positive Disintegration 
 Levels of Development
 Developmental Potential

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



TPD: Developmental Dynamisms
 “Biological or mental forces controlling 

behavior and its development. Instincts, 
drives, and intellectual processes combined 
with emotions.” (Dabrowski, 1972, p. 294)

 Developmental dynamisms carry out the 
process of restructuring emotional & 
cognitive organization 

 As autonomous inner forces, dynamisms 
and particularly the third factor, provide a 
strong drive toward an individual’s 
autonomous growth

 Self evaluative processes; energies that 
are observable and analyzable in a 
person’s verbal behavior 

 Dynamisms are essential for advanced 
growth

There is a crack in 
everything. That’s 

how the light gets in.

- Leonard Cohen 

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



Developmental 
Dynamisms

~

Piechowski, M. M. (1975)
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The New Principal ~ A Dabrowskian 
Leader in the Making?

Dynamisms
• Empathy 

• Creative instinct 

• Identification

• Astonishment with oneself

• Positive maladjustment

• Subject-Object in oneself, 
3rd Factor, self-awareness, 
education-of-oneself

• Responsibility, Authentism, 
Autonomy

Leadership Traits
• Understanding & empathy for the gifted, 

imagination, strong identification with gifted 
students

• Commitment to facilitate gifted students’ 
personal, social & intellectual development 

• Creativity, imagination, humor, high energy & 
enthusiasm

• Recognize student perceptiveness, often 
expressed as the awareness of truth and justice 
or intolerance and rigidity 

• Self-aware & directed; resilience in overcoming 
adversity; responsibility and integrity

Frank, Frank, Khu, Smith                           Dabrowski Congress2018 
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(A mechanism that performs an as authenticity sensor within your organization)

A group of committed people who deeply care about the health of the 
organization (they don’t have to be aligned in thinking style and value 
differences will be highlighted throughout the process). They need to be 
good question askers, can tolerate some risk, not know the answers to 
the questions and not even know what the questions are.

A document that states the purpose and values of the organization as 
honestly as possible.  People don’t necessarily need to understand it, 
even if they have participated in the writing of it.

A task that is critical to the organization.

Add…time, food, great admin support…and 
Stand Back!!

You have an authenticator working it’s way through your organization.

+

+

+
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Begin mapping out a process onto a timeline to accommodate a general sequence of operations in order to bring the results together at an ideal 
time….Begin discussion of characteristics of principal that align with our charter…. Who do you have to be and what do you have to know….much 
discussion…Realize we need consultant to the Dabrowski theory that underpins our charter to inform our process…make arrangements to provide for 
that guidance …Meanwhile, input collection was underway for discussion teachers’ and parents’ ideas on characteristics of principal and parent 
ideas…Realize that we need to be asking students directly for their input… configure a process to hear from students and record their input… modify the 
timeline…Bring all of feedback into discussion about critical characteristics… much discussion…Creation of a posting that embodied the essence of 
input about principal characteristics…Process impacted by teacher concern that they aren’t represented in the process of selection, teacher issues not 
adequately represented…Emergent meeting with small group of  teachers to respond to their concerns about a lack of ‘representation’ in the process… 
… Realized that there was a significant difference between participation and representation, representation not useful or authentic in this 
process…Second emergent meeting with whole staff to describe process…Much discussion to clarify for ourselves the issue of representation vs 
participation…Continued work on developing and refining a set of question tools that could adequately illustrate the set of characteristics that emerged 
from the various sets of input… the biggest task of this whole process… assembling a set of question tools…Assembling and preparing the interview 
team by reviewing the essence of the charter and emerging characteristics…Realizing that to be authentic we needed to have student participation in 
the interview process… but how?  Decided on a ‘student welcome chat’ with casual but carefully constructed questions/topics… organized 
that…Preparing for interviews with a discussion of how to use the questions as tools including probing follow-ups to investigate candidates thinking and 
values in certain situations…Conducting interviews and follow-up meeting to arrive at consensus on a lead candidate to recommend to board….
Consensus process lengthy, very dynamic and solidly successful despite large original differences and some strong positional thinking…Made 
recommendation to Board for lead candidate who offered them the position but they declined…Meanwhile another emergent meeting with whole staff 
who were anxious because of misinformation about the process …Met as a selection/interview team to decide on ‘next runner up’… again lengthy 
consensus process with strong initial positional thinking but process moved everyone to comfortable consensus…Offered this lead candidate 
recommendation to Board who offered  position to candidate … accepted…Process review conducted with all stakeholder groups including teachers, 
students, parents, selection team… Realize that new principal will need consulting support to integrate into the school and to carry forward the vision 
embodied in the charter….make arrangements for that support with Board approval…Process ‘history’ captured in document that also contained many 
recommendations for process improvement suggestions that emerged from  follow-up discussions with each of the stakeholder groups…Make 
arrangements to implement the various suggestions for process improvement that were directed to hiring process but also to general school processes, 
particularly student ideas about collaboration with administration…Meet with successful candidate to review process and give him feedback from 
stakeholder groups, particularly students…to make consulting offer and organize that as well as to support organization of student admin 
collaborations……Realize that we need another stage in the process and so, put in place structure for probationary review and consideration of 
responses to the various possible outcomes of the probationary period… deploy the new expectations of student voice in school processes in the 
configuration of an infrastructure and master planning group … ensuring student voice and perspectives are captured and deployed…Consider how 
student voice might be included more comprehensively including at elementary level…Realize that we have an interesting process experience of the 
Dabrowski model in action and meet to prepare an offering for Dabrowski conference.
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Emergent
Recursive

Unpredictable

Created a generalized impact on school processes.

Generated extensive information about school processes.

Initiated new processes as a result of new information.

Functioned as a training process for participants in relation to meaning of the Charter.

Shed light on areas of school function that are misaligned with the Charter.

Informed understanding of specific administrator roles and the fact that they are not 

interchangeable, e.g., assistant principal/acting principal/principal.

Affirmed our beliefs about education for gifted students.

Clarified differences between procedure and process.

Built increased trust in the process without needing assured results.
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Built community of understanding and shared goals with all stakeholders through a 

collaborative process.

Built appreciation for ability of many stakeholders to contribute value including those with 

‘supportive only’ roles.

Increased our thoughtfulness about how our Charter functions in operation throughout 

the school processes.
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Student input was the most cogent.

Participation as ‘representative’ prevents authentic presence.

Process does not equal procedure.
Authentic process inhabits whole system if you allow it.

Being in process requires courage to know.

The process approach was highly productive including generating ideas for future and 

improvements on existing processes.

Process approach causes role defined participation to fall away.

Process approach requires time but experience of that time is energizing.

Process approach sets up collaborative learning lab offering training in deep 

understanding of the Charter as well as in experience of collaborative process and critical 

thinking about school processes in general.

Process approach changes stakeholder`s awareness and relationship to each other.



Arriving at the Beginning…

• Who do we need 
to be and what do 
we need to know 
to act in the best 
interest of gifted 
students?

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



BEING

KNOWING ACTING

AUTHENTICITY

Authentic Educational Leadership ~ 
Knowing the Good and Doing It

Frank, Frank, Khu, Smith                           Dabrowski Congress 2018 



ACTING
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Nothing in 
the 
Universe 
ever grew 
from the 
Outside In

Richard Wagamese 
2016



What does it mean to be an Inside-
Out Dabrowskian Leader? 

“For what I have experienced 
and understood, 

I answer with my life.” 
(M. M. Bakhtin, 1981)
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Questions?

http://oscarchia.com/wp-content/uploads/2015/04/preguntas.jpg
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Same, Similar,  
or Different?   
Openness 

to 
Experience 

and 
Overexcitability 

Dr. Shelagh A. Gallagher
Engaged Education

Charlotte, NC
sagallag1@gmail.com 
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My Journey’s Beginning



“...there is little empirical support for viewing
gifted people as qualitatively different.”

Subotnik, Olszewski-Kubilius, & Worrell, 2011

My Journey’s Beginning



"The truly creative mind in any 
field is no more than this: A 

human creature born abnormally, 
inhumanly sensitive.  To him...a 

touch is a blow, a sound is a 
noise, a misfortune is a tragedy, a 

joy is an ecstasy, a friend is a 
lover, a lover is a god, and failure 

is death.  Add to this cruelly 
delicate organism the 

overpowering necessity to create, 
create, create - - - so that without 
the creating of music or poetry or 
books or buildings or something 
of meaning, his very breath is cut 

off from him. He must create, 
must pour out creation. By some 

strange, unknown, inward 
urgency he is not really alive 
unless he is creating." – Pearl 

Buck



Building Bridges: Research 
on Gifted Childrens' 

Personalities from Three 
Perspectives

https://www.researchgate.net/publication/288949998_Building_bridges_Research_on_gifted_children's_personalities_from_three_perspectives



O C E A N

The Five Factor Model of Personality



OC EA N



Contentiousness 



CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive



Agreeableness 



CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive



CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive

AGREEABLENESSCritical, 
uncooperative, 

suspicious
Helpful, trusting, 

empathetic



Neuroticism 



Neuroticism 



CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive

AGREEABLENESSCritical, 
uncooperative, 

suspicious
Helpful, trusting, 

empathetic



CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive

AGREEABLENESSCritical, 
uncooperative, 

suspicious
Helpful, trusting, 

empathetic

NEUROTICISMCalm, even-
tempered, 

secure

Anxious, 
unhappy, prone 

to negative 
emotions



Openness to Experience 



CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive

AGREEABLENESSCritical, 
uncooperative, 

suspicious
Helpful, trusting, 

empathetic

NEUROTICISMCalm, even-
tempered, 

secure

Anxious, 
unhappy, prone 

to negative 
emotions



OPENNESS
Practical, 

conventional, 
prefers routine

Curious, wide 
range of 
interests, 

independent

CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive

AGREEABLENESSCritical, 
uncooperative, 

suspicious
Helpful, trusting, 

empathetic

NEUROTICISMCalm, even-
tempered, 

secure

Anxious, 
unhappy, prone 

to negative 
emotions



Extraversion 



OPENNESS
Practical, 

conventional, 
prefers routine

Curious, wide 
range of 
interests, 

independent

CONSCIENTIOUSNESSSpontaneous, 
impulsive,

disorganized

Hardworking, 
dependable, 
compulsive

EXTRAVERSIONQuiet, reserved, 
withdrawn

Outgoing, warm, 
adventure 
seeking

AGREEABLENESSCritical, 
uncooperative, 

suspicious
Helpful, trusting, 

empathetic

NEUROTICISMCalm, even-
tempered, 

secure

Anxious, 
unhappy, prone 

to negative 
emotions



Openness to Experience 



Psychological Assessment Resources, Inc.,  2010, p. 3

A Definition of OPENNESS TO EXPERIENCE

Individuals who are high in openness to experience tend 
to have an active imagination, aesthetic sensitivity, attentiveness 

to inner feelings, preference for variety, intellectual curiosity, 
and independence of judgment.  Open individuals are 

curious about both inner and outer worlds, and their lives are 
experientially richer than those of closed individuals.  They 
are willing to entertain novel ideas and unconventional values, 
and they experience both positive and negative emotions more 
keenly....Open individuals are willing to question authority 

and are prepared to entertain new ethical, social and political 
ideas.

active imagination, aesthetic sensitivity attentiveness
to inner feelings intellectual curiosity

curious about both inner and outer worlds

novel ideas and unconventional values
experience both positive and negative emotions more

keenly
entertain new ethical, social and political

ideas.
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curious about both inner and outer worlds
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keenly
entertain new ethical, social and political
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A Definition of OPENNESS TO EXPERIENCE

Individuals who are high in openness to experience tend 
to have an active imagination, aesthetic sensitivity, attentiveness 

to inner feelings, preference for variety, intellectual curiosity, 
and independence of judgment.  Open individuals are 

curious about both inner and outer worlds, and their lives are 
experientially richer than those of closed individuals.  They 
are willing to entertain novel ideas and unconventional values, 
and they experience both positive and negative emotions more 
keenly....Open individuals are willing to question authority 

and are prepared to entertain new ethical, social and political 
ideas.

intellectual curiosity

curious about both inner and outer worlds

and unconventional values

keenly
entertain new ethical, social and political

ideas.
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A Definition of OPENNESS TO EXPERIENCE

Individuals who are high in openness to experience tend 
to have an active imagination, aesthetic sensitivity, attentiveness 

to inner feelings, preference for variety, intellectual curiosity, 
and independence of judgment.  Open individuals are 

curious about both inner and outer worlds, and their lives are 
experientially richer than those of closed individuals.  They 
are willing to entertain novel ideas and unconventional values, 
and they experience both positive and negative emotions more 
keenly....Open individuals are willing to question authority 

and are prepared to entertain new ethical, social and political 
ideas.

keenly

ideas.
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A Definition of OPENNESS TO EXPERIENCE

Individuals who are high in openness to experience tend 
to have an active imagination, aesthetic sensitivity, attentiveness 

to inner feelings, preference for variety, intellectual curiosity, 
and independence of judgment.  Open individuals are 

curious about both inner and outer worlds, and their lives are 
experientially richer than those of closed individuals.  They 
are willing to entertain novel ideas and unconventional values, 
and they experience both positive and negative emotions more 
keenly....Open individuals are willing to question authority 

and are prepared to entertain new ethical, social and political 
ideas.

keenly

ideas.

Overexcitabilities



Psychological Assessment Resources, Inc.,  2010, p. 3

A Definition of OPENNESS TO EXPERIENCE

Individuals who are high in openness to experience tend 
to have an active imagination, aesthetic sensitivity, attentiveness 

to inner feelings, preference for variety, intellectual curiosity, 
and independence of judgment.  Open individuals are 

curious about both inner and outer worlds, and their lives are 
experientially richer than those of closed individuals.  They 
are willing to entertain novel ideas and unconventional values, 
and they experience both positive and negative emotions more 
keenly....Open individuals are willing to question authority 

and are prepared to entertain new ethical, social and political 
ideas.

keenly

ideas.

Overexcitabilities

Intellectual
Emotional

Imaginational





 The Big Five Factor Model of Personality 

is based on 
the Lexical Hypothesis 

which assumes that all the important 
personality traits are expressed in natural 

language.



Conscientiousness Agreeableness Neuroticism Openness Extraversion

Derived from Lexical Analysis

talkative
energetic

insightfulthorough

kind

assertivenervous

imaginative



Openness to Experience

Facets 

  Ideas: intellectual curiosity 

  Values: readiness to re-examine own values and those  

     of authority figures 

  Fantasy: receptivity to the inner world of imagination 

  Aesthetics: appreciation of art and beauty 

  Feelings: openness to inner feelings and emotions 

  Actions: openness to new experiences on a practical level 

the active seeking and appreciation of 
experiences for their own sake



Openness to Experience

Facets 

  Ideas: intellectual curiosity 

  Values: readiness to re-examine own values and those  

     of authority figures 

  Fantasy: receptivity to the inner world of imagination 

  Aesthetics: appreciation of art and beauty 

  Feelings: openness to inner feelings and emotions 

  Actions: openness to new experiences on a practical level 

the active seeking and appreciation of 
experiences for their own sake



Openness to Experience

OpenClosed



Benefits of Research On Five Factor Model 
and Openness to Experience

for 
Gifted Education 

and 
Advanced Development



Extensive Research
Robust Sample Sizes

Important Connections 

• biomedical 
• cross-cultural 
• longitudinal



Extensive Research
Robust Sample Sizes

Important Connections 

• biomedical 
• cross-cultural 
• longitudinal

Outside of Gifted Education



Strongly correlated with IQ

Correlation between Openness and 
Measures of Intelligence

0.30

 ‘Moderate’ or ‘Moderate to Large’



Zeidner & Shani-Zinovich, 2011

Comparison of 
374 gifted and 478 typical 

high school students

Gifted significantly higher on 
Openness to Experience



Enhances intelligence

Strongly correlated with IQ



Crystallized Intelligence

Fluid IntelligenceOpenness 
to 

Experience

Openness contributes to crystallized intelligence
and somewhat to fluid and general intelligence



Openness is Related to 
Fluid and Crystallized Intelligence

Openness predicts high academic achievement  (Asendorpf and van Aken, 
2003)   

Openness predicts adult intelligence above and beyond childhood IQ and activity 
(Hogan, 2012)

Regression analyses consistently report that Openness to Experience contributes 

to the development of general, fluid and crystallized intelligence. 

(Bates & Shieles, 2003; Furnham, et al., 2007; Moutafi, et al., 2003; de Young, 

2011; Schretlen, van der Hulst, Pearlson, & Gordon, 2010)



Evidence that Openness is

Substantially heritable

0.8

Heritability of Personality



Evidence that Openness is

Substantially heritable

0.57

Heritability of Personality



Openness Exhibits Early

Abe (2005):  Openness in preschool related to advanced play patterns 
at age 5.

Tackett et al. (2012):  Using a sample of 3,751 children from five 

countries Big Five traits are evident as early as age three.
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Creativity

Moral Reasoning

Absorption
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Creativity
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(Spirituality)
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OPENNESS to Experience

Creativity

Moral Reasoning

Absorption

Emotional Awareness

Transcendence  
(Spirituality)



Gifted Students Tend to be Advanced
on Measures of Openness

McCrae et al., 2002, p. 1463

230 gifted students
2,748 typically developing

gifted students 0.5 standard deviations difference

“At age 12,  
[gifted students] have already reached the level of  

[Openness to Experience]  
characteristic of [typical] 15-year-olds”   
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OPENNESS to Experience

Creativity

Ideas 
Values 
Action

Based on Gallagher, S. (in press, 2012). Building bridges:  Using the Big Five, Jungian type, and overexcitabilities to Explore Personality Differences of Gifted Youth.  In C. Neville, M. Piechowski, & S. Tolan (Eds.).  
Off the charts!  Asynchrony and the gifted child.  Unionville, NY:  Royal Fireworks Press. 

Aesthetics

Fantasy 
Feeling
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Creative scientists and artists score higher 
on Openness than 

their less creative counterparts (Feist, 1998)

CREATIVITY
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Creativity
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Values 
Action
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97 gifted high school students had higher scores on both 

Openness to Experience and moral reasoning than 140 

college students.   

Regression analysis demonstrated that a preference for 
complexity explained more of the variance in moral 

reasoning scores than ACT scores. 

MORAL 
REASONING
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OPENNESS to Experience

Creativity

Moral Reasoning

AbsorptionIdeas 
Values 
Action
Fantasy 
Feeling



Absorp-on	or	Flow

39

the tendency to sink into a 
task or experience with an 
intense, exclusive focus is 
correlated with Openness to 
Experience
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“Openness was most strongly associated 

with positive emotion experienced 

during complex gathering and 

manipulation of information, although it 

also strongly predicted compassion … 

and significantly predicted joy and love” 

(emphasis added) 

 (Shiota, Keltner, & John, 2006, p. 

67-68).  



Openness leads to vulnerability to joy and distress, as 
well as heightened awareness of inner conflicts,  

People who are Open are more aware of the difference 
between actual and ideal states.  

Intense experience of positive and negative emotions.  

(McCrae & Costa, 1999; McCrae, 2000; Wolfenstein & 
Trull, 1997)



Openness May Change Over Time

Childhood = 
intelligence, 
creativity, 
curiosity

Caspi, Roberts, Shiner (2005)



Openness May Change Over Time

Adult = 
ability to access 
inner experiences 

Caspi, Roberts, Shiner (2005)



Openness May Change Orientation



Adult Expertise/Genius

“The case studies we have reviewed 
are consistent with the idea that 
Openness to Experience is a key 

feature of the psychology of 
genius…

Perhaps genius is a quality of the 
mind...an approach that takes in much 
of life experience, processes it deeply 

and discovers new possibilities.”
 

(McCrea & Greenberg, 2014, p. 237)



Openness Alone Does not Describe Giftedness

Dimitrijević (2012) discriminant function analysis  

Gifted students were more likely to be 

High
Ideas, Fantasy, Aesthetics, Assertiveness (E),  

and  

Low  
Gregariousness (E), Modesty (A), and 
Tendermindedness (A)



Current Understanding
(or not)

About Openness to Experience



Atheoretical or Metatheoretical

Factor Analytics

Comprehensiveness

Strength of Factors

What do the Factors Represent

Jung, Freud, Cattell, Eysenck, Murray



Boyle, G. (2008). Critique of the five-factor model of personality 
https://epublications.bond.edu.au/cgi/viewcontent.cgi?article=1308&context=hss_pubs

Block, J. (2010). The Five-Factor framing of personality and 
beyond: Some ruminations

https://pdfs.semanticscholar.org/2c74/81d97f38e4eb2cba370f46081888ea6cbee3.pdf

Thorough Critiques



Openness is an Unclear, Evolving Construct

l Fantasy

l Aesthetics ABSORPTION

l Feelings

l Ideas

l Actions INTELLECT

l Values



Is
OE

the same as 
OE?



Openness

Observable 
Personality

Traits

Core
Personality

Temperament

Overexcitability

MBTI Intuition

Uncertainty
over 

Representation



What is the Relationship Between  
Openness and Overexcitability?

Forms of Overexcitabililty Openness Facets

Psychomotor

Sensual Aesthetic

Imaginational Fantasy

Intellectual Ideas

Emotional Feelings

Values

Actions
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What is the Relationship Between  
Openness and Overexcitability?

Forms of Overexcitabililty Openness Facets

Psychomotor

Sensual Aesthetic

Imaginational Fantasy

Intellectual Ideas

Emotional Feelings

Values

Actions

Something

Not Everything



What about 
Psychomotor OE?
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Does this mean that Overexcitabilities are the same as MBTI  Intuition?



56

Study Sample Sensing Intuition

Normative Group 9,320 68.1 31.9
Sak, 2004 5,834 28.4 71.7
Cross et al., 2007 931 gifted high school 

students 31.1 68.9
Folger et al., 2003 96 college honors students 34.4 65.6
Lysy & Piechowski, 
1983 44 graduate students 25 75
McCaulley, 1976 1001 National Merit Finalists 17.6 82.4
Ruf & Radosevich, 
2009 124 gifted youth and adults 16.1 83.9

MacKinnon, 1978
120 (approx) creative 
scientists, mathematicians, 
architects, writers

4 96



Lysy & Piechowski, 1983

Regression analysis predicting Dabrowski developmental 
level of 42 graduate students 

using MBTI and OEQ

MBTI Intuition + TOE + EOE

No significant correlation between  
MBTI Intuition and any Overexcitability



“The most important implication of [these correlations] is that the research … can be 

joined to provide a more comprehensive picture of the construct of 

personality.”(Furnham et al., 2003, p. 583). 

MBTI IntuitionOpenness
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Limont et. al path analysis

SOE, MOE Openness

NOT TOE, POE, EOE…even though Openness is being 
partially redefined as “Intellectance”



And yet…

Perhaps this is an Opportunity

Questions about Overexcitabilities



Do Overexcitabilities develop in childhood?

Do they change (strengthen, weaken) over time?

Can the Overexcitability energy shift forms? 

What about Overexcitabilities?



What is OVERexcitability?



Openness to Experience

OpenClosed



Openness to Experience

OpenClosed

OVERexcitability



Original Descriptions  
of OEs

Presentation of 
Data

Measures

The Measurement of Extremes



Increased psychic 

excitability, or 

superexcitability, to 

differentiate it from 

manifestations of “normal” 

excitability, is a 

phenomenon difficult to 

delineate precisely. 

Dabrowski, 1938 



Falk & Lind, 1998

Kort-Butler & Lind, 1998

De Bondt & Van Petegem, 1963

Van Den Brock, Hofmans, Corremans, & Staels, 2013

Factor Structure of the OEQ II



Falk & Lind, 1998

Kort-Butler & Lind, 1998

De Bondt & Van Petegem, 1963

Van Den Brock, Hofmans, Corremans, & Staels, 2013

Factor Structure of the OEQ II

Is it OVER?  How do we extract OVER?



Back to the Source…



averages? 

linearity? 

extremes?



The Additive Effect?

Are different Overexcitabilities
“facets” of an overall construct?

Do the exact OEs REALLY matter 
when assessing DP?



Intellectual + Imaginational + Emotional = 
Mental and Creative Development 

Emotional + Intellectual + Psychomotor = 
Design Talent 

Emotional + Sensual + Imaginational + Intellectual = 
Overall, Multilevel Perception

Emotional + Sensual + Psychomotor = 
Tenderness, Compassion, Deepened Creative Experience

Limont, W. ”Passion of Growth": Giftedness and Creativity in the Theory of Positive Disintegration
https://www.academia.edu/4967823/_Passion_of_Growth_Giftedness_and_Creativity_in_the_Theory_of_Positive_Disintegration



108 Students attending a charter school for highly gifted 

some siblings

3 sd above average on IQ test 
or 

2 sd and clear evidence of a learning disability

Overexcitability Questionnaire II 
NEO-FFM-S



Variables

1. NN 2. NE 3. NO 4. NA 5. NC 6. POE 7. SOE 8. MOE 9. TOE 10. 

EOE

1. NN
---

2. NE -0.18*
---

3. NO 0.11 0.11 ---

4. NA -0.12 0.14 0.09 --- 

5. NC -0.32***  0.20* 0.00  0.21*
---

6. POE -0.16* 0.44*** -0.08 -0.05 0.09
---

7. SOE 0.10  0.23**  0.72***  0.24** 0.06 0.03
---

8. MOE  0.38*** -0.04  0.64*** 0.11 -0.29*** -0.15  0.56***
---

9. TOE 0.03 -0.12  0.41*** -0.06 0.14  0.23**  0.27**  0.25**
---

10. EOE  0.41*** 0.18  0.51***  0.39*** 0.05 -0.21**  0.51***  0.51***  0.22**
---

Levene’s test for Equality of Variances 

Neuroticism  F = 2.19, df 7,102  p  0.041 



OE score under 3.6 = 0 
OE score 3.6 and up = 1

Number of OEs over 3.6  
across the five forms

0   = 0 OEs over 3.6 
1   = 1 OE over 3.6 
2   = 2 OEs over 3.6 
3+ = 3 or More OEs over 3.6

Creating A Metric of OVERexcitability

Step 1:  Code

Step 2:  Sum

Step 3:  Collapse 
into Categories



Effect Dependent Type III sum 
of squares

df Mean 
squares

F p Eta²/partial eta2

Number of OEs NN 218.90127 3 72.96709 1.37091 0.256 0.03804

 NE 526.24619 3 175.4154 2.83316 0.042 0.07555

 NO 1677.34785 3 559.11595 15.96311 0.000 0.31529

NA 697.12363 3 232.37454 5.71011 0.001 0.14142

 NC 113.4484 3 37.81613 0.49166 0.689 0.01398

Error NN 5535.42281 104 53.22522    

 NE 6439.16122 104 61.91501    

 NO 3642.65215 104 35.0255    

 NA 4232.31155 104 40.6953    

 NC 7999.21827 104 76.91556    

Total NN 5754.32407 107     

 NE 6965.40741 107     

 NO 5320 107     

 NA 4929.43519 107     

 NC 8112.66667 107     

ANOVA type III model 

corrects every effect 

Analysis of Variance Results



Neuro-cism Extraversion Openness Agreeableness Conscien-ousness

Number	of	
OEs n Mean sd Mean sd Mean sd Mean sd Mean sd

0			OE 19 24.89 6.38 30.26 5.22 25.79 4.50 32.53 5.09 28.84 5.80

1			OE 30 26.67 6.70 27.73 9.49 26.07 7.21 27.03 6.86 26.03 9.20

2			OE 30 27.97 7.28 32.30 7.79 27.80 5.40 30.23 6.03 27.63 8.85

3+	OE 29 29.00 8.38 33.24 7.51 35.38 5.74 33.48 6.93 28.21 9.75

Norms Ages 12-13            Mean       sd 
Openness to Experience       27.10        6.00 
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2			OE 30 27.97 7.28 32.30 7.79 27.80 5.40 30.23 6.03 27.63 8.85
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Norms Ages 12-13            Mean       sd 
Openness to Experience       27.10        6.00 



Openness         3.6 or more OE 
40                                          t 
40                                   s,m,t 
41                                p,   m,t 
41                                p,s,m,t,e 
42                                   s 
42                                p,s,    t 
42                                   s,m,t 
42                               p,s,m,t 
42                               p,s,m,t 
43                                  s,m,  e 
43                                  s,m,  e 
43                                  s,m,t,e



Perhaps, after a threshold? Or degree of intensity

Remembering that Dabrowski said OE in any given area  
could be either 

broad  
or  

narrow



Openness Overexcitability

Atheoretical Based in theory

Surface-to-deep Deep-to-surface

Actions Psychomotor OE

Global to specific Specific to Global?

Breadth Intensity

Full Spectrum Extreme High End

Many Measures Limited Number of Measures

Sizable Body of Research Limited Body of Research



“The most important implication of [these 

correlations] is that the research … can be 

joined to provide a more comprehensive 

picture of the construct of 

personality.”(Furnham et al., 2003, p. 583). 

A Productive Position on
SIMILAR Constructs



Better Together:
Describing Qualitative Differences



Overexcitabilities

MBTI Intuition

Openness to 
Experience



Overexcitabilities

MBTI Intuition

Openness to 
Experience



They say that every snowflake is different.  
If that were true,  ...  
How could we ever recover from the wonder of it? 
Jeanette Winterson



Posi%ve	Disintegra%on	as	a	Process	of	
Symmetry	Breaking		

Krystyna	C.	Laycra:,	Ph.D.	

Dąbrowski	Congress	

Chicago,	Illinois,	July	12-14,	2018	
	



Part	I		
•  What	is	symmetry	breaking?		
•  Examples	of	symmetry	breaking		

Part	II	

•  Symmetry	 breaking	 as	 a	 transi8on	 from	 unilevel	 to	
mul8level	disintegra8on	

•  The	internal	and	external	condi8ons	for	this	transi8on	
•  Role	of	developmental	dynamisms	in	symmetry	
breaking	



Part	I		
	

What	is	Symmetry	Breaking?	





Symmetry	Breaking	
in	nature	

as	the	self-organized		
paDern	forma8on		

Asymmetry	requires	
the	ac%on	of	a	cause.	
	



Pierre	Curie	–	a	French	physicist	(1894)	

Dissymmetry	[symmetry	breaking]		

is	what	creates	the	phenomenon	

	
	

	

	

	

“I	am	led	to	believe	that	life,	as	it	is	revealed	to	us,		

must	be	a	func6on	of	the	dissymmetry	of	the	universe,		

or	of	the	consequences	that	it	involves.”		

	 	 	 	 	 	 	 	 	in	“Pierre	Curie”	by	Marie	Curie,	p.	28	

Paramagne8sm	
Disordered	and	of	high	symmetry	

Ferromagnetsim	
Ordered	and	of	lower	symmetry		

below	
Curie	

Point	TC		



Instability/Fluctua8ons	
		

λc	 Control	Parameter	λ		

		R								L								R	

L							R								L												

Non-equilibrium	is	a	source	of	order	
Symmetry	breaking	arises	as	a	result	of	bifurca8on	

		

Dissipa%ve	Structure	
Ilya	Prigogine	–	a	Belgian	physical	chemist	

Bénards	Cells		



Symmetry	breaking	is	the	manifesta%on		

of	an	intrinsic	differen%a%on		

between	different	parts	of	a	system.	

																																										Nicolis	&	Prigogine,	1989		



Mental	Life		

Symmetry	
•  The	Unconscious	
•  Emo8on	
•  Dream	
•  Poetry,	art	
•  Metaphor	
•  Reversible	rela8ons		

Asymmetry	
•  The	Conscious	&	logical	thinking	
•  Ra8onal	logic	by	using	language	
•  Rela8on	to	space-8me	
•  Non-reversible	rela8ons	
•  Elements	are	dis8nguished	

from	one	another	

Bi-logical		
	
	

“Asymmetrical	rela8ons	are	something	that	emerge	from	and		
come	out	of	the	sea	of	symmetry”		

																																																					(Ignacio	MaDe	Blanco,	1975/1998,	p.27)	
	

Ignacio	MaWe	Blanco		
–	a	Chilean	psychiatrist	&		
psychoanalyst	



“Emo%on	and	thinking,		

as	any	human	mental	manifesta%on,		

are	already	an	expression	of	both		

the	symmetrical		

and	asymmetrical	modes,		

though	in	different	propor%ons.	”	
	 	 	 	 	 	 														MaWe-Blanco,	1975/1998,	p.	285			

	



	
	

Part	II	
	

Symmetry	breaking	as	a	transi%on	for	
unilevel	to	mul%level	disintegra%on	

	
	



A	need	for		
differen6a6on	
	

Developm
ental	poten%al	

First	factor	

First	&	
second		
factors	

First,	second,	third		
factors		
Emo%onal	OE&	
Intellectual	OE	

Three	factors,	
Emo%onal,	
Intellectual	&	
Imagina%onal	OE	

Three	factors,	
Five	forms	of	OE	
Talents	Secondary	Integra%on	

Organized	Mul%level	
Disintegra%on		

Spontaneous	Mul%level	
Disintegra%on	
	

Unilevel	Disintegra%on	

Primary	Integra%on	

(Dąbrowski,	1964,	1970,	1996)	

A	need	for	
integra6on	



The	Unilevel	Disintegra%on	
	

•  A	lack	of	internal	organiza8on	
•  Changeable	feelings	&	conflic8ng	course	of	ac8on		
•  Indecision	and	doubt	&	circular	paDern	of	thought		
•  Behaviour	conforms	to	external	standards		
•  Internal	conflicts	appear	but	are	unilevel	
•  An	ahierarchical	and	disorganized	level		
•  A	weak	par8cipa8on	of	consciousness	and	voli8on	
•  High	symmetry	&	low	complexity	
			



Transi%on	from	the	Unilevel	to	the	Spontaneous	
Disintegra%on	

“The	transi8on	from	an	unilevel	to	mul8level	phase	of	
development	is	both	the	most	crucial	and	the	most	unexpected	
event.”	(Dąbrowski,	1996,	p.	26)	

													What	condi%ons	are	required	for	this	transi%on?	

How	to	break	symmetry	of	the	unilevel	disintegra%on?	

	



Transi%on	from	the	Unilevel	to	the	Spontaneous	
Disintegra%on	

“The	appearance	of	a	split	between	the	lower	and	the	
higher	marks	the	emergence	of	a	ver6cal	direc6on	in	

development	which	pushes	from	within,	as	it	were,	and	

strongly	felt	but	not	en8rely	clear	to	the	individual	as	to	
its	nature,	hence	the	name	‘spontaneous’.”		
																																																				(Dąbrowski,	1996,	p.	35)	



Temporality Hierarchy 

Identity  Territory 

Four Problems in Life 

joy	

Sadness		

acceptance		

rejec%on	

anger	

fear	

surprise	

an%cipa%on	

gaining  

losing 

moving toward 

moving away from 

taking in 

expelling 

opening a boundary 

closing a boundary 

(Robert	Plutchik,	1980)	



Par8cipants	of	the	study	on	crea8ve	
adolescents	

Krista	–	the	contor8onist					

Alasdair	–	the	young	composer	

Laycraj,	2012,	2014	



Alasdair’s	overexcitability	 Krista’s	overexcitabiliy	

Emo%onal	OE:	
•  Excessive	shyness		
•  Fear	
•  Depression	
•  Feeling	of	loneliness	
•  Need	for	acceptance	and	security	
•  Exclusive	rela8onship		
	
Enhanced	imagina%onal	OE		
“I	dream	a	lot	…all	the	6me…	
it	is	a	liAle	bit	of	an	escape	for	me,	
	just	thinking	about	different	problems.”	
	
Intellectual	OE	
“I	always	have	been	interested		
in	things	that	no	one	else	seems	interested	in”		
The	diversity	of	interests:	music,	science,		
mathema8cs,	and	wri8ng	
	
	

Emo%onal	OE:	
•  A	happy	child	but	also	nervous	&	anxious	
•  A	very	sensi8ve	child	
•  Prone	to	anxiety		

Imagina%onal	OE:	
“This	is	how	I	understand	things	–		
when	I	can	draw	and	create	some	sort	analogy	
that	helps	me	to	remember	and	describe.”	
	
Intellectual	OE:	
“Some6mes	I	almost	want	to	turn	off	a	liAle	bit		
because	my	mind	is	constantly	racing.”	
	
Psychomotor	OE:		
“I	have	always	been	crea6ve	or	enjoyed	doing	
crea6ve	things	by	hand,	always	making	things,	
and	busy.	I	was	always	busy	running	around	
	the	house.	I	used	to	be	a	sprinter,	so	I	was	
running	track	and	field.		
	



Alasdair’s	emo%ons	of	early	adolescence		 Krista’s	emo%ons	during	her	injury	

•  Strong	fluctua%ons	of	opposing	feelings	
•  Intense	highs	and	lows	mood	–		
						diagnosed	as	symptoms	of	bipolar	disorder	
•  Anger	(“When	I	was	younger,	in	my	early	teens,		
						because	of	depression,	I	would	get	angry	very		
						quickly,	which	caused	me	nothing	but	trouble.”)	

•  Fear	(“I	was	always	scared	of	what	I	might	do,		
					especially,	when	I	was	having	suicidal	thoughts.	
					It	was	oKen	a	very	unspecific	fear.		
					It	was	not	a	fear	of	something.		
					I	was	afraid	in	general.”)	

•  Rejec%on	(“I	used	to	feel	rejected	by	my	friends		
						because	they	would	find	new	friends	and		
						the	I	would	be	forgoAen.”		

•  Loneliness	(“I	never	really	had	a	best	friend	un6l		
•  probably	of	fiKeen	or	sixteen.”)	

•  Depression	
	

•  Sadness	
•  Disappointment	
•  Fear	(“I	do	have	a	lot	of	fear	of	being		
							injured	and	not	being	able	to	do	what	I	love.		
							This	is	the	fear	of	having	to	give	up.”)			
•  Anger	
•  Frustra%on	(“I	was	definitely	frustrated.		
						Frustra6on	leads	me	to	be	persistent	and		
						try	again,	and	again.)	
•  Persistence	
•  Accepted	&	loved	
•  Op%mis%c	
•  Resourceful	

The	Unilevel	Disintegra%on		



PaWern	of	Alasdair’s	Depression	

Distress	
Sadness	

Rejec8on	
Disgust	

Fear	

Anger	
Contempt	

Em
ba
rr
as
sm

en
t		

Moving	
toward	

Moving	away	from	

Expelling	

Losing	energy	



Emo%onal	PaWern	during	Krista’s	Injury		

Distress	
Sadness	Surprise		

Fear	Anger	
Frozenness	

Embarrassment	

Disappointment	

Upset/pain		

Alarm		

Irritability		

Moving	away	from	Moving	toward	

Losing	energy	Closing	boundary	



Transi%on	from	Unilevel	to	Spontaneous	
Disintegra%on		

“Students	 here	 k ind	 of	 embrace	
strangeness.	 If	 you	 are	 different,	 it’s	 not	
bad	 thing,	 it’s	 good	 because	 you	 have	
something	different	to	offer.		
The	teachers	here	were	amazingly		
understanding	and	genuinely		
nice	people…	
People	here	more	welcoming.	
I	 hadn’t	 been	 seeing	 a	 psychiatrist	 for	 a	
while.	So	I	was	beAer.”			

Alasdair’s	experience	 Krista’s	experience	

“It	took	some	6me	to	heal	from	
my	injury	and	also	to	learn	how	to	
train	smarter…	But	at	the	same	
6me	I	put	a	lot	of	effort	in	the	
things	that	I	was	doing	and	had	a	
lot	of	support	from	my	teachers	
and	especially	from	my	family	too.	
I	was	geVng	through	that	
period.”		



Acceptance		is	an	interac8on	with	the	world	that	
creates	a	context	in	which	the	individual’s	experiences	

are	expanded.	(McCurry	&	Schmidt,	1994)		

Acceptance		

Interest	 Joy	

Resourcefulness	 Love	
Friendliness	

Op%mism/Enthusiasm	

Opening	a	boundary	 Gaining	energy	

Taking	in		

(Laycraj,	2012)	



Acceptance		
S"mulates		

The	internal	mechanisms	in	the	mental	structure	

Depends	on		

The	five	forms	of	overexcitability	

The	broader	and	richer	
percep%on	of	reality	

Inner	tension	&	conflict		

Lead	

Create	

Disequilibrium		

Flow	of	energy	links		
mental	elements	into	

The	higher-order	forms	

		Developmental	Dynamisms	(Laycraj,	2017)	



“Such	conflict	is	necessary	prelude	to	the	

gradual	process	of	adap6on	to	new	external	

and	internal	condi6on.		

This	results	in	a	disequilibrium,	which	allows	the		

emergence	and	organiza6on	of	new	levels	of	control,	

higher	than	those	of	previous	stable	period.”		
																																																																					Dąbrowski,	1996,	p.11	



Spontaneous	Mul%level	
Disintegra%on		

	

•  A	consistent	ver6cal	evalua8ve	mode	of	func8oning	

•  A	hierarchical	structure	characterized	by	differen6a6on	
and	complexity	of	inner	processes	

•  Increasing	role	of	inner	conflicts	
•  An	intensive	personal	experience	of	being	aware	of	

different	aspects	of	human	life		

•  Growing	desire	to	have	deeper	emo8onal	rela8onships	



Spontaneous	Mul%level	
Disintegra%on		

	

Developmental	dynamisms	are:	
•  Astonishment	with	oneself	

•  Disquietude	with	oneself	

•  Dissa%sfac%on	with	oneself	

•  Embarrassment	/shame	

•  Guilt	

•  Posi%ve	maladjustment	

•  Crea%ve	dynamism		



Dynamisms	of	the	First	Phase	
Spontaneous	Mul%level	Disintegra%on		

Astonishment	with	oneself	–	the	first	phase	in	the	authen%c	
observa%on	of	oneself	and	beginning	of	the	desire	to	change	

							

	 An%cipa%on	
Interest	 Surprise	

Conflict/Confusion	

“I	oKen	stop	and	think	back	and	wonder	was	that	a	valid	thought.		
Was	that	something	that	makes	sense?”	(Alasdair)			

	



Dynamisms	of	the	First	Phase	Spontaneous	
Mul%level	Disintegra%on		

Disquietude	with	oneself	–	search	for	the	meaning	of	one’s	
behaviour	and	existence,	growing	aptude	of	self-cri%cism	with	
emo8onal	tension		

	 An%cipa%on	
Interest	 Surprise	

Conflict	/Confusion	

Fear	

	“I	see	more	flaws	in	myself	than	I	see	flaws	in	others.		
			It	constantly	leads	me	to	think	that	they	are	beAer	than	I	am.”	(Alasdair)	



Dynamisms	of	the	First	Phase	Spontaneous	
Mul%level	Disintegra%on		

Dissa%sfac%on	with	oneself	–	cri8cal,	condemning	aptude	
toward	oneself		accompanied	by	state	of	anxiety	and	depression		
					

An%cipa%on	 Surprise	Conflict	/Confusion	

Fear	

Anger	

“I	am	definitely	geVng	frustrated.	Frustra6on	leads	me	to	be	persistent	and	trying		
again	and	again.	I	find	that	I	have	to	be	more	pa6ent	to	myself.”(Krista)		
	



Dynamisms	of	the	First	Phase	of		
Spontaneous	Mul%level	Disintegra%on		

	
These	dynamisms	create	state	of		
•  Self-observa8on	
•  Self-reflec8on	
•  Self-awakening	
•  Self-cri8cism	
•  Self-awareness		
The	primary	product	of	emo8onal	overexcitability	and	intellectual		
overexcitability	enhances	the	development	of	self-awareness	
	
Compared	to	the	so-called	“tamed	emo8ons”	that	are	an	expression	of	
both	the	symmetrical	and	asymmetrical	modes.	
Each	feeling	is	evaluated,	analyzed	and	cri8cized	(MaDe-Blanco,	1998).		



Dynamisms	of	the	Second	Phase	of	
Spontaneous	Mul%level	Disintegra%on		

	
Self-conscious	emo%ons:	embarrassment	,	shame,	&	guilt		
Important	for	helping	the	individual	
•  Gain	the	ability	to	evaluate	one’s	self,	
•  Recognize	and	correct	their	social	mistakes,		
•  Strengthen	social	bonds,		
•  Renew	commitment	to	rela8onships,	and		
•  Mo8vate	posi8ve	behavior.			



Dynamisms	of	the	Second	Phase	of	
Spontaneous	Mul%level	Disintegra%on		

Shame	–	a	feeling	of	self-conscious	distress	over	one’s	deficiencies	
and	viola8ons	of	character	ideas.		

Fear	 Sadness	
Shame		

“Walking	down	the	hall,	I	feel	ashamed	for	nor	reason.”	(Alasdair)		



Dynamisms	of	the	Second	Phase	of	
Spontaneous	Mul%level	Disintegra%on		

Guilt	–	consists	in	discomfort	over	moral	failure	and	contains	the	
feeling	of	pleasure	and	the	feeling	of	fear.		

Fear	 Joy	
Guilt	

“I	was	talking	to	my	friend	the	another	day.	He	was	being	silly	about	something		
and	I	told	him	off.	Later	I	went	back	and	apologized	because	I	felt	guilty	about	it.	
The	guilt	was	strong	enough	that	I	had	to	apologize.”(Alasdair)		



Posi%ve	Maladjustment	-	Dynamism	of		
the	Third	Phase	of	Spontaneous	

Mul%level	Disintegra%on		

•  a	conscious	and	selec8ve	rejec8on	of	lower	
values,		

•  a	need	for	adapta8on	to	higher	values,	
•  a	lack	of	adjustment	to	certain	external	or	
internal	condi8on	

•  connected	with	the	understanding	of	others	and	
their	needs	.	



Posi%ve	Maladjustment		

Acceptance		

Anger		An%cipa%on	

Rejec%on		

Contem
pt	

Sagacity	

of	low	values	of	higher	values	

seeing	the	low	values	
in	a	social	environment	

Keenness	
&	soundness	
of	judgment	

A	feeling	or	ac8on	toward		
someone	or	something		
considered	low	and	worthless	

“I	have	a	sense	of	disappointment	in	my	fellow	people.	I	think	that	in	general	we	are	preAy	
crappy	species.	We	kill	each	other	for	any	reason.	We	go	out	and	do	horrible	things	and	then		
we	excuse	for	that.	We	go	out	and	destroy	beau6ful	things	in	nature	all	the	6me	and	then	put		
ugly	things	inn	their	place…”	(Alasdair)	

of	adap8ng	to		
a	higher	values		



Crea%ve	Dynamism	of	the	Third	Phase	of		
Spontaneous	Mul%level	Disintegra%on		

•  Arises	from	above	average	sensi8vity	
•  Develops	under	condi8ons	of	emo8onal	turmoil		
•  Helps	to	break	the	barriers	of	rou8ne	(structure-
breaking)		

•  Liberates	oneself	from	automa8c	experiences	
•  An	expression	of	“psychological	awakening”	
•  Outlet	for	the	increased	tension	of	inner	conflict	
•  Forces	of	defense	against	mental	illness		

(Dąbrowski	et	al.,	1970)	
	



Alasdair’s	Crea%ve	Dynamism	

Interest	

Surprise		Joy	

Acceptance	

Imagina8on		
Inspira8on		

Sa8sfac8on	

Curiosity	

I	took	one	idea	from	a	piece	of	Bach,		
another	one	was	from	folk	music	or	
expressing	the	movement	of	a	cat.	

If	I	really	wanted	to	work	on	one,	I	oKen	just	
open	that,	and	listen	to	it	a	few	6mes	to	see	
If	I	pick	up	something	that	I	could	use.		

Love	

AWrac%on		For	a	while,	aKer		
I	finished	a	piece,	
I	would	not	say	
that	I	am	joyful	
but	I	am	sa"sfied.	
It’s	one	of	the	
best	feelings	that	
I	know.			

I	couldn’t	do	much	by		
thinking	about	where	
I	was	going	with	it.	
It	flowed	easily	when		
when	working.		

Laycraj,	2012,	2014	



Krista’s	Crea%ve	Dynamism	

“It	was	usually	a	liAle	spark	of	inspira6on,	whether	in	a	piece	of	
music	or	some	words,	or	in	something	visual	or	auditory.		From	
there	I	started	to	have	ideas.	They	were	usually	in	my	head	so	I	
ending	up	wri6ng	them	down	and	doing	a	lot	of	research.	“	
	

Inspira%on	-	Differen%a%on		

Interest	

Joy	 Acceptance	

“Ever	since	I	was	liAle	I	
was	drawn	to	this	
pain6ng	[Girl	with	a	
Pearl	Earring].	
	It	s6rred	my	
imagina6on.	It	was	so	
mysterious.”	
	

“I	enjoyed	both	the	novel	
and	the	film.		
There	was	a	piece	of	
music	in	the	film	I	kept	
playing	over	and	over	in	
my	mind.	In	the	end,		
I	decided	to	use	it	in	my	
act.”			
	



Krista’s	Crea%ve	Dynamism	

“Actually,	I	realized	that	I	was	spending	more	6me	on	concepts	
than	on	my	actual	movements.	AKer	about	five	months	I	realized	
that	I	had	to	start	working	on	the	movement	because	they	were	the	
parts	of	my	act	that	I	would	be	performing.”		
	

Integra%on	-	Complexity	

Interest	

Joy	 Acceptance	

Resourcefulness	

Surprise		
Curiosity	

Enthusiasm	
Eagerness		

Love/Passion	

Delight	



Krista’s	Crea%ve	Dynamism	

“I	had	to	get	out	of	my	head	and	get	into	my	body.	For	a	liAle	while	I	had	to	
turn	off	my	brain	and	just	allow	my	body	to	move.		So	I	turned	on	some	
music	and	allowed	whatever	came	to	my	body	to	happen.”		

Movement	–	Order	out	of	Emo%ons		

	“When	I	performed,	it	was	really	me	and	I	brought	so	much	
crea6vity	into	it.	I	then	really	connected	with	the	audience	and	
expressed	myself	doing	something	I	loved	doing.”		 Laycraj,	2012,	2014	

Emo8ons	prepared	her	brain	and	body	for	ac8on.	

Krista’s	state	of	arousal	and	excitement		

allowed	her	to	execute	physical	movement.	



“Ar8s8c	ac8vity	breaks	the	temporal	
symmetry	of	the	object.		
It	leaves	a	mark	that	translates	our	
temporal	dissymmetry	into	the	temporal	
dissymmetry	of	the	object.”		
																																																											Prigogine	&	Stengers,	1984,	p.312		

“All	ar8s8c	ac8vity	is	the	result	of	a	
reading	inside	of	symmetrical	being,	
and	so	is	psychological	and	
mathema8cal	knowledge.”	

MaDe-Blanco,	1975/1989,	p.	290			



Conclusion	

Unilevel	disintegra%on	

•  High	Symmetry	

•  Low	Complexity	

•  Scarcely	conscious	

•  Narrow	understanding			
	

Mul%level	disintegra%on	
•  Lower	symmetry	

•  Higher	Complexity	

•  Highly	conscious	

•  Broader	understanding		

Transi8on		

Func%on	of	Developmental	Dynamisms	
•  Breaking	symmetry	of	mental	structure,	and			

•  Differen8a8ng	of	it		

Symmetry	Breaking	



Posi8ve	Disintegra8on	is	a	process	of	becoming	

increasingly	aware	of	some	aspect	of	

symmetrical	unconscious	being.		

This	process	enriches	asymmetry	(increases	

differen8a8on)	by	infinite	source	of	emo8ons.	

Emo8on	offer	the	intellect	unlimited	possibili8es	

of	development.						
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Dad & His Dynamisms

Jessie L. Mannisto
2018 Dabrowski Congress



Today’s Objectives

● Explore biographic analysis as a tool for understanding the dynamisms

● Demonstrate how understanding the dynamisms helps with our own 
development

Case Study: Keith R. Mannisto, chemist, 
programmer, advanced yoga practitioner, 
photographer, etc.



Who am I, anyway?

● Former CIA Leadership Analyst, Google 
Policy Fellow, and Assistant to the Consul 
General of Japan

● Now self-employed writer, researcher, and 
analyst

● Editor in Chief of Third Factor Magazine



How did you learn 
about positive 
disintegration?



Positive Disintegration in the Family



Disintegration, defined

The loosening, disorganization, or dissolution of 
mental structures and functions, manifesting in 
experiences such as severe fatigue, boredom, 
depression, mental conflict, and disequilibrium 
(Dabrowski 1970, p. 164)



Dad’s Disintegration



Let’s Review: 
Dynamisms



Dabrowski on Dynamisms

Dynamisms: instincts, drives, and intellectual processes combined with emotions; these 
forces that control behavior and its development. (2015, p. 281)

Developmental Potential: an instinct of a most general and basic nature, a “mother instinct” 
in relation to all other instincts; the source (in nucleus) of all developmental forces of an 
individual. It finds its expression particularly in such dynamisms as dissatisfaction with 
oneself, feelings of inferiority towards oneself, the third factor, inner psychic transformation, 
disposing and directing center at a higher level, autonomy and authentism, personality ideal. 
(1970, p. 164)



The Intersection of Giftedness and DP



An Unidentified Gifted Child?



Poverty in a Gifted Family



Keith’s Autodidactic Escape 

● Education of OneselfDynamisms: Education of Oneself, 
Autopsychotherapy, Second & Third Factors, 
Subject-Object in Oneself

● Reading of Rogers, Maslow, Gurdjieff

● Yoga & meditation

● Self-taught chemistry, optics, 
programming, etc.



Psychotherapy and Gifted Adults

● ADHD?

● Chemical imbalance?

● Personality disorder?

● Laid off?

● Lonely?



Autopsychotherapy & Subject-Object

“A Human Being is a process 
that is aware of it’s self [sic]”

-- Marginalia on the front 
page of Keith’s copy of 
Maslow’s Toward a 
Psychology of Being

Right: Meditating on the shore of Lake Superior 
during his honeymoon, 1978



Authentism

“Wanna see my new microwave?”



What is “Normal?”



The Personality Ideal

I used to think that meditation practice was so powerful in 
itself and so healing that as long as you devoted yourself 
to it on a regular basis, you would eventually see growth 
and change. But time has taught me that some kind of 
personal vision is necessary. Perhaps it could be a vision 
of what or who you might be if you were to see more 
clearly into the ways in which your own mind might be 
limiting your possibilities for growth. 

Jon Kabat-Zinn, 2013, p. 38



What I Learned

● From abstruse jargon to a 
mapped developmental path

● Subject-Object in Oneself as a 
deliberate exercise



Keith’s Message

A letter from one of Dad’s self-proclaimed 
“yoga buddies,” a seventy-something 
woman….

Keith told me to stop looking at what 
others could do and just be myself. He 
always encouraged me to only do what 
was manageable and not to give up. 
“You’re here at class,” he said. “Be 
proud you came.”



Questions? Comments? Stories to share?



IntelligenceIntelligence as a as a DevelopmentalDevelopmental PotentialPotential: : GiftedGifted
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GiftednessGiftedness –– twotwo mainmain approachesapproaches

1. Giftedness = high IQ quotient(Rost, 2009; 1. Giftedness = high IQ quotient(Rost, 2009; 
Roznowski, Reight, Hong, 2000; Terman, 1925) -
intellectual giftedness

2. Giftedness = unusual achievements (Witty, 1958) -
talented



GiftednessGiftedness

1. An inborn intellectual potential manifested in high 
general intelligence

2. Above-average abilities may translate into unusual2. Above-average abilities may translate into unusual
achievments

3. Abilities are a certain potential, which may or not may
be used by the individual

4. The lack of consistently unusual achievments may be 
evidence of underachievment and not a lack of unusual
abilities



GiftednessGiftedness = = HappinessHappiness??

Two main approches:
1. Abilities improve the functioning of the individual
- confirmed by ample results (e.g. Austin, Deary, Whiteman - confirmed by ample results (e.g. Austin, Deary, Whiteman 
et al.,2002; Davies, 1996; Konstantopoulos, Modi, & 
Hedges, 2001; Neihart, 1999; Zeidner, 1995; Zeidner & 
Matthews, 2000)
2. High abilities intesify vulnerability – gifted individuals are
oversensitive, unbalanced geniuses (Pendarvis, Howley, & 
Howley, 1990)



GiftednessGiftedness = = IsIs not not HappinessHappiness??

Gifted people have a sense of their own othernessGifted people have a sense of their own otherness
(Janos, & Robinson, 1985) - sense of alienation; higher
sensitivity to interpersonal conflicts; social isolation (e.g. 
Brody, & Benbow, 1986; Gross, 2004; 
Piechowski, 1997, 2014; Silverman, 1993)



GiftednessGiftedness = = IsIs not not HappinessHappiness??

Some examples from my research:
1. When I was a child ... I had the sense of being different (698)
2. In school ... I felt different from all others (709)
3. When I was a child ... I was a bit distanced; I felt ”invisible “(91a)
4. When I was a child ... I felt alienated (700)
5. When I was a child .. I didn't like spending time with other children (699)
6. When I was a child ... I didn't understand my peers and they didn't 6. When I was a child ... I didn't understand my peers and they didn't 
understand me (702)
7. In high school ... I didn't have any friends (706)
8. In high school ... I was and I survived (242b)
9. I suffer ... because I don't have any friends (242b)
10. Other people ... don't understand me (150a)
11. Other people ... are what I avoid (704)
12. I can't ... cope with the isolation from people (232b)
13. I suffer ... most because of difficulties in relationships (621b)
14. I feel best when ... I'm alone (646a)



GiftednessGiftedness = = IsIs not not HappinessHappiness??

• Gifted people perceived by peers as 
weird, isolated, snobbish, clumsy (Coleman, & Fults, 1985)weird, isolated, snobbish, clumsy (Coleman, & Fults, 1985)
• Gifted people perceived as nerds (cf. Tomlinson-
Kesey, Little, 1990)
• Stigma of giftedness (cf. 
Peairs, Eichen, Putallaz, Grimes, & Costanzo, 2011)



GiftednessGiftedness = = IsIs not not HappinessHappiness??
Some examples from my research:

1. When I was a child ... I had plenty of complexes (94a)
2. When I was a child ... I was very confused (701b)
3. In school ... I feel I'm an idiot (92b)
4. In school ... I was mocked (242b)4. In school ... I was mocked (242b)
5. In school ... I was teased a lot (695)
6. In school ... I was bullied (706)
7. What pains me ... is when I recall my high school and the 
constant feeling that I'm worse than others (698)
8. I ... am not normal (201b)
9. My greatest worry is ... that I am a loser (242b)
10. Dancing ... in my case looks like an epileptic seizure (704)



GiftednessGiftedness = = IsIs not not HappinessHappiness??

• Less positive mood (Vialle, Heaven, & Ciarrochi, 2007)• Less positive mood (Vialle, Heaven, & Ciarrochi, 2007)
• Lower self-evaluation of their socio-emotional skills and 
popularity (Cross, Coleman, & Stewart, 1995; Dauber, & 
Benbow, 1990; Janos, Fung, & Robinson, 1985; Zeidner, & 
Shani-Zinovitch, 2011)



GiftednessGiftedness = = IsIs not not HappinessHappiness??

Some examples from my research:

1.I feel ... sadness and despair (706)
2.I feel ... down (66a)
3.I feel ... empty (646a)
4.My greatest worry is ... my mental state (702)
5.I secretly ... am more pessimistic than I seem (694a)5.I secretly ... am more pessimistic than I seem (694a)
6.I wish ... I was better (75a)
7.I can't ... stand the thought that I'm helpless (11b)
8.I failed ... to believe in myself (242b)
9.I regret .. the situations when complexes stopped me from action (659)
10.I feel ... I often lose control of my life and I feel powerless (48a)
11.I hate ... it that I'm often afraid to speak so as not to be assessed by 
others (698)
12.The only trouble ... is my social skills deficiency (699)



GiftednessGiftedness = = IsIs not not HappinessHappiness??

•Positive corelation between intelligence and 
depression, general anxiety, rumination, inclination to 
worry (e.g. Penney, Miedema, & Mazmanian, 2015)



GiftednessGiftedness = = IsIs not not HappinessHappiness??
Some examples from my research:

1. I secretly ... hate life (706)
2. Sometimes ... I would like to stop living or to die, but not to commit suicide (699)
3. I suffer ... from depressive states (702)
4. I failed... to commit suicide (646a)
5. I want to know ... why I'm still alive (646a)
6. Sometimes ... I'd like to disappear (75a)6. Sometimes ... I'd like to disappear (75a)
7. I suffer ... from chronic nostalgia and stagnation (646a)
8. The only trouble ... is my fear (227a)
9. My greatest fear ... is that I will lose when fighting with myself (198a)
10. I can't ... stop fearing (646a)
11. I suffer ... quite often, but I've already got used to it (646a)
12. Sometimes ... I lose the hope for living (92a)
13. Sometimes ... I think life is meaningless (92a)
14. What pains me ... is my body and soul (154b)
15. What pains me ... is everything (706)
16. I hate ... myself (706)
17. The only trouble ... is myself (202a)



GiftednessGiftedness and and ParentingParenting StylesStyles

Parents can significantly influence the socio-emotional
functioning of the gifted:
- Creating opportunities to train their social skills (and 
therefore determining the type and quality of their social
experiences)experiences)
- Directly affecting the development of emotional and 
social abilities
- Directly affecting the child’s well-being by showing them
warmth, understanding and supporting them in difficult
situations, or the other way round, showing them coldness
and excessive demands



GiftednessGiftedness and and ParentingParenting StylesStyles

•Authoritarian parenting style correlate negatively with
self-evaluation, and positively with anxiety
disorders, depression and identity disorders – only in the
group of gifted (Marvan, 2004)group of gifted (Marvan, 2004)
•Authoritative (democratic) style correlate positively with
self-evaluation, and negatively with various mental
disorders – in the group of gifted and averagely-gifted
people (Marvan, 2004)
•Improper influence of parents may be more detrimental
to the adjustment of the gifted than for the people with
lower intellectual potential



GiftednessGiftedness and and FamilyFamily ExperiencesExperiences

Some examples from my research:

1. Back home ... it was impossible to show emotions or feelings (91a)
2. Back home ... I feel bad (242b)
3. What pains me ... is that my mum doesn't believe in me (242b)
4. A mother ... makes me angry (709a)
5. A mother ... was never able to give up (85a)5. A mother ... was never able to give up (85a)
6. A mother ... didn't accept my autonomy (660b)
7. A mother ... is disappointed with me (706)
8. I hate ... my father (646a)
9. My father ... is nervous (204a)
10. My father ... is a lout (242b)
11. My father ... is a bad man (646a)
12. My father ... was despotic (154b)
13. My father ... doesn't understand feelings (700)



CurrentCurrent StudyStudy

Question: Whether intelligence, being part of individual's 
developmental potential according to Dąbrowski's TPD, is 
enough to achieve successes (achievements) in life and is 
associated with adjustment?



CurrentCurrent StudyStudy
ParticipantsParticipants

Participants in the research project: Participants in the research project: 
• 803 individuals aged 18 to 30 – students of different Universities
in Poland or University graduates



CurrentCurrent StudyStudy
MeasurementMeasurement

• fluid intelligence
• overexcitability
• emotional abilities
• emotional skills• emotional skills
• social skills
• temperamental traits
• intensity of social training
• frequency of depressive symptoms
• well-being
• retrospective evaluation of parents’ behavior
• maladjustment



CurrentCurrent StudyStudy
MeasurementMeasurement

Fluid intelligence

Culture Fair Intelligence Test - Version 3  (Cattell, & Cattell, 1959) Culture Fair Intelligence Test - Version 3  (Cattell, & Cattell, 1959) 
in polish adapation (Matczak, & Martowska, 2013)

It measures general intelligence understood as fluid intelligence. 
The task require inductive reasoning based on a geometric
material. Intended for above-average intelligent people.



CurrentCurrent StudyStudy
MeasurementMeasurement

Overexcitability

Overexcitability Questionnaire-Two
(Falk, Lind, Miller, Piechowski, & Silverman, 1999) in polish(Falk, Lind, Miller, Piechowski, & Silverman, 1999) in polish
adapation (Limont, & Piechowski, 2006)

It measures five OE types:
• psychomotor e.g. I love to be in motion
• sensual e.g. I enjoy the sensation of colours, shapes, and designs
• imaginational e.g. Things that I picture in my mind are so vivid that
they seem real to me
• intellectual e.g. I like to dwell on problems
• emotional e.g. My strong emotions move me to tears



CurrentCurrent StudyStudy
MeasurementMeasurement

Emotional skills

Emotional Intelligence Questionnaire (Schutte et al., 1998) in polish
adaptation (Jaworowska, & Matczak, 2001).

This tool was created to test emotional intelligence, thanks to its
questionnaire nature it can be used as a method to assess
emotional skills – skills at coping in real situation in which
emotions are engaged.

It consists of 33 self-report items. Total score is the sum of all
items.
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Social skills

Social Competencies Questionnaire (Matczak, 2001).

It measures social skills – understood as aquired skills determining
effective human functioning in a variety of social settings. The
diagnostic items (60 items) comprise three detailed scales:
• intimate skills Hugging a person who needs consolation
• social exposition skillsSpeaking in public
• assertive skills Refusing to lend money to a friend
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Temperamental traits

Formal Characteristic of Behaviour – Temperament Questionnaire
(Zawadzki, & Strelau, 1997)
It measures temperamental traits. It consists of 120 items, 20 for It measures temperamental traits. It consists of 120 items, 20 for 
each scale. They are:
• Briskness I usually manage to jump away to avoid getting splashed by 
a passing a car
• Perseverance I keep having the same persistent thought on my mind
• Activity I try to arrange my holidays so as to have a lot of adventures
• Emotional reactivity I loose my self-confidence when I’m criticized
• Endurance I stay fresh and energetic even after a long trip
• Sensory sensitivity I see the stars twinkling
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Intensity of social training

Social Training Questionnaire (Grabowska, & Matczak, 2000)
It measures the intensity of social training.It measures the intensity of social training.

• The first part of the STQ consists statements which concern
different social actions in which the respondent specifies the
frequency of undertaking such activities in the past
•The second part entailed statements concerning membership in
different social gropus they were a member of or the intensity of 
their involvement in them
•Total score is the sum of all items.
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MeasurementMeasurement

Parents’ behavior
My mother, My father (Martowska, 2014)
The questionnaires measure the retrospective evaluation of parents' 
behavior.

• The instruction is: The questionnaire includes different expressions. 
Please read them carefully and decide how often your mother (your 
father) behaved like that toward you when you were a child.
•The questionnaire is made up of 20 adjectives: 
patient, tender, controlling, critical, mild, nervous, undemanding, 
uninvolved, trustful, lenient, suspicious, strict, coarse, tolerant, caring, 
nosy, understanding, radical, distanced, grumpy.
•The respondent's task is to decide whether their mother (father) 
displayed those qualities towards them often, sometime, or rarely.
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Maladjustment

Rotter Incomplete Sentences Blank (Rotter, Lah, & Rafferty, 1992) in
polish adaptation (Jaworowska, & Matczak, 2003).
It measures maladjustment.

• The test  has 40 items (sentence beginings) which the subject is to 
complete (e.g., I like ..., Back home ..., People ..., I feel ...)
• Instruction: ”Complete these sentences to express your real feelings. 
Try to do every one. Be sure to make a complete sentence. “
•The material may be subject to quantitative and qualitative analysis. 
•Each response is classified in one of seven categories and is attributed a 
numerical weight. The scores are summed up. The higher the score, the 
poorer the adjustment.
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ParticipantsParticipants

Participants in this study: 
•112 gifted people aged 18 to 30 (M = 23.13; SD = 2.65)

A person was qualified as gifted if they had the score at the 
borderline or above 1 SD from the mean in the CFT-3 intelligence borderline or above 1 SD from the mean in the CFT-3 intelligence 
test.

- 55 women aged 18 to 29 (M = 22.55; SD = 2.42)
- 57 men aged 18 to 30 (M = 23.70; SD = 2.76)
- Students (58%), university graduates (42%)
- The respondents originated from different places in Poland, were 
studying at different universities and represented different 
professions.



CurrentCurrent StudyStudy
GiftednessGiftedness and and MaladjustmentMaladjustment

According to Rotter, adjustment means:
•absence of psychopathological symptoms,
•ability to act effectively, 
•ability to establish and maintain interpersonal relations.•ability to establish and maintain interpersonal relations.
According to Rotter, maladjustment means:
•long periods of depression or unhappiness,
•difficulties or inability to cope with frustration,
•the lack of constructive activity,
•problems with beginning or continuing different activities, 
•inability to establish and maintain satisfying interpersonal 
relationships.
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Quantitative analysis
•Each completion was classified in one of seven categories and 
attributed a numerical weight. 
Responses: Strongly conflict (6 points), Moderately conflict (5 Responses: Strongly conflict (6 points), Moderately conflict (5 
points), Weakly conflict (4 points), Neutral (3 points), Moderately
positive (2 points), Very positive (1 point), Extremely positive (0 points)

•Then, the weights were added up, obtaining a numerical score 
for each respondent, which is the adjustment index.
•According to the proposal in the test guideline, I assumed that 
the borderline score that best differentiates between well 
adjusted and maladjusted people is 135 points.
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Gifted women
(N = 55)

Adjusted
(N = 40)

Maladjusted
(N = 15)

72,7% 27,3%
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GiftednessGiftedness and and MaladjustmentMaladjustment

Gifted men
(N = 57)

Adjusted
(N = 46)

Maladjusted
(N = 11)

80,7% 19,3%
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Conclusion: 
Intelligence does not guarantee good adjustment.  
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Correlates maladjustment in the group of the gifted women
(N = 55)

Variable r

Psychomotor Overexcitability -.29*

Activity -.41*

Social exposition skills -.32*

Emotional skills -,28*

Intensity of social training -.47*
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GiftednessGiftedness and and MaladjustmentMaladjustment

Correlates maladjustment in the group of the men
(N = 57)

Variable r

Psychomotor Overexcitability -.32*Psychomotor Overexcitability -.32*

Sensual Overexcitability .33*

Imaginational Overexcitability .35*

Intellectual Overexcitability .28*

Emotional Overexcitability .29*

Sensory sensitivity .29*

Emotional reactivity .28*

Activity -30*



CurrentCurrent studystudy
GiftednessGiftedness and and ParentsParents’ ’ BehaviorBehavior
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* p < 0,05

Evaluation of the mother as …
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GiftednessGiftedness and and ParentsParents’ ’ BehaviorBehavior
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Evaluation of the father as understanding
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Gifted people
(N = 112)

Gifted with achievements
(N = 64)

Gifted without achievements
(N = 48)

57,1% 42,9%
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Conclusion: 
Intelligence does not guarantee achievements.  
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GiftednessGiftedness and and AchievementsAchievements

Gifted women
(N = 55)

Gifted with achievements
(N = 32)

Gifted without achievements
(N = 23)(N = 32) (N = 23)

58,2% 41,8%

Adjusted
(N = 23)

Maladjusted
(N = 9)

Adjusted
(N = 17)

Maladjusted
(N = 6)

42% 16% 31% 11%
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GiftednessGiftedness and and AchievementsAchievements

Gifted men
(N = 57)

Gifted with achievements
(N = 32)

Gifted without achievements
(N = 25)(N = 32) (N = 25)

56,1% 43,9%

Adjusted
(N = 27)

Maladjusted
(N = 5)

Adjusted
(N = 19)

Maladjusted
(N = 6)

47% 9% 33% 11%



CurrentCurrent studystudy
GiftednessGiftedness and and AchievementsAchievements

Conclusions:
1. Both adjusted and maladjusted gifted people have some 1. Both adjusted and maladjusted gifted people have some 
achievements.
2. Adjusted people more often have some achievements than 
maladjusted ones. The difference is more visible in the case of 
males.
3. The level of adjustment may influence achievements.
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GiftednessGiftedness and and AchievementsAchievements

Some examples from my research: 

1. I failed ... to get on my ”artistic” feet in a big city (697)1. I failed ... to get on my ”artistic” feet in a big city (697)
2. I failed ... to fully use my potential so far (699)
3. My greatest fear ... is that I will never achieve anything in life 

(280a)
4. My greatest fear ... is that I will never achieve anything (710a)
5. I regret ... the choice of secondary school where the level was 

too low for my capabilities (699)
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DifferencesDifferences betweenbetween

GiftedGifted AchieversAchievers and and GiftedGifted UnderachieversUnderachievers
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Overexcitability
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ParentsParents’ ’ behaviorsbehaviors and and AchievementsAchievements
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Evaluation of the father as …
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ParentsParents’ ’ behaviorsbehaviors –– AdjustmentAdjustment and and AchievementsAchievements

Summary concerning parents:
1. The most important for the adjustment of gifted people is1. The most important for the adjustment of gifted people is
positive beahavior of the mother, and to a lesser extent, the
father
2. The most important for the achievements of gifted people is
positive behavior of the father
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ConculsionsConculsions

1. Intelligence is not enough for adjustment (as understood by 
Rotter)
2. The adjustment of gifted women and men has different 
correlates (probable sources)correlates (probable sources)
3. Intelligence does not guarantee achievements
4. Adjusted people more often have achievements than do 
maladjusted people
5. People who have higher sensual, imaginational and intellectual 
overexcitability more often have achievements
6. Supportive behavior of the mother are more important for the 
adjustment of gifted people, and supportive behavior of the 
father, for their achievements



A message to oversensitive people (poem by Kazimierz Dąbrowski)

Be greeted with oversensitivity
for your tenderness in the insensitivity of the world
for uncertainty in his confidence

Be greeted
for feeling others like yourself

Be greeted
for feeling anxiety in the world
his bottomless limitations and self-confidencehis bottomless limitations and self-confidence

Be greeted
for the need to clean your hands of the invisible dirt of the world
for your fear of the insignificance of existence
For the delicacy of not telling others what you see in them

Be greeted
for your non-practical helplessness in the ordinary
and practicality in the unknown
for your transcendental realism and lack of realism in life



Be greeted
for your exclusiveness and fear of losing your loved ones
for your greedy friendships and fear that love could die before you

Be greeted
for your creativity and ecstasy
for not adapting to what is, and adapting to what should be

Be greeted
for your great talents never used
for not recognizing your greatness
which will not let appreciate those who will come after youwhich will not let appreciate those who will come after you

Be greeted
for being treated
instead of treating others

Be greeted
for your heavenly strength is being pushed and trampled
by brutal and animal forces
for what is in you foreboding, unspeakable, unlimited
for the loneliness and uniqueness of your ways
Be greeted with oversensitivity
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Philosophy of Advanced Development

Unlike the traditional view of adult giftedness as 
high levels of productivity and creativity, ISAD’s 
view of advanced development involves the 
deepening of the personality, strengthening of 
one’s values, broadening of one’s scope of 
responsibility, consciousness of the meaning of 
one’s existence, concern for others and 
commitment to service.  



Institute for the Study of Advanced 
Development (ISAD) focuses on issues of 
adult giftedness. Conducting research, 
providing workshops, and publishing 
Advanced Development —a peer-reviewed 
journal on giftedness in adults—ISAD was 
born of interest in and study of Dabrowski’s
theory of positive disintegration (TPD), a 
broad theory of possible human 
development with important implications  
for gifted adults. 



Recent Trends in Volumes 14, 15 & 16

 An increase in the number of articles on          
Dabrowski’s theory

 An increase in articles by authors outside the U.S.



Future Directions

 Author characteristics: gender and affiliation

 Preview of Volume 17

 Future Directions
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Dabrowski’s theory. 

http://members.shaw.ca/positivedisintegration/dabphoto.jpg
http://members.shaw.ca/positivedisintegration/dabphoto.jpg


Five Main Categories of Articles

Theory 
Case studies 
Research
Gifted issues
Counseling/Therapy 



What else does Advanced Development publish?

Poetry
Case Studies
Short Stories
Essays

Book reviews
Art work
Comments or 

responses to articles
Rejoinders



Send us your poetry!

To date, Advanced 
Development has 
published 73 poems.

Bruce Allen is our 
poetry editor.



Articles on Dabrowski’s Theory

Most of the articles in Advanced Development that 
use Dabrowski’s theory have been theoretical.

There are a total of 39 articles in the theoretical 
category. Dabrowski’s theory was used in more 
than half of them (22 or 56%).



Comparisons of Dabrowski’s Theory with 
Other Theories of Advanced Development

Some authors focused on Dabrowski’s theory 
exclusively, while others used it in conjunction with 
other perspectives. Comparisons have been made 
between Dabrowski’s theory and Lawrence 
Kohlberg’s theory of moral development  and 
between Dabrowski’s theory and Roberto Assagioli’s
theory of psychosynthesis.



Dabrowski: The Man and His Theory

In Volume 1, Karen Nelson presented an overview of Dabrowski’s
life and theory.

In Volume 14, two papers address the life of Dabrowski and his 
theory: one by Marjorie Battaglia and one by Michael Piechowski.

Volume 15 includes keynote addresses from the 2016 Dabrowski 
Congress: Laurie Nixon described the role of creativity in 
personality development; Linda Silverman focused on empathy as 
being at the heart of Dabrowski’s theory.



Case Studies and Research on TPD

Case Studies
 Ten of the 23 case studies (43%) 

directly referenced Dabrowski’s
theory. 

 Some of the 23 case studies 
published in Advanced Development 
appeared under the heading “moral 
exemplars.”

 Some were based on interviews, 
others were autobiographies or 
biographies.

Research

 There have been 23 research studies 
in ADJ. Only 5 used Dabrowski’s
theory.

 We would like to publish more 
research studies employing 
Dabrowski’s theory.



Issues of Gifted Adults

These articles deal with an issue of special 
relevance to gifted adults.

There are 13 articles on giftedness in adulthood.
Five of the articles referenced Dabrowski’s work.



Counseling and Therapy

There are 25 articles in this category.
Eight articles used Dabrowski’s

theory. 
We are actively seeking articles 

employing Dabrowski’s theory in 
counseling or therapy with gifted 
adults. 



Author Characteristics in ADJ
Volumes 1-16 and the Special Edition

Gender

Female Male 
91 (71%) 37 (29%)



Author Characteristics in ADJ
Volumes 1-16 and the Special Edition

Affiliation

Non-University/Practitioners Affiliated with a University
76 (60%) 50 (40%)



Trend 1: More Articles on Dabrowski

First, there has been an increase in the number of articles 
on Dabrowski’s theory in the journal. 

There were five articles in Volume 14, four in both 
Volumes 15 and 16 for a total of 13 or 68%. 

By comparison, there were four articles on the theory in 
Volume 1, two in Volume 2, and just one in Volume 3 for a 
total of seven or 33 %. This represents an increase of 35%. 

Volumes 6 and 8 each contained 4 articles on 
Dabrowski’s theory. 



Possible Reasons for More Papers on TPD

1.Keynote speakers at the last two Dabrowski 
Congresses have published their addresses in 
Advanced Development. 

2.Presenters at Dabrowski Congresses have 
submitted their presentations to Advanced 
Development and many have been published. 



Trend 2: More International Contributions

 Second, there has been an increase in the publication of articles by 
authors from outside the U.S. 

 There was one global submission in Volume 14, three  in Volume 15, 
and four in Volume 16. 

 This is a total of 8 articles in the past three volumes: over one-third 
(42%). 

 These authors were from Canada, Germany, Israel, Malaysia, and 
Australia. 

 By comparison, there was only one article by a non-US author in 
Volumes 1-3.



International Representation

As Associate Editor and Polish translator, Michael 
Piechowski has supported and encouraged 
international submissions. In Volume 17, Michael 
has translated a 1938 paper by Kazimierz 
Dabrowski that surely will be the highlight of that 
volume. It is titled, “Types of Increased Psychic 
Excitability.” In Volume 17, we will also have two 
articles by Polish authors that Michael has assisted.



International Representation

Linda Silverman also deserves a great deal of credit 
for this trend. She presents worldwide, introduces 
audiences to Advanced Development and 
encourages them to submit their work. For example, in 
2014, she urged Fiona Smith, from Sydney, Australia, to 
submit her work to ADJ. Fiona’s article, “Walking in 
Another’s Shoes and Getting Blisters: A Personal 
Account of the Blessing and Curse of Intense 
Empathy” appears in Volume 15.



Future Directions

Nancy would like to see the current trends continue: 
(a) as a forum on Dabrowski’s theory 
(b) as an international journal  

Michael would like to see more case studies.
Nancy would like to have more research articles, 

especially those testing Dabrowski’s concepts and 
hypotheses.



How you can become involved in ADJ

Become an author.
Volunteer to be on the Editorial Review Panel. 
Recommend a book to be reviewed.
Volunteer to review books.
Submit your poetry and artwork.
Promote the journal to others.
Become a sponsor of the journal. We need $5,000 per year 

to keep ADJ alive.
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Advanced Development Case Studies 

1. Cases studies that fit TPD and that TPD illuminates  

Inner Growth and Transformation in the Life of Eleanor Roosevelt (Piechowski) 

Advanced Development, 2, 35–53, 1990 

As a young woman ER was shy, awkward, unsure of herself, socially inhibited, highly self-conscious, and 

without home. In 1933, at 48, as the First Lady she was admired for her energy and ability, serenity and 

poise, and who could turn up in unexpected places like coal mines or gunboats. How has she achieved this 

transformation? “As life developed, I faced each problem as it came along. As my activities and work 

broadened and reached out, I never tried to shirk. I never tried to evade an issue.” 

ER had an intellect full of curiosity and love of learning, a great capacity for sustained concentration, and 

an intense life of feeling. Great personal vulnerability and compassion were combined in her with strong 

will and self-discipline in the service of her ideal. She said that it takes courage to know oneself and that 

it requires readjustments, which are “a kind of private revolution.” She developed ways of coping with 

inner conflict and emotional pain. She developed self-discipline in order to overcome her numerous fears. 

Christ was her ideal.  

“If we believe in Democracy and that it is based on the possibility of a Christ-like way of life, then 

everybody must force himself to think through his own basic philosophy, his own willingness to live up to 

it and to help carry it out in everyday life.” 

“A Symbol Perfected in Death”: Etty Hillesum as Moral Exemplar (Spaltro) 

Advanced Development, 3, 61–73, 1991 

Etty Hillesum: “The Thinking Heart of the Barracks” ( Piechowski) 

Advanced Development, 4, 35–53, 1992 

The two papers draw on Etty Hillesum’s diaries (1941-1943)—a document of inner growth through 

positive disintegration. “War, occupation, and genocide” during the last 21/2 years of Etty Hillesum’s life 

(1914–1943) “compressed and intensified growth that might otherwise have taken a lifetime”—a 

profound inner transformation from Level III to V. Amidst the horrors of a concentration camp, Etty 

achieved inner peace. Etty’s acceptance of life in its totality of good and bad appears in contrast to TPD 

which emphasizes rejection of what’s lower in oneself. However, acceptance here means the raw material 

to be shaped and transformed. Her mentor, Julius Spier, played a key role in her inner growth that later 

became anchored in her life of prayer, of intimate relationship with God.  

“There is a really deep well inside me. And in it dwells God.” 

“True peace will come only when every individual finds peace within himself; when we have all 

vanquished and transformed our hatred for our fellow human beings of whatever race—even into love 

one day.” Eleanor Roosevelt and Peace Pilgrim also affirmed this. 

The Heart of Leta Hollingworth (Piechowski) 

Advanced Development, 5, 103–115, 1993 

Leta Hollingworth fully embodies the traits of self-actualization with interesting parallels to Eleanor 

Roosevelt (Level IV in TPD). 
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Multilevel Disintegration in Mystics (Nixon) 

Advanced Development, 6, 57–74, 1994 

The lives of mystics from different cultures—Christian, Muslim, Chinese, and Japanese—show that their 

inner conflicts and crises reflect the process of multilevel disintegration, evidence of universal pattern in 

personality and spiritual development. 

Intellect as Prelude: The Potential for Higher Level Development in the Gifted (Morrissey) 

Advanced Development, 6, 101–116, 1994 

Emotional and intellectual overexcitabilities plus intuition constitute the essential potential for high level 

development. Cases of an Aboriginal medicine man and of the Sufi Muhyi-d-din Ibn Arabî show again the 

universality of spiritual development. Important conclusion: “Conventional counseling may not offer 

adequate support for gifted children or adolescents in their struggle toward levels of higher functioning.” 

Factors Predispositional of Creativity and Mysticism: A Comparative Study of Charles Darwin and 
Thérèse de Lisieux (Nixon) 

Advanced Development, 7, 81–100, 1996 

Many mystics have produced art and poetry, many artists have mystical intuition. Predisposing factors are 

emotional, imaginational, and intellectual overexcitabilities and intuition. (Intuition is the missing 

component in TPD.) While Nixon emphasizes the loss of mother in childhood, perhaps it is more 

important to ask how is it possible for the creatives and mystics to achieve what they did. Feldman’s co-

incidence and William James’s idea of energy flowing from the spiritual universe appear closer to the 

mark. 

2. Case Studies that present a challenge to TPD 
Moral Development: Theories and Lives (B. Grant) 

Advanced Development, 2, 85–91,1990 

Kohlberg’s and Dabrowski’s theories are confronted with individual lives and alternate paths of 

development. 

“By listening carefully and empathically to individual voices, we can better judge the utility of a theory.” 

“There are Exceptions to Everything”: Moral Relativism and Moral Commitment in the Life of 
Hope Weiss (B. Grant) 

Advanced Development, 7, 119–128, 1996 

Compassion is the guiding force in the life of Hope Weiss. Through compassion each life situation is 

approached afresh, no response can be prescribed in advance, no judgment made as to what others should 

do. While empathy is a strong dynamism in TPD, Hope Weiss’s affirmation “My essence has always been 

the same” goes counter the requirement of positive disintegration for development to advance to a higher 

level. An imaginary dialogue between Hope Weiss and Lawrence Kohlberg illustrates the contrast 

between universal morality of justice and morality driven by compassion: “You learn what’s right by 

understanding yourself, and by knowing people, not by knowing reason.” 
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3. Other 
Primary Importance of the Inner Experience of Giftedness (Wells) 

Advanced Development, 16, 95–113, 2017 

In her long journey through the mental health systems a gifted young woman accepted the labels of 

bipolar disorder, panic disorder, and ADHD. She was also a drug addict for many years. Like many gifted 

youngsters, she believed there was something wrong with her, which made her accept the diagnostic 

stickers. This tends to have grave consequences, such as inappropriate treatment, discrimination, and 

worst of all, self-stigma. Discovering the asynchrony definition of giftedness made sense to her of her 

way of experiencing things as a function of the five OEs, her gifted abilities, and the process of multilevel 

disintegration. During adolescence she began the deliberate work at inner transformation. She had 

difficulty controlling her anger—starting a journal helped. Being different leads to being misunderstood 
with the consequence of being treated as mentally ill, and then overmedicated. Eventually she realized 
that she could change if she decided to do so. And the change was to reach a higher level of development 
as defined by TPD. She presents her case as “an example of what it is like to grow up without cognizance 
of essential aspects of oneself as an outlier.” 

Digging in and Finding Giftedness: An Autobiographical Case Study (Lefever) 

Advanced Development, 12, 9–25, 2010 

Hidden giftedness is a very real phenomenon and intensely frustrating to those whose abilities aren’t 

measured in traditional ways or who have learning challenges. Twice exceptional individuals face 

developmental and educational difficulties. Lefever did not find that his IQ was in the gifted range until 

he was 41. He found that by taking an Internet IQ test. He describes his search through testing, Autistic 

Spectrum diagnoses, and the plight of the twice-exceptional.  

Coming to Grips with Asperger: A Story of Struggle, Accommodation, and Acceptance (P. Grant) 

Advanced Development, 15, 63–80, 2016 

A twice-exceptional adult at midlife describes feelings and behaviors related to Asperger Syndrome 

during various stages of development. He offers insight into the internal world of a gifted individual with 

a disability. School and college life suffered when sensory stimuli felt overwhelming and social anxiety 

depleted energy. Purposeful volunteer activity helped to counter a long period of social withdrawal in 

adulthood. 



There and Back Again: Taking Dabrowski to School 
Susan Picard: Doctoral Student at Nipissing University 

Presentation at 2018 Dabrowski Congress: Chicago 
 

Good afternoon and welcome to my presentation. My name is Susan Picard and I am a 
doctoral student at Nipissing University in North Bay, Ontario as well as the Coordinator of 
Gifted Programming for the Grande Prairie Public School District in northern Alberta. I am 
honoured to be presenting at the Dabrowski Congress this year. 
 

Every time I read Dabrowski, I have made my way through five books now, some of 
them more than once, I feel like I am just scratching the surface. The depth and breadth to his 
work is staggering and I am quite honestly as much intimidated as I am inspired by it. I have 
taken up what I perceive as this “call” from Dabrowski (1975) in his writing in Authentic 
Education and am seeking to see how to bring him not only into my classroom but into my 
doctoral pursuits.  

 

Dabrowski’s Call Out to Educators 

...we should elaborate a complete system of education in which would 
be contained a program of individual development utilizing all positive 
elements of disintegration for the development of the individual and his 

creativity, while at the same time introducing prophylactic forces 
against negative disintegration and psychosis. (Dabrowski, nd, p. 52) 

                     *some of the corresponding slides have been inserted in text boxes. 
 

Now as many of you might have experienced, not everybody “gets” Dabrowski, and 
some would say, you must live it to get it, so I thought that it might help if I could bring along 
some travelers on this journey, travelers would resonate with others but ultimately connect back 
to Dabrowski’s work as an integrating paradigm.  
 

So today I am addressing you not as any kind of expert (believe me, I tried but I suffered 
a major disintegrative experience about a week ago) and am here instead to call upon your 
interest, your expertise, your experience to assist me as I set myself up for the PhD journey and 
introduce you to the Dabrowskian travelling companions who I hope will add scope and 
connection to his work. My disintegrative experience in putting this together last week was when 
I realized that I was using size 9 font on my slides and was about to resort to size 6 to make sure 
I didn’t leave anything out and I knew that I would have to simplify things a bit. So, I took a step 
back and started thinking about why I wanted to do this, and I was swept away into my 
classroom with my students and decided to proceed as if I were talking to one of them, but not 



one, more of a composite version of several.  In my imagination, I am having a conversation with 
them about who I am bringing to school to help me make my classroom more inclusive. I would 
like to introduce you to Pablo. Now I want to mention that my cohorts back at Nipissing warned 
me that I wouldn’t be taken seriously at an academic conference if I used a puppet, but I promise 
you that this guy, while he might look a little suspect as an expert, is very much like many of my 
students has some pretty funny lines and Dabrowski can get pretty heavy if you’re not careful so 
I think I need him.  
 
Are you ready Pablo? 
Pablo: Ready!! 
So, Pablo. Guess who I am bringing to school today. 
Pablo: Who? 
Kazimierz Dabrowski. A Polish psychologist and psychiatrist who came up with a theory about 
personality development called the Theory of Positive Disintegration. 
Pablo: Why do you want to bring him to school? 
Because he could offer us a different perspective on inclusion.  

 

Inclusive Education 
 

Alberta’s Inclusive Education Policy is built on a values-based 
approach to accepting responsibility for all children and students. It 

takes into account learners’ diverse backgrounds, interests and 
experiences to develop the foundation needed for lifelong learning. 

(Alberta Education, 2017, p.9) 

 
Pablo: How so? 
Inclusion has been described by Alberta Learning as “universal acceptance and belonging for all 
students,” which according to Dabrowski would indicate a level of personality development that 
is very hard to attain without a disintegrative process. And there is no guarantee that the process 
would be positive, especially if it isn’t handled correctly.  
Pablo: Positive Disintegration? 
It’s a process that involves getting knocked completely out of your comfort zone, until you have 
no idea what is going to happen next and then looking at your most deeply held beliefs and 
deciding whether they allow you to be who you really want to be as you painstakingly find your 
way out of the chaos.  
Pablo: Are you out of your mind? Isn’t inclusion about making sure everybody is happy 
and gets along? 
It feels like it should be pretty straightforward doesn’t it? But beliefs can be funny things. 
Sometimes, we don’t even know we have them until something unexpected happens that makes 



us question whether there’s something wrong with us or the rest of the world. We start to feel 
like perhaps we don’t belong in this world and wonder if there couldn’t be something better. 
Pablo: Is that supposed to be the positive part? 
Positive but not easy, because living up to that idea you have in your head can be really hard. 
Because you are so accustomed to doing things a certain way and everyone around you is 
accustomed to doing things a certain way- life is just easier when you have that predictability. 
Pablo: So, what does this have to do with inclusion? 
Well, unless we are prepared to work hard at it, and get really creative about how things could be 
different, things are likely to stay the same. So even though we say a place is inclusive, if there is 
no change, many people may end up feeling like they really don’t belong and feel disconnected 
and angry. 
Pablo: So how on earth could this Dabrowski guy help? 
He suggested that teachers create situations where individuals have the opportunity to seriously 
and authentically question who they are and then introduce prophylactic forces that could assist 
and promote positive disintegration. 
Pablo: Prophylactics? I think in our human sexuality class they called those condoms?  
Prophylactic forces. I think that he was talking about a couple of things here. First was 
something he called a hierarchy of values. Dabrowski (1967) described them as values that have 
withstood the test of time that can be learned from great historical figures. Values regarded as 
absolute. (p. 6).  
Pablo: You mean like Moses and the ten commandments? 
No. He was pretty clear that they shouldn’t belong to one particular religion or culture. He also 
believed that they shouldn’t necessarily be the same for everyone. (p. 221) 
Pablo: So what’s the point of having absolute values if they’re not absolute for everyone? 
They don’t work in our fast-paced world where we are absorbing new ideas and cultures into our 
lives. We don’t have the time or opportunity to really recognize and accept one another in a way 
that would allow us to agree on shared values. This is a process that takes a tremendous amount 
of time. Cultures like these form over millennia. 
Pablo: So, you were saying something about this condom not being safe to use on its own? 
Prophylactic force. Dabrowski also felt that these values should be introduced in a very subtle 
way by a kind and caring individual who would give the individual time and space to think about 
how he might be able to use it as a tool to help him out in the future. He called this regression. 
The values working together with how they are introduced create a prophylactic force by 
working together. (1973, p. 72).  
Pablo: So inclusive spaces have no absolute rules outside of these prophylactic forces. So, 
what’s the problem? It sounds pretty good to me. 
Humans are social creatures and most of us are set to default to what is easiest and that tends to 
be fitting in. So much so that we don’t even question how our fitting in might be impacting the 
rest of the world. So, while we convince ourselves that we are being open and inclusive, we 
might just be expecting everyone to accept the values that we think are right because in our 



minds, they make sense. And as long as we stay with our group, everything has a sense of 
rightness about it. Technology has made it easy to find our groups. (Dabrowski, K., 1977, p. 221) 
Pablo: And the next thing you know, we have the alt left and the alt right buying up 
newspapers and social media platforms, so they can make their group as big as possible 
and get the most votes and then make their absolute values absolute. 
Slightly cynical and yet not entirely incorrect. 
Pablo: And we fix this how? 
Well, that’s why I want to bring Dabrowski to school. In his theory, there is something he refers 
to as the third factor; that this third factor kicks in when we decide that we are going to take 
responsibility for ourselves and who we want to be based on the kind of world in which we want 
to live.  
Pablo: Isn’t that how dystopias work? Somebody gets this crazy idea of a perfect world 
that will work better and the next thing you know we’re all living in some freakish 
nightmare?  
That’s why Dabrowski saw it as an independent journey. He referred to it as auto-psychotherapy 
saying that each individual is responsible for their own individual evolution becoming who it is 
that they want to become. He believed this would happen through discovering and embracing 
universal values like empathy, responsibility, creativity, and idealism. (1977, p. 221). 
Pablo: You discover them? They’re just hanging around somewhere? What if you don’t 
find empathy? Then what? 
Well that’s why I personally think that we should be taking the Kavelin-Popovs to school with 
Dabrowski. They are the founders of the Virtues Project.  
Pablo: Wait a minute. I thought we were talking about values? 
Good catch. Virtues are gifts of character. Values are kind of like preferred virtues. Ones that are 
seen as more desirable. 
Pablo: You mean the way we are always getting kindness and determination preached at us 
at school?  
The Kavelin-Popovs believed that you shouldn’t really teach the virtues per se. The Virtues 
Project believes that everyone is born with all the virtues and that we discover them by first 
learning what they are. Once we know this we can start looking for them in one another and 
honouring them when we see them. While everyone has the virtues within them, they can be 
underdeveloped or overdeveloped. It’s all about figuring out the ones that are your strong 
guiding virtues and which ones you need to develop. 
Pablo: So, these are the condom forces you were talking about? 
If we use them to make sense of our experiences yes. It gives us a positive way to interpret our 
experiences and lets us consider which virtue we might need next time to handle the situation in 
a better way. This gives us a sense of control over how we can approach situations that might 
happen down the road by knowing which virtue we need to call upon for help. The Kavelin-
Popov’s described this as teachable moments, very similar to Dabrowski’s idea of regression. 



Pablo: So why do we need Dabrowski? It sounds like the Kavelin-Popov’s have this thing 
wrapped up. 
Dabrowski was interested in how people respond differently to the world and what’s happening 
in it. One really big thing he noticed was that some people are way more sensitive than others 
and express these sensitivities in different ways.  As a result, this process of figuring out who 
they are and who they want to be can be pretty intense. So, when they react to the “wrongness” 
of the world, either inwardly or outwardly, it can appear to be pretty extreme which can make it 
hard for others to see the virtue and instead wonder if there is something wrong with the person. 
Pablo: You mean like the kid in our class who is always freaking out if something isn’t 
fair? He needs to chill. He’s got a chair in the principal’s office with his name on it. He’s 
psycho. 
Dabrowski might have seen him a little differently. Try to imagine how would you react if you 
were dropped on a planet where all the rules seemed backwards? When you said something, 
everybody looked at you like you were crazy? And when you did what felt was right or said what 
you thought, they made you feel stupid? 
Pablo: I’d probably freak out. And then I would try to find a way back to my planet. 
And what if there was no way back? 
Pablo: I’d try to fit in? 
And if that felt utterly repulsive, contrary to everything you believed? 
Pablo: I’d either have to walk off a cliff or try to take over the planet by subversive means. 
Are those your only options? 
Pablo: I could just do my own thing I guess. But honestly, this metaphor isn’t working for 
me because we can’t just live in a world where everyone does their own thing. How does my 
being on a planet doing my own thing do anything to improve anyone’s life, including my 
own? 
Well for starters, it demonstrates that there are different ways of being in the world that might in 
fact have their advantages. Like the kid who is freaking out. Maybe he’s seeing injustices that no 
one else can see. Maybe he’s the one who has been dropped onto a strange planet. Maybe he 
needs us to try and see what he’s seeing. Maybe if we honoured him for his justice virtue, he 
might be able to see some of our virtues and learn from us.  
Pablo: Didn’t you say Dabrowski thought this was an individual journey? Auto 
psychotherapy or something like that? 
It is, but we do live in a world with others. I think Vygotsky would have to come to school with 
us as well. 
Pablo: Vygotsky? Who is he? Sounds like he comes from the same place as Dabrowski. 
Close. He was a Russian who was developing theories around social psychology about the same 
time as Dabrowski although Dabrowski lived much longer than Vygotsky.  
Pablo: When was this? 
In the 1930s. 



Pablo: Yikes! These guys were doing some psychology in some pretty crazy times. How can 
this be relevant today? Wait a minute...these are pretty crazy times. Go on. Why should 
Vygotsky come to school with Dabrowski and the Kavelin Popov’s? 
Well Vygotsky didn’t believe that you could learn everything on your own even though we are 
all born with a natural ability to learn. He also didn’t believe that you could learn something just 
by a teacher writing it on the board, you copying it, and then passing a test. He believed that 
there was something called the zone of proximal development (Vygotsky, 1987, p. 220). He 
described this as the space between what you already know and what you are ready to learn. By 
observing someone model what is possible just beyond what you already know, you could figure 
it out and go from there which kind of makes it your own. This is that other part of Dabrowski’s 
prophylactic force. 
Pablo: So, by us living true to our own values, without trying to force them on others, we 
can let others choose to learn from us or not?  What if they don’t learn from us? I mean 
really, isn’t everybody kind most of the time? Especially in school. To be honest I learn 
what NOT to do from watching others. 
So, this is where it gets interesting. Like you said earlier, Dabrowski and Vygotsky were living 
and working in some pretty crazy times. We can all look kind and respectful when things are 
going well, but it’s times of crisis that demonstrate who we are at our core. When something 
terrible happens, how will we respond, and will we be happy with the way we respond? 
Dabrowski believed that suffering was a huge part of our coming to understand who we are. 
Pablo: So, what are you saying? That we turn our schools into concentration camps or send 
kids off to the Gulag? You are out of you mind! 
Well maybe Paulo Freire ought to come to school to help you understand this part. 
Pablo: Who’s he? 
He’s a critical theorist who looked at schools as oppressive places. 
Pablo: You mean we’re already in concentration camps? How did I miss that one? 
Well I think Freire used a banking metaphor to describe learning; teachers make deposits in 
containers (aka students) that they assumed were empty. There have been others, however, who 
have compared schools to prisons with teachers as prison guards, or factories churning out good 
little workers. 
Pablo: I don’t get that at all. School works for me. Have you seen my report card? I am on 
my way to university, a great job and some big bucks. How could this be a prison or a 
factory? 
Is it working for everyone? What about that kid in your class… the one with his name on a chair 
in the principal’s office? Do you think it’s working for him? 
Pablo: Well if he would just do what he’s supposed to and realize that life’s not always fair, 
he’d be fine! And why isn’t he learning how to behave from me and all the others in the 
class? 
Is it possible that school might feel like a prison or factory to him? Or even a concentration 
camp? 



Pablo: Are you out of your mind? We’ve got the best teacher ever! 
Does he think so? Maybe he thinks she’s a bully. 
Pablo: A bully? He’s always freaking out and she has to make sure that the rest of us can 
learn so she has to be pretty hard on him. 
Is it possible that school might feel like a prison to him and the teacher seem like a bully? And 
that he might see the rest of you as mindless shells accepting the nasty way things are?  It could 
be why he may not want to learn from you. 
Pablo: Then he should go somewhere else! 
You mean to another planet or maybe to one of those online places where he can find others who 
will agree with him about how nasty the school is? 
Pablo: There are special classrooms he could go to. 
And what would they teach him there? 
Pablo: How to fit in with the rest of us… yikes! Isn’t that what they tried to do in 
residential schools?  
 

In Canada, the Indian residential school system[nb 1] was a 
network of boarding schools for Indigenous peoples.[nb 2] ...The 
school system was created for the purpose of removing children 
from the influence of their own culture and assimilating them 

into the dominant Canadian culture. 
(https://en.wikipedia.org/wiki/Canadian_Indian_residential_sch

ool_system) 

 
Well I don’t think you could compare all special classrooms to residential schools but that is 
what they tried to do there, and we shouldn’t forget that. But even in our school, we have 
behaviour plans, social coaching, and even medication, which while they can be helpful, can also 
help us miss the boat. 
Pablo: Which boat was that? 
The one we’re using to get Dabrowski, the Kavelin Popov’s, Freire and Vygotsky to school with! 
Remember that Dabrowski is telling us about learning from suffering and Vygotsky said that 
learning happens in the zone of proximal development? 
Pablo: Yeah but I think that we’ve established already that it’s not working. He’s not 
learning anything from suffering or us. 
Maybe you’re supposed to learn from him. 
Pablo: Learn what? How to drive your class crazy? How to fail at school so you never get 
to university and get a decent job? No thanks! 
Remember when I put you on that planet not so long ago and you had relatively few options? I 
think you mentioned walking off a cliff or subversively taking over the planet. What would you 
have hoped that those nasty aliens would do for you, so you didn’t have to resort to those 
subversive measures? 
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Pablo: I don’t know. Consider the possibility that I might have something to offer them? 
Even though they thought the way things were pretty great? 
Pablo: But I might do or know something that they have never considered! I might hold a 
secret that makes their planet better for everyone. After all, if I am coming from another 
planet I might have a completely different use for something… like dandelions for 
example...in some places people spray them with pesticides but dandelions can actually be 
good for you, yet people will poison a perfectly good plant... what if I knew something like 
that, something that could save them from poisoning the plant and themselves and maybe 
even have a secret cure for their nastiness? 
But what about their perfect lawn? Isn’t that similar to the that perfect classroom you would have 
if only...? 
Pablo: Wait a minute! Are you calling me a toxic pesticide user? 
No… I’m just wondering if your classmate might be a dandelion? 
Pablo: But that doesn’t make sense. School is about learning and finding your place in the 
world. 
That’s all dandelions want. 
Pablo: But if you’re not careful, the dandelions will take over! 
So, use the pesticides. 
Pablo: But I don’t want to be a toxic pesticide user. 
Why not? 
Pablo: Because pesticides don’t just kill dandelions, they can kill bees and bugs and all 
sorts of things that we need in order to keep growing fruits and vegetables. 
So, are you suggesting that what might be hurting your classmate and making him act out might 
be hurting others in your class as well? 
Pablo: I thought we were talking about dandelions? No one else is being hurt because we 
are doing what we are told. 
Are you sure?  
Pablo: This is crazy making.  If my friends and I are using the opportunity that school 
gives us to get ahead in the world how does that hurt us? If I have to worry about 
everything that I do in the world and how it might impact others, I am going to be a 
nervous wreck. 
If the others matter to you, then yes, you might have to be a nervous wreck. 
Pablo: Well what kind of person would I be if they didn’t matter to me? 
What kind of person do you want to be? 
Pablo: Somebody who loves bugs and dandelions and bats? 
Bats? 
Pablo: They eat mosquitos. 
I thought you liked bugs. 
Pablo: Does anyone love mosquitos? 
Bats do. 



Pablo: So, if I love the bats I gotta love the mosquitos? 
What do you think?  
Pablo: So, inclusion isn’t just about helping people fit in, it’s about learning about how 
your own perspectives might be hurting not just others but yourself in addition to dealing 
with the feelings of being a total loser when you thought you were the good guy? (Pablo 
flings himself against my shoulder.) 
 

Dabrowski in Praxis 

The examination of what is positive and negative should be wisely 
repeated in a discrete form so that it will be an aid in the individual’s 

self-development, and even in his psychotherapy and auto 
psychotherapy. (Dabrowski, 1975, p. 52) 

 
Feeling like a total loser is a kind of suffering that is really hard to deal with. Another word for it 
is shame. But if you want to look at it from a positive standpoint, Dabrowski thought that shame 
was one of those key elements that could drive you to become your best person. Shame pushes 
us beyond just thinking about things to really feeling them. Since it’s a really uncomfortable 
feeling lots of people prefer to blame the problem on those who are suffering so they never have 
to suffer themselves. 
Pablo: So how do you know what’s the right thing to do? 
That’s why we brought the Kavelin Popov’s remember? They had a list of 100+ virtues that we 
could pick, choose, and decide how we could use them to guide our actions. 
 

Vygotsky and the Virtues Project in Dabrowski’s Work? 
 

He has a need to rest, to put his experiences in order, to somehow 
synthesize them, and eventually to adjust to the future difficulties of 
life; but only after calming down, after being pacified, soothed and 

saturated by the experiences of warmth which provide him with new 
“developmental resources”. This kind of regression creates prophylactic 

conditions for future collisions with the external environment; it 
constitutes a “mental injection” which immunizes against future 

difficulties. (Dabrowski, K., 1973, p. 72.) 
 

 



Pablo: Right. And Vygotsky is there to remind us that through watching others and 
modelling who we want to be in the right place and time and way, we can all learn from 
each other. 
You’ve got it. And Freire? 
 

TPD as a form of EMANCIPATION and TRANSFORMATION? 
 

The oppressed are not ‘marginals’ are not men living ‘outside’ society. 
They have always been ‘inside’-inside the structure which made them 

‘beings for others.’ The solution is not to ‘integrate’ them into the 
structure of oppression, but to transform that structure so that they can 

become ‘beings for themselves’. (Paulo Freire, 1990, p. 61.) 
 

 
Pablo: I think Freire is trying to get us to open our eyes a bit. That the people who aren’t 
succeeding or are stirring up trouble might in fact be showing us that what’s working for 
us isn’t working for them and if we blame them for their troubles we could be losing out. 
I think you’re getting it. 
Pablo: To be honest, this all sounds pretty simple and straightforward now that you’ve 
answered all my questions. Why do you need to do a PhD on this? 
I think the reason that it sounds simple and straightforward is the fact that Dabrowski brings all 
these ideas together into his theory but there are a few things that make the whole process 
difficult. 
Pablo: Like what? 
Have you ever tried to change a habit you didn’t know you had? Or figure out why you do 
something that you do that seems to be working? 
Pablo: Why would you? 
Exactly. This is why I think we need to bring someone else to school with Dabrowski. 
Pablo: Your metaphorical boat is getting full. You’ve got Dabrowski, the Kavelin-Popov’s, 
Freire, and Vygotsky. This better not be a canoe or you’re going to start sinking pretty 
quick. *(At the congress I was informed that it was Piechowski who made the connection 
between Maslow and level four and not Dabrowski.) 
Well Dabrowski was (working with a fellow by the name of Piechowski who was) actually 
interested in the work of another fellow by the name of Abraham Maslow. He developed 
something called the hierarchy of needs and at the top of his hierarchy was this thing called 
“self-actualization” which in some ways (Piechowski thought) was similar to Dabrowski’s levels 
of personality development. (Dabrowski & Piechowski, 1972). 
Pablo: You didn’t mention anything about levels. Is it important? 



I think if you’re a psychologist but not so much a school teacher. Anyway, Dabrowski 
(Piechowski) thought Maslow’s highest level was about the same as (Dabrowski’s) his level 
four. He had five in all. 
Pablo: So, you think Maslow should be in the boat too? 
Actually no. What I am really interested in is that Maslow’s highest level was considered the 
lowest level on another hierarchy of needs while Dabrowski kind of mentions the second level of 
this hierarchy that Maslow missed, he doesn’t talk about the top level of this other hierarchy. 
Pablo: So, whose hierarchy is this?  
 

 
https://lincolnmichel.wordpress.com/2014/04/19/maslows-hierarchy-connected-to-
blackfoot-beliefs/ 
 
Well, apparently, Maslow spent several months on a Blackfoot reserve in southern Alberta where 
he was inspired to start thinking about self-actualization. But because he saw the world in a 
completely different way what he didn’t realize was that the Blackfoot Tribe felt that after self-
actualization came community actualization, something that Dabrowski alludes to, but above that 
is another level which was cultural perpetuity. 
Pablo: Cultural Perpetuity? Wait a minute! I thought that culture was the problem in the 
first place? That we had to somehow find ourselves independent of the habits that we 

https://lincolnmichel.wordpress.com/2014/04/19/maslows-hierarchy-connected-to-blackfoot-beliefs/
https://lincolnmichel.wordpress.com/2014/04/19/maslows-hierarchy-connected-to-blackfoot-beliefs/


didn’t know were habits that may have come from our culture that were keeping us from 
truly connecting with others? 
Yes, but I am talking about the concept of “true culture”. The one that one of my favorite farmers 
Masanobu Fukuoka was talking about. He said that “culture has always been closely connected 
with daily life, and so has been passed on to future generations, and has been preserved up to the 
present time. Something born from human pride and the quest for pleasure cannot be considered 
true culture. True culture is born within nature, and is simple, humble, and pure. Lacking true 
culture, humanity will perish” (Fukuoka, 1978, p. 138). 
Pablo: So, if you want to take care of humanity, you have to take care of the land? So, who 
is getting in the boat to help us with that?  
Well Leanne Simpson is an indigenous scholar who believes that we need an indigenous 
resurgence to deal with the issues facing the world. She reminds me of Dabrowski when she says 
that “we are each responsible for finding our own meanings, for shifting those meanings through 
time and space, for coming to our own meaningful way of being in the world. We are each 
responsible for being present in our own lives and engaged in our own realities” (p. 43). 
Interestingly enough, Dabrowski didn’t think that self-actualization was dependent on age, so if 
the Blackfoot put it at the bottom of the hierarchy... 
Pablo: It means that school should be supporting us in becoming who we were meant to be 
as individuals instead of thinking that’s going to come after they fill up our brains with the 
stuff they think is important. We’ve got some pretty serious cultural perpetuity to be 
working on. 
 

But technology and over-population press us to accelerate the 
resolution of the imbalance between the thus far evolved 

mechanisms of bond formation and the consequences of isolation 
and mutual alienation. Our responsibility lies in our individual 
evolution, in our individual development and discovery of the 
universal values which are, perhaps, uniquely human, such as 

empathy, responsibility, creativity and ideal. These values, 
represented by self-actualizing people and shown to logically flow 
from the laws of emotional development defined by the theory of 

disintegration, can be our aim... 

 
 

Dabrowski’s Final Word to Teachers? 
 

...and if there is anything universal about a universal ethic it 
is this: it does not impose itself on others-it lives by 

example.  (Dabrowski, K., 1977, p. 221) 

 



 
Do you see why we need so many people on this journey with us? 
Pablo: Yeah...we’re going to need them to paddle the boat. 
I was thinking that we could ALL do some paddling. 
Pablo: Did you see these funny little arms I’ve got? How am I gonna paddle with these? I’ll 
carry the condoms. 
I think we’re done here. Thanks for the conversation. 
 
And now that Pablo and I are done, I would love to have a conversation with you. 
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How I Discovered Dabrowski’s Theory: Autoethnography



When I started the eighth grade, I made a terrible first impression 
on my teachers. I always had to talk back to them in class. I was 
obnoxious, never doing anything I was supposed to do. I talked 
with my friends with no regard for what was going on around 
me…I wasn't allowed to reenter the honors program. I still 
attended the weekly gifted classes, but I was the only one who 
wasn't in honors, too. I felt like the other kids were smarter than I 
was, and that I didn't belong there. I asked my guidance 
counselor if I could leave the program. 

(Campbell, 1993, p. 20)

Twice-Exceptional – The “Gifted” and “Disabled” Paradox



Autoethnography - Data Points

Writing from 1989-2014
>550,000 words

Doctors, therapists & 
hospitals
130 pages from the Menninger 
Clinic alone. Also office notes 
from a psychiatrist, social 
worker, etc.

No Guarantees 
(1993)

Magical Shrinking 
(2010)

People who knew me when…
Several interviews were recorded, others 

were informal.





Chris Campbell, age 20
July 30, 1993
Orange, CT



How do I explain two parts of myself, one in “public” and one 
“in my head?” They are equally real to me, just in different 
places at the same time. It can’t be neatly labeled and 
pathologized as a mental illness...The stories in italics did not 
happen in my reality. They existed in my head. And yet were 
sometimes much more poignant and real than what was 
happening in the real world. 

(Wells, 2010)

Imaginal Worlds – The Problem with No Guarantees



One can become so absorbed in an imagined experience that it 
becomes real. Not only what one sees, but also what one hears, 
touches, smells, and tastes feels real. Absorption is like flow—to 
be so engaged that hunger, time, and the outside world cease to 
exist. Absorption, however, has additional qualities that connect 
it with imagination—creating alternate realities and living in them. 

(Piechowski, 2014, p. 111)

Imaginal Worlds in Mellow Out



Psychoneuroses based on enhanced excitability of imagination 
are often characterized by deficiency of the reality function on a 
low level (everyday needs and occupations) but its strength on 
a higher level (life of inspiration, ideas, creativity and experience 
of other dimensions of reality), imaginational obsessions, 
richness of dreams, ideas, inventions, creativity, which in the 
eyes of others usually have an "unreal” character. 

(Dabrowski, 1972, p. 79).



• March 2014, I discovered his 1997 chapter from the 
Handbook of Gifted Education: “Emotional Giftedness: The 
Measure of Intrapersonal Intelligence” (Piechowski, 1997)

• During Summer 2016, he helped me with my paper in 
Advanced Development Journal, “The Primary Importance of 
the Inner Experience of Giftedness” (Wells, 2017).

Introduction to Piechowski’s Work



“I learned that to gain the working knowledge of a 
theory, much labor goes into understanding it. The 
process of trying to recognize the expression of a 
dynamism, an overexcitability, or a “function” in the 
varied ways people described their feelings and 
experiences was, in a way, my field experience.” 

(Piechowski, 2008, p. 53)



“Another area of future research would be to provide some 
theoretical clarity to the relationship between TPD and gifted 
individuals. This has been attempted and arguably done in several 
venues (Ackerman, 2009; Daniels & Piechowski, 2009; Mendaglio, 
2008). Yet different perspectives on the relationship were given in 
these different venues, and a literature review or conceptual 
synthesis demonstrating how and why the different theoretical 
attitudes exist might be helpful. This is important because on 
theoretical grounds, it is unclear if one can measure OEs in isolation 
without somehow accounting for other variables within Dabrowski’s 
theory.” (p. 253) 

Winkler & Voight (2016)  “Giftedness and Overexcitability”



At present, TPD lacks sufficient empirical support, with 
most of the research focusing on OEs outside of the 
theory (Mendaglio, 2012) and little research conducted on 
dynamisms.

Vuyk, Krieshok, & Kerr (2016)



Dabrowski & Piechowski
APA Convention, August 1973
Montreal, Quebec 



From the acknowledgements of Psychoneurosis is Not an Illness: 

“Dr. Michael M. Piechowski, whose collaboration I have enjoyed for 
the past four years, has given me extensive help in rewriting and 
reorganizing the early version. The reader owes to his nagging and 
indefatigable criticism a greater amount of illustrative material than 
originally present. He is also responsible for the tables. The author, 
alas, has to confess to a tendency to overlook the need for being 
more explicit.” 

(Dabrowski, 1972, p. vi)



1968

1970



+ indicates inclusion and 
description; 

++ indicates stronger 
emphasis on the dynamism; 

(+) indicates a mention 
without description. 

Note. In 1964, 1967, and 
1970, levels were not 
described as I, II, III, etc. This 
appears for the first time in 
1972. (Piechowski, 2008, p. 42) 



Inclusion-Exclusion Tables



Dąbrowski Project File

Psychological Bases of Self-Mutilation (1937)

Positive Disintegration (1964)

Personality-Shaping through Positive Disintegration (1967)

Mental Growth through Positive Disintegration (1970)

Psychoneurosis is Not an Illness (1972)

The Dynamics of Concepts (1973)

Existential Thoughts and Aphorisms (Cienin, 1972)

Fragments from the Diary of a Madman (Cienin, 1972)

“Heroism of Sensitivity” 1979 Interview in ADJ Vol. 6 (1994)



Piechowski Project File

Included more than 40 documents

Dates ranged from 1974 – 2017 (43 year period)

1970s:

• Two Developmental Concepts: Multilevelness & DP (1974)

• A Theoretical and Empirical Approach to the Study of Development (1975)

• Formless Forms (1975)

• Self-Actualization as a Developmental Structure (1978)

• Developmental Potential (1979)



Piechowski Project File

1980s:
• Two Types of Emotional Overexcitability (1981, with Robert)
• Personal Growth: An Empirical Study Using Jungian & Dabrowskian 

Measures (1983, with Lysy) 
• Developmental Potential of the Gifted (1984, with Colangelo)
• Patterns of OE in a Group of Artists (1985, with Cunningham)
• Comparison of Intellectually vs. Artistically Gifted (1985, with Silverman & 

Falk)
• The Concept of Developmental Potential (1986)
• Developmental Potential and the Growth of the Self (1989)



Piechowski Project File

1990s:
• Inner Growth and Transformation in the Life of Eleanor Roosevelt (1990)
• Emotional Developmental and Emotional Giftedness (1991)
• Giftedness for All Seasons (1992)
• Etty Hillesum: The Thinking Heart of the Barracks (1992)
• Is Inner Transformation a Creative Process? (1993)
• Assessing Developmental Potential in Children (1995, with Miller)
• OE Origins (1995, Dabrowski Newsletter)
• The Self Victorious (1998)
• Overexcitabilities (1999)
• Theories and the Good (1999, with Grant)



Piechowski Project File

2000s:
• Unfolding of Dabrowski’s Theory (2000, Dabrowski Newsletter)
• Childhood Spirituality (2001)
• Experiencing in a Higher Key (2002)
• How Well Do We Understand Dabrowski’s Theory? (2002)
• Emotional and Spiritual Giftedness (2003)
• From William James to Maslow and Dabrowski (2003)
• Discovering Dabrowski’s Theory (2008)
• Piechowski’s Response to Tillier (2009)
• Inner World of the Young and Bright (2009)
• Peace Pilgrim
• Emotional Life and Psychotherapy of the Gifted In Light of Dabrowski’s Theory



Piechowski Project File

2010s:

• We Are All Cells in the Body of Humanity

• Mellow Out (2014, 2nd Ed.)

• Rethinking Dabrowski’s Theory: I. The Case Against Primary Integration 
(2014)

• The Roots of Dąbrowski’s Theory (2014)

• Criteria for Rating the Intensity of Overexcitability (2014)

• A Reply to Mendaglio & Tillier (2015)

• Rethinking Dąbrowski’s Theory II: It’s Not All Flat Here (2017)



Collaborative Books Project File

Theory of Levels Vols. 1 & 2 (1977)

Multilevelness of Emotional & Instinctive Functions Parts 1 & 2 (1996)

Expressions of Dynamisms and OEs

Multilevelness of Emotional & Instinctive Functions Part 2 (1996)

• Dynamisms, OEs, Functions

Mellow Out

• 434 Expressions of OE



QDA Miner



Open Science and TPD



Archive: Located at christianewells.com

• Piechowski’s works available

– 75 items with the MMP tag – chapters, papers, interviews, etc.

– *Both* of his dissertations and his master’s thesis are here. 

• Dabrowski’s works

– French papers 

– Polish  





Asynchronous Development

Giftedness is asynchronous development in which advanced 
cognitive abilities and heightened intensity combine to create 
inner experiences and awareness that are qualitatively different 
from the norm. This asynchrony increases with higher intellectual 
capacity. The uniqueness of the gifted renders them particularly 
vulnerable and requires modifications in parenting, teaching and 
counseling in order for them to develop optimally. 

(Silverman, 1997, p. 39)



pstress15@gmail.com www.thirdfactor.org



Overexcitabilities: The Drivers of 
Developmental Potential

Christiane Wells , Ph.D. & R. Frank Falk, Ph.D.
Institute for the Study of Advanced Development

Dąbrowski Congress, July 2018



Words describing overexcitability in Dabrowski’s work:

Pobudliwość – Excitability

Pobudliwośći psychicznej – Psychic excitability

Nadpobudliwość – Hyperexcitability (1937, 1964, 1967, 1970, 

1973), Superexcitability (1938/2018), Overexcitability (1937, 1964, 

1967, 1970, 1972, 1973, 1977/1996).

Normal overexcitability, excessive excitability, increased excitability.



Types explicitly mentioned: P, E, S

1937

4 Types (P, S, E, M)

Global and Narrow 1958 - Present

5 types of Overexcitability

1938

Conceptual evolution of OE



Overexcitabilities: A Timeline

1937
Psychological 
Bases of Self-

Mutilation
1938
Types of 
Increased Psychic 
Excitability



1935, 1958
Nerwowość dzieci i młodzieży
(Nervousness in Children and 

Youth)
1959
Społeczno-Wychowawcza 

Psychiatria Dziecięca
(Social-Educational Child 

Psychiatry)
1964

O Dezintegracji Pozytywnej
(On Positive Disintegration)

Positive Disintegration 1967
Personality-Shaping through 
Positive Disintegration



1970
Mental Growth through 

Positive Disintegration

1972
Psychoneurosis is Not an 
Illness

1972/1974/1996
Multilevelness of Emotional 

and Instinctive Functions, Vols. 
1 & 2 1977

Theory of Levels of Emotional 
Development, Vols. 1 & 2

Developmental Potential



Evolution of Developmental Potential

• DP described as differentiated potentials of the developmental instinct: 

– “One can already observe in a child one and a half to two years old 
certain fairly well differentiated potentials of the developmental instinct. 
These can be expressed through various differentiated forms of psychic 
hyperexcitability such as sensual, psychomotor, emotional, imaginational 
or intellectual hyperexcitability.” (p. 31)

• Also included in these potentials are the capacity for inner transformation 
(or early nuclei of the inner psychic milieu) and special talents, interests, 
and abilities.  

1970 – Mental Growth through Positive Disintegration (Written with Kawczak & Piechowski)



Dabrowski implies that the dynamisms arise from OEs:
“It is from such potentials that arise the nuclei for the 
development of higher emotional attitudes, nuclei for 
transcending one-sided structures, for the development 
of authenticity, empathy, self-awareness and self-control.” 
(p. 32)

DP in Mental Growth through Positive Disintegration 



Developmental Potential

The main form of the positive developmental potential are five 
kinds of psychic overexcitability namely, sensual, psychomotor, 
affective (emotional), imaginational and intellectual. Each form of 
overexcitability points to a higher than average sensitivity of its 
receptors. As a result a person endowed with different forms of 
overexcitability reacts with surprise, puzzlement to many things, 
he collides with things, persons and events, which in turn brings 
him astonishment and disquietude. (Dabrowski, 1972, pp. 6-7)



• Isolated forms of S or 
P OEs, without the 
enriching aspects of 
E, M, or T OEs

• Complete absence of 
dynamisms. 

• The narrow forms of 
the OEs described in 
Dabrowski’s earlier 
works (1938, 1959).

• Lack transforming 
elements (multilevel 
dynamisms). 

• OEs are more 
complex. 

• Third Factor is 
present – dynamisms 
develop from OEs 
and form the inner 
psychic milieu. 

• Multilevel 
disintegration is 
underway. 

• The process of 
development has 
moved into 
conscious, organized 
growth.

• Increased structural 
complexities in the 
OE descriptions –
greater inhibition, 
transformation, 
organization, and 
systematization.

Types of Developmental Potential

Negative Limited Strong

Strong with 
Marked 
Developmental 
Dynamisms



Dabrowski perceived E, M, T OEs as higher than S & P OEs:
“Some forms of overexcitability constitute a richer developmental 
potential than others. Emotional (affective), imaginational and 
intellectual overexcitability are the richer forms. If they appear 
together they give rich possibilities of development and creativity.” 
(p. 7) 

He felt that transformative elements are lacking in P & S OEs.

1972 – Psychoneurosis is Not an Illness 



“A person manifesting an enhanced psychic excitability in general, 
and an enhanced emotional, intellectual and imaginational 
excitability in particular, is endowed with a greater power of 
penetration into both the external and the inner world. He has a 
greater need to see their many dimensions and many levels, to 
think and reflect upon them. These forms of overexcitability are 
the initial condition of developing an attitude of positive 
maladjustment to oneself, to others, and to the surrounding 
world.”  

(Dąbrowski, 1972, p. 65)



Developmental Potential in Children 

Strong DP in a child:
• One six-year-old girl when asked by her mother whether she did 

not get tired by dancing so often answered: “Mother, I don’t get 
tired because I don’t dance, it’s only my feet who do the 
dancing.” In this expression we can see besides a marked 
refinement of thought, a nucleus of the development of the 
inner psychic milieu, initial forms of the dynamism “subject-
object in oneself” and a developmentally significant dualistic 
attitude (a manifestation of different levels of experience). 

(Dabrowski, 1972, pp. 8-9)



1974/1996 – Multilevelness of Emotional and Instinctive Functions, Vol. 1 

 Levels of OE are presented, through Level IV for each. 

 DP described in terms of the 3 Factors of Development on pp. 
13-16.

 “The five forms of overexcitability undergo extensive 
differentiation in the course of development. One of its 
products are developmental dynamisms, i.e. the intrapsychic 
factors which shape and direct development.” (p. 16)



Dynamisms arise from OE

“In general, we may suppose that in the sequence of 
development dynamisms are the product of differentiation of 
forms of overexcitability. Certainly, such dynamisms as 
dissatisfaction with oneself, inferiority toward oneself, 
disquietude with oneself, feelings of guilt, responsibility, 
empathy, are primarily derivatives of emotional overexcitability. 
They are its varied and more evolved forms.” 

(Dąbrowski & Piechowski, 1977, p. 243)



Publication Timeline

Note: This book is available from Bill Tillier’s materials as the reprinted version 
from 1996: Multilevelness Part 1. 

1972 – Multilevelness of Emotional and Instinctive Functions, Vol. 2. 

• Contains seven cases. 

• See Piechowski’s (2008) description of the study in “Discovering Dabrowski’s 
Theory.”

1974 – Multilevelness of Emotional and Instinctive Functions, Vol. 1 



1977 – Theory of Levels of Emotional Development, Vol. 1

 Less emphasis on the 3 Factors of Development. 

 No mention of global vs. narrow OEs (all-inclusive vs. confined)

“The five forms of overexcitability undergo extensive differentiation in the 
course of development. Three forms – imaginational, intellectual, and 
emotional – are essential for the formation of autonomous developmental 
processes. The autonomous processes are represented by multilevel 
dynamisms. These are the processes in which the individual begins 
consciously to participate in and direct his own development. These 
processes depend on the presence, early in development, of the three 
essential forms of overexcitability.” (p. 60)



Increased complexity of OEs from unilevel to multilevel in Vol. 1:

Intellectual OE

Level I – Not considered actual overexcitability. Skillful manipulation 
of data and information ("a brain like a computer"). 

Level II – Internal opposition, ambivalences and ambitendencies. 
One-sided development of one's abilities in a field. Acquiring 
knowledge without a deeper analysis and search for meaning.



Level III – Intensifies the activity of multilevel dynamisms. 
Enhances the development of awareness and self-awareness. 
Develops the need for finding the meaning of knowledge and of 
human experience. Conflict and cooperation with emotional OE. 
Development of intuitive intelligence. 

Level IV – Intellectual interests are extensive and universal. Great 
deal of interest and objectivization of the hierarchy of values. 
Inclinations toward synthesis. Intellectual-emotional and 
intellectual-emotional-imaginational linkages are the basis of 
highly creative intelligence.



Research on Overexcitabilities

• Dabrowski’s 100-item questionnaire
– Described in 1938. 

– 25 items for each type (Psychomotor, Sensual, Affective (Emot.), 
Imaginational.)

• Multilevelness Project
– Coding for OEs was not a priority, but the OEs were observed in the 

responses in the autobiographies and Verbal Stimuli responses.



Research on Overexcitabilities

• Overexcitability Questionnaire (OEQ)
– Developed in 1973. 

– 46 open-ended questions formulated from the 443 expressions of OE 
collected from autobiographies and Verbal Stimuli (Dabrowski & 
Piechowski, 1996).

• OEQ-II
• Other instruments – OIP, OEQ-IIC
• Feel free to write to us for a copy of these instruments.



Questions?

Chris’s TPD archive: http://christianewells.com

Contact info: pstress15@gmail.com

Thank you!



Uniting Inner Nature 
and Outer Nature

Gifted Adult Development 
and Ecotherapy

Eric Windhorst

MA, PhD (candidate)
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Trail map

1. Gifted Adults?

2. A TPD brief

3. Developing with nature in mind

– Nature as inspiration

– Nature and relaxation

– Nature and self-reflection

– Nature as supportive community





Gifted Adults?

• ‘Outer’ definitions

– The (many) hidden ones...

• ‘Inner’ understandings

“...a greater awareness, a greater sensitivity, 
and a greater ability to understand and 
transform perceptions into intellectual and 
emotional experiences”
(Roeper, 1982)



Gifted Adults?

• (Some) double-edged characteristics:

1. Divergency – creative solutions vs. 
misunderstood disruption

2. Perceptivity – insight vs. frustration

3. (Over)excitability – productive service vs. 
burnout

4. Perfectionism – excellence vs. inhibition

5. Entelechy – advanced development vs. 
existential loneliness 

(adapted from Lovecky, 1986)



Gifted Adults?
• Optimal gifted development requires 

accommodation across the lifespan (Columbus 

Group, 1991; Silverman, 2013)

• Resource lack = difficult growth = self-denial



A TBD brief... 

• The Theory of 
Positive 
Disintegration (TPD)

• Potential, not 
pathology

• Developmental 
potential & 
giftedness?



A TBD brief... 

• Tension-powered multilevel development

I. Primary integration

II. Unilevel disintegration – most people?

III. Spontaneous multilevel disintegration

IV. Organized multilevel disintegration

V. Secondary integration



Developing with Nature in Mind

• Optimal development 
requires accommodation

• Nature as natural resource

– Ecopsychology & ecotherapy

Intimate human-nature 
connection is vital to psychic 
and planetary healing (and 
personal growth...)



1. Nature as Inspiration

“Genius can be bounded in a nutshell and yet embrace 
the whole fullness of life” – Thomas Mann

• James Hillman’s Acorn Theory – resonant with 
TPD

• Growth is necessarily difficult, but beautiful

– Perseverance – hard work

– Planted firmly within – destiny

– Planetary tapestry

– Patience – rhythms and seasons



1. Nature as Inspiration

Edith:



1. Nature as Inspiration

Marissa:



2. Nature and Relaxation

“Natural life is the nourishing soil of the soul” – C.G. 
Jung

• Overexcitabilities are core...but double-edged

• Natural places can be ideal settings to relax and 
restore (Kaplan & Kaplan, 1989)

• Goal not to permanently abate OEs and vertical 
tension



2. Nature and Relaxation

Matias:



2. Nature and Relaxation

Ben:



3. Nature and Self-Reflection

“The aim of life is self-development. To realize one’s 
nature perfectly—that is what each of us is here for” –
Oscar Wilde

• ‘being true to oneself’ is a guiding TPD principle

• ART and self-reflection

• Nature is self (ecopsychology = we are in psyche)



3. Nature and Self-Reflection

Chloe:



3. Nature and Self-Reflection

Sarah: 



Nature as Supportive Community

“We are part of everything that is beneath us, above us 
and around us” – Haudenosaunee teaching

• A supportive community is required for advanced 
personality development

• Lack of resources and lack of peers

• ...but, none of us is really alone – we are tied in an 
ecological web



Nature as Supportive Community

Nathan:



Nature as Supportive Community

Marissa:



Conclusion

“Nature is an incomparable guide when you know how 
to follow her. She is like the needle in a compass 
pointing to the north, which is most useful 
when...know how to navigate” - C.G. Jung
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